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ANTHROPOLOGY AND EDUCATIONAL RESEARCH:
AREPORT ON FEDERAL AGENCY PROGRAMS, POLICIES AND ISSUES!

Francis A. J. lanni

Over  the fast decade there has been a steadily
mereasing interest amonyg educators inanthropology and
particulardy in the use of ficld methods in edneational
rescarch, To o constderable extent, this interest grew out
ol the Civid Right= Act of 1961 which pushed education,

and consequently the research which informs i, into a

concern with enbtural ax well as individual differences.
To some exteit, it was the result of dissatisfaction
among editcational research clients who tended to see
traditional edueational research paradigims s abstrace-
tions from the reality of the everyday life of schools.
This interest also readted, however, from the growing
sophiztication of educational researchers themselves as
they began to explore methodologies other thaw those
which developed during education’ long and incestnous
relationship with payvehology, This new interest, how-
ever. i- not withont problems. The demands which are
beise, placed on anthropology by edncators are najor
onrs and i many cases they inchiude expectations of
problem solution and edncational atility - which are
uneealistic, given the current fevel of development of
anthropological involvement in educational cescarch, At
the smme time, the receney of educational interest in
anthropology and the Jong tradition of dominance over
edncational rescarch by? edueational paychologist= has
prodhuced a research and development climate which is
not oricnted to the style and pace of ethnographic
studies, Finally, the relative receney of interest ia
edieational research by anthropologists has not allowed
sufficient time for systematic development of theory
and methods in educational anthropology itself.

Despite these problems and a nnmber of less obvions
ones, interest in anthropology continnes to grow in
cducation and as a result a namber ol important policy
questions for hoth edineators and anthropologists are
now emerging, While it s customary to pose these
iestions in terms of research programs, they actually
fall at every step of the research-decizion making-policy
formulation-implementation and evaluation continnum,
which iz the ba

i for edueational innovation and change,
Thus, the uses to which anthropological data will be pat,
the means by which it will be assessed and evaluated, the
elfect« it may have on education and on soecial policy,
and the results of all of this on the discipline of
anthropology itself are of equal importanee.

Early i the spring of 1971 we interviewed a number
of program specialists and managers in various federal

Horace Mann Institute, Columbia University

government ageneies which have a concerns with edu-
cation in an attempt to unvover what place anthropot-
oy holds in their rescareh programs, what issues and
problems seem to have ewerged or are impending in this
experience, and what they see as potential applications
ol anthropology in their mandated arcas ot coneern, in
presenting some of the resaltz of these interviews in this
report, we have first chosen to describe the enrrent
statis of anthropology in a mumber of educational or
education-related rescarch programs in the federal gov-
ernment, and then to describe what the policy issues
seemn to he, We also eeeted to deal with the area of
evaluation as separate from researeh bhoth heeause we
feel it presents different issues and becanse it is placing
more urgent and widespread demands on the discipline,

While we have charaeterized the interest of edncators
i anthropology ax of faidy socent origing there was
some interest in anthropology for a number of vears,
The National Aet 158, -for .
example, browght eonsiderable interest inarcea ~studies as

Defense Education of
a means of preparing stndents as area specialist= 1t is
interesting, nowever, that this had to be justified to the
Congress as part of the “Cold War™ preparations for
military  defense, {historically, aid o edueation, and
consequently finding for research intended o improve

education, has always had to he worized,” The

traditional Congressional - distaste for general aid to
“dueation has been reflected in the reed to present
rescarch programs in very specific, problem-oriented
packayes, Thee, when the Cooperative Researeh Act of
1961, the “diseretionary™ research pregram ont’ of
which all sithzcquent Oflice of Education (OF) and
National Insticste of “ldi ation (NIE) rescarch programs
have grown, was first estabtished, three-fourths of its
available monies were car-marked by the Congress for
research on the education of e mentally retarded, In
the mid-1960s. however, the O decided to try some
new “focused™ research programs, largely as a resnlt of
the tact that the then-new National Science Foundation
(NSI) was making considerable progress in the area of
curcicninm  development (and sttracting considerabls
Congressional notice as a result) while the OE was doing
litde moee than dispensing money along formmda grant,
non-discrctionary lines, \gain becanse of itz coneern for
Congressional suspicion of general aid, however, the uew
progriuns had to be construeted aronnd categorical arcas
of educational cencern. One of these was called “Project
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Social Stidie=" and had the avowed purpose of improv-
tng the teaching of social ~studies in the public s<chools,
Under this mbric, o small rescarch programs on the
cafture of schools was funded by OFs Cooperative
Rescarch Prosram i 1901 a2 o means of attraeting
authropologi=ts to the study of ecdneation. It was~ from
this modest heginning that eneeent progriams in hoth the
OF andd the NEED which has tahen over most of the OF<

rescarch fimetions, have grown, Other agencies, sueh as
the National Institute of Heatth (NHD and the NsSE
hinve come toan interest in cducational anthropology by
adifferent ronte vesnhting from their interest in anthro-
pology ax part of their mandated arcas of concern ratlier
than baving o dircet concenn with education, Here again
the interest in anthropology and education is hoth
recent and indistinet i foens,

Even today. cathiropological invobhement in federal
educational researeh progemn plauning i~ wore a matter
of potential than realitn, Dozens of divisions and offices
inal feast sin different agencies have expressed juterest
in the possibility of anthropological proposals concern-
ing educational problems. Some of these offices have
atrcady funded  anthropologival rescarch bt not o
education: others have concerned themsehes with edi-
cational i=sucs but not from ananthropological peespec-
tive or methodolomy . Onby o few (compared to the more
extensive involvement in cvaliation areas) luve actually
had proposals from edncational anthropologists np o
thi= time: a pumber of these have heen funded,
Anthropologists scem o have beew minimally sueeesafil
in formulating their proposals and rather Late in explor
g the governmental funding strueture so that. in 1971,
the NFE (the wmost obvious sonree of funds) was ghitted
with-a mnbtitnde of proposals a= & result of armonucing a
special program to encourage anthropologist= to apply
bt found that it conld fund only a small fraction as a
result of drastic budeet cuts,

For this reporl, we conducted ntenviews in an
agencies- the National Institute of Education (NH), the

United States Offiee of Eduecation (O, the National
Seience Foundation (NSF)Y, the Public Health Serviee
(PHS). ana the National Endowments Tor the Arts andd
the Thumanities (NBAHD a5 sources of edueational
anthropology finuds.? Ty brief o rescareh programs, we
found that a munber of opportunities for developing
liaison hetween the federal ressarch agencies and ednea-
tivnal anthropologists stl exist. hadead,  there are
conziderably miore opportunities than there are exemples
of their utilization, Most research apphications in anthro-
pology and edueation now seem to be diveeted to the
N despite the tow rate of retuen, To =ome extent, this
ix inevitable sinee most anthropologists have broad, hasie
research interests amlb the carrent wateh  word in
Washington is “applied” Anthropologists in- general
should explore o broader variety of Tederal agencies and
should exercise more effort 1o be hath speeific and to

explain their discipline, A nnderstanding of rescarch
nirthodolosies cotmonly 1'll||l|(|}i't| I aithrapologists
and their rationale, the types of results they vield, and
the Hikes simply canuot be a-ainned, b addition, anthvo-
pologi=t= minst face the isaue of the Emits anposed on
their rescarch by their tendeney to work alone rather
tun in teams, Quite aside from the often idiosy neratic
data produced, this means that onhy relatively <l
popnbations can be deatt with, Fo deal in considerable
depthe with even a single scliool. however, will require
dividing the tash into several components awud the
cooperation of a vescarch tean in their completion,
Despite these probbes avcas, weny federal progeam
adiministrators are quee i cested mthe possibilities of
relating anthropolosical sosoareh to their varions areis-.o.
Mter o bit of explunation of the sort of problems
anthropological rescarcl can broach and the data it can
develop, many were quite enthisiastic, indeed,
Evatuation

Wealso spent considerable time interviewing progrann
spectabists amd managers at the OF aned the NTE on the
growing taterest in anthropotogy amony educational
evaluators, Evalnation has hecome o major activity of all
social vemedy progrims: within edacation. it plays a
leading role in rescarch and developent activitien.
Govermmental ageneies, the Congress. and even the
public are concerned with educationad activity and its
effeetiveness. As demands for sood evalnation inerease,
however, so does the impact of poor evalnation, New
demands and concerns, both of the programs being
evahated and the agencies o whom evaliators are:
responsible, chave brought about the cireent widespread
dissatisfaction with past methodology. The castomary
ue of quantitative dada, for example, may provide much
useful infornation on student achievement hut there is
growing - evidenee  that it ean’t supply  stislactors
answers to many of the qualitative gquestions of cduca-
tion today. 1t i~ wo longer enough to say that Johnny
can’t reads what i now being asked is why he can’t amd
what will mahe him fearn, .

Beease of inereasing dissatisfaction over enrrent
evalnation methods, two new attempts to refocns the
more traditional types of evaluation have emersed, hoth
with important implications for anthropology, One las
heen a swing from a fixed focus on the individual as
fearner to an indistinet focns on the program as the unit
of evahtation. Early evahuation designs placed the major
emphasis on psychometrie testing of students. The
desizn was as simplistic as it was rational: if the goal of
the program was to familiarize stndents with a specifie
body of information, then the best way o determine the
sueeess or faihire of the program was to test those
students to see if they had indeed  acquired  that
information. So long as evaluation played a minor role in
education, fargely restricted to research coneerns, e
method did not present probiems. fn the 19005, how:-
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ever. educational conswmerism became o prominent
movement i education wd older evalnation methods no
longer =nfficed. Billions of dolfars poured into edueation
programs for the enbturalhy deprived. Ghetto parents
alleged that standard tests were enlturalty biased, Effec-
tiveness of the tests i mieasueing progrum sinecess wis
chalfenged. ' major confrontation came when  the
Westinghouse Learming Corporation gave poor marks to
the popatdar Head Start program becanse arhievement
tests indicated Bttde sivuificant student progress, The
Head Start program. then popudar both o Congress and
i ucban communities, remains popular today. The
challenge to the program presenied by the Westinghouse
Corporation, met by sharp public criticism ot the
compiny ‘s evahation standards, threw current evalua-
tion teehigues into the arena of publie debate, For the
first time, evaluation methodology was serionsly quees
tioned by people outsule the profession, Evahiators were
forced to shift away from focus on the individiad-as
dearner and “program” evaluation heeae amajor area
of concerne In order to evaluate progrims, observation
wits essenttial amd ageneies began looking to anthropel-
ory and soft” sociology for technignes of fickl ob-
servation, ’

A zecond attearpt to refocus evaluation design also
cante about when social remediation programs= hegan to
acquire great.quantities of money . Soclal serviee ageneies
joined the ranks of the well-to-do. When the passing of
Title 1 of the Elementary aned Secondary Edueation At
of 1905 brought the sudden investment of one billion
dolfar= into edneation in the inner city, Congress beeune
eouncerned over how the money would be spent. Tt was
the attachment of an evaluation requirement to the
Flementary  and Secondary Edncation Aet which led
hoth to the rapid growth of evaluation and evalunation
agencies and to one of its current characteristics as a
s=tem ol financial monitoring attached to any grant,
awird, or contract which proposes to produce chimge in
edncation. Becanse o much of the new money in
education and in educational researeh was pumped into
urban (and primarily urban ghetto) areas, questions of
the effects of colture, sub-enfture, race, cthoieity. and a
variety of other features of the community now beeame
extremely important. The established  procedures of
eloze experimental control, control groups, and other
features of the logie-deductive process hegan to falter as
these new concerns emerged, Cleardy. the tuboratory-
oriented style of rescarch which was part of the tradition
of educational research was not satisfuctory for the
evahiation of cither ethnie studies programs or affeetive
progriuns of edneation. Again anthropology, which had
alwavs been concerned with these isstes) provided a
potential sonree of methodology.

Not all of the pressures for change, however, came
from ontside, Within edncation, there was growing
dizsatisfaction with evalnation studies that resalted in a

~tmmative blaek book at the end of o program which
snd to program developers, “Here i what you have
done: heve = what was wrong with it il you ever do it
asain, heve are some =uggestions whicl you might want
to Tollow.” Ju vew evaluation procedures, evadiators
were required to abandon the approach of seientific
detachment they had adopted aud “formative™ evalua-
tion beeame a part of the evaluation fexicon along with
“summative” evaluation. | Rather than being above and
bevond the program. the evaluator was compelied to
become a part of the program. Data were acquired at the
sile of a program orin cooperation with it,

Mozt educators and many  educational rescarchers
agree that modern evaluation technology b= e a sorry
state, We =till tend to place it under the rubrie of
researchi—thereby  foreing upon it canons of scicnce
which are in many cases not applicabde. Most evabiations
today are not research but rather ad hoe attenmpts to
provide some basis for deseribing and aszessing prograns
and aceonnting for expenditnres of funds. Methods are
almost indiscriminately pulled from o hat or, rather.
from a mumber of fats, Methods of testing come from
p=yehology.  technigques for program monitoring are
borrowed from systems analysis technignes. methods of
qualitative analysi= are adopted {rom sociology  and
anthropology. and all of this ix horriedly thrown
together to mahe a biddess deadline. Despite the fact
that we persist in referring to evaluation as tesearch,
noue of the requirements of sonnd research seem to
operate here, There is no theory to infopm methodology,
there i o consisteney in methodological development,
there is no systematic application of methods, and,
perbaps most important, there s no <ystem by which
what is learncd in one evahuation nforms the nest
evaluator. '

The primary reason {or the diserepaney between
evahuation  means and ends stems from education’s
failures to develop a consistent evalt ation methodology,
Traditional  technigues have  been formed  within a
framework cubled direetly from the varions behavioral
seienees. The reality of edueation, however, may diverge
sharply from the abstracted systems of the hebavioral
dhisciplines, And wmethods are normally adopted withont
reference to their supporting coneepts or theory.

The dangers of methodological transplant are not
immediately obvions to nost educators. Faced with an
evidiation  requirement. edhrcators turn to behavioral
seientists for a scheme which will allow them to assess
their program. Yet, because hehavioral scientists deal
with specified conditions, their methods are naally
applicable only where certain conditions’ can be repro-

dueed. Such closed svstem models also wiost deal with a

diserete number of selected varables, While sneh models
are appropriate to the study of some educational ivsues,
most edncational programs which are designed 10 pro-
duce change require a more open, qualitative. aaalbvtic
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framework. Thus, while most corrent methods of gather-

i, recording and aualyzing educational data are hased
on experimental models and require statistical-quantita-
tive measurenents, most educational encounters are
pon-experimental (that is. they are goalspecific oper-
ational field engagenents), and existing methodology
yiekls little insight inte the nature of these enconnters,
The problem is further complicated because while they
are told to control certain variables to see what happens
to others, the educators” task i to manipulate variables
to achieve multiple objectives: =ome of these objectives
are more important than others, and some may conflict
with others. Ax of now, they have no way of arraying
these objectives and evalating differential effects by
wanipulating combinations of variablex. Nor do they
have a systematie procedure o assess the costs of
accomplishing varions effects, There is a growing tend-
ency to turn to anthropology for guidance in developing
sound program evaluation,

It would be tempting to suggest that anthropology
does provide a coherent set of methods and a theoretical
base out of which educational evaluation wight develop
a consistent conceptual framework and methodology.
Sueh s not the caze, It woudd be even more comfortable
to suggest that evaluators could look to psyehology for
testing, systewms analysis for monitoring, anthropology
for fiekd rescarch—but this wonld p=aduce more prob-
fems thun it would solve, Tn the first place, the task of
examining. defining, and redefining the institutional
setting in education shouwld he the prineiple responsi-
bility of the craft itself, and so it should not be assigned
to some outside ageney or group, no matter how willing
they are to assome it and how unwilling educators are to
attempt it, Seeond. there are no existing . 0 lained
methods growing out of speeific theories thron_a which
evithtors can approach the task of evaluation with
assurance of suceess, There is no theoretical pattern for
observation and analysis incany of the existing research
strategies of the behavioral or social seiences which fits
evaluation  needs. Nothing emerges so clearly  from
“inter-disciplinary 7 rescareh ventures as the obvious faet
that each discipline of the behavioral and social scienees
has built its own conceptual framework and culture.
Each ix charaeterized by preferred wayvs of looking at
anc into the world, These preferences are not superficial:
they eharacterize the Kinds of questions asked, the way=
in which answers are interpreted and presented. Each
diseipline has its own patois, a mixture of generalized
meanings from the social scienees, and its own peciliar
and sometimes precions jurgon,

Again, there are fundamental differences between the

. o o ., . . .
analytic frameworks of the behavioral scientist and' the

educator. Typically, behavioral scientists are interested
in a diserete number of aspeets of the empirical
phenomenon they are studying, and so they  deal
abstractly and selectively with a small set of variables,

Educators, on the other fund, must work .in the real
world, where they must recognize a wimber of variables
i the situation. Realistically, there i no analytie or
conceptial frmnework which ix peculiarly developed for
edocation, and se no franework for evaluation, Thus,
when we shodd be asking for perspectives from the
behavioral sciences within which to frame questions
growing out of hehavioral encounters in education, we
ask for answers and the comfort of borrowing and
adapting a concepital and analytie framework within
which to fit these answers,

All of thi= the wmovement from individual to a
program-hased focus for evaloation: the coneern with
quaditative rather than exelusively gquantitative assess
went technigies: the impinging of cofture, ethnicity,
and community on educational progrommuing: and the
need to observe all of this in a field setting-has been
poshing evaluators away from educational research’s
traditionally mcestuous relationship with paychology
towards =ome active courting of anthropology as a
possible sonrce for evaluative technology. In one respeet.
educators” problems are comparable to those confront-
ing anthropologists. They. too. must obsgerve, record, and
analyze beliavior in the field, not in g laboratory setting,
Through the development of a conceptual model and
correspondent  methodology,  anthropologists have
achivved considerable precision in a natural environ-
went. Over the fast several years, thiz similarity of field
strategy has fed to inereasing interest in what has come
to be called the “anthropological method™ or, more
frequently, “anthropological approaches™ to evaluation,

While the phrase “anthropological approach™ con-
jures up a nice image of evahutors as resident ethuog-
raphers deseribing the eulture of the systens they study,
it iz not only inaccurate but is dysfunetional heeause it
perpetitates a mumber of growing misuses, o the fiest
place. “the anthropological approach™ has come to mean
specifically  the use of participant observers, inoa very
simplistic  equation  which  says nothing about how
participant ohservers are uzed. Participant observation is
an important rescarch style in anthropology (as it isina
number of other zocial sciences) it within that style it
is necessary to develop skills in the use of technigues,
Most of the evaluations we have seen which propose to
use participant observation vsually stress the observation
to the exclusion of the participant role, and in many
cases there s no clear definition of what s being
observed and, more important, how it is to be observed,
how it is to be recorded, and to what end this is all being
doue, The use of untrained participant observers, who
have no grounding in theory and who have not learned
the difference between Jooking at and looking for. has
created problems in the field as well School teachers
and community residents have also created their own
“conspiracy” theory of evaluation. More and more,
teachers and comnniity people are viewing evaluation
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as a deviee for maintaining the systent as it now exists,
Fvaluation ix done, in this view, to inform edocationa
deeision-makers <o that they ean suppress any moves for
change. When teachers are evahiated, fike anyone else
who was ever evaluated, they naturally  become un-
comtortabde. 1t i~ easv to assnage this discomfort by
criticizing evaluators, When, participant obseevers who
don’t really seem to know what they are doing appear
on the scene, the teachers” attitude i exacerhated and
their eriticiam is feled,

Finally, mozt of what we have said cadier in this
report about the confusion between behavioral science
research “as a value-free style of data gathering and
analvsis is even more tme in evaloation which is, of
necessity, value ndging, White anthropologists are inter-
ested in the seientilic stndy of values. they set great
store by the fact that they note their anatytic skills ax
free of judemental bins. tnaddition, white anthropo-
tosical techniques appear at fiest blush to be alimost
sunpliztic (o~ one curricudum specialist told ns 1 have
been nsing the anthropotogical teehnigne for years -1
abways visit my schools™)., they are closely tied 1o
coneeptual frameworks which inform the methodology
and are much wore difficult to master than survey
research or questionnaire approach because they ace
mneh dess stonetnred, b of this is to underscore onr
major point that field rescarch teehniques hold great
potential for nse incevalnation bot that this should not
by contused with anthropology. Field work techniques
are used broaddy in anthropology as well as in sociofory,
and in both cases they are related to theory and cannot
be uaed apart from that theory,

One of the major reasons why fiekd rescareh tech
niques are ~0 attractive Lo educational evahiators i
becanse they allow Tor the gathering of vast amounts of
deseriptive data about the sehools. the personnel and
stndent= and the community, Unfortunately. this very
richnes =ometimes destroys the utility of the data
becanse there is o wmeh, quantitatively and gualita-
tively. that it caunotl be nzed. What we have said earlier
about the need Tor a coneeptual framework  within

which 1o develop a strategy for field evaluation s

pacticnlardy pertinent at this level,

There > also a reluctanee on the part of many
anthropologists 1o become invobyed in educational eval-
wition,  particodarly  wheno as Solon Kimbadt onee
pointed ont, edueational rescarelt itsel s oftea used asa
stize for attempts at educational reform, Anthropole -
msls, eapecially sinee the Camelot affair, are shittish
ahout involvement in governmental reform programs and
the speetre of D Strangelove hangs heavy in the field.
b snmary, then, we are suggesting that the rubric
“authropological approach,” while an attractive one, is
neither acenrate nor productive in deseribing the appli-
cation of fickdwork technigues to educational evalua-
tion, and that it becomes an important task to borrow

trom sociology as well az anthropology those pieces of
teehmique,  along  with  their supportive  conceptual
frames, hich ace best snited to o extract the rich
deseriptive data which they can supply for use by
decision makers. The reasons are simmed up in the

following passage:

Anthropologists experience the processes, stri:-
tural variety, and problematie aspects of teaching
and learning by intensive, first-hand observation of
what goes on in schools and in less formal
situations of instruetion, Yet few anthropologists
otherwise identifv with sehools. There are school
psvehologists, a growing number of school sociol-
ogists. but no sehool anthropologists. The demand,
and possibly the  fashion, for anthropological
knowledge and insight in American schools shows
no sign of slacking: yet most anthropologists are
content te let the popular conception of what
anthropology is, how it is done, and what it has to
sitv stand. Edueation, formal and informal, is the
chief medium of the transmitted behaviors anthro-
pologists call “culture,” the fundamental idea of
the discipline, Yet relatively little is anthropologi-
cally known of American public schooling. such
rolated phenomena as “street acadenties,” and the
extent to which cultural assumptions and cultur-
allv defined expectations bias the American teach-
ing and learning experience.

These apparent contradictions derive from. first,
the traditiona! insistence of anthropologists on
research in socioties other than our own: second.
the numerical scarcity of anthropologists: and,
third, from conventional attitudes .of the profes-
sion that consider the practical effects of anthro-
pology to be secondary to its theoretical advance.
Serious and sustained application of the diseipline
to the human opportunities and dilemmas of
teaching and learning is anathema to mos¢ anthro-
pologists, Much impetus for including anthropol-
ogy and anthropological  perspectives an our
sehools comes not from the profession of anthro-
pology but from interested public (and private)
school personnel, 3

Al ot this sustains a fairdy delicate balanee hetween
anthropology and evaluation, ax it does with educational
cescarch at this point, Again, there is growing interestin
“field research,” ethnogeaphic approaches,” “the anthro-
pological approach.” and a number of other intnisions
of anthropolory into educational résearch and evalna-
tion: the growth seems desiined to continue mdess some
aroup or groups within the profession decides to attend
to the growth and mirtnre of the field,

Policy Questions and lssues

The jssues which have already been preseated carbier
i this report. and others which developed as we
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disenssed the interviews: present some important poliey
questions which chould be dizcussed . we hope,
resolved at some point if the considerable promise which
cducators see in closer contacts with anthropologists are
o be realized, In essenee, these policy questions are: (1)
the appropriateness of anthropology for the study of
education, (2) the relationship between anthropology
and social policy i education, and (3) who speaks for
antheopology

The Appropriatencss of Anthropology
tor the Study of Education

As we pointed out varly on, there s a0 growing
tendeney in education to tuen to authropology  for
rescarch methodologies in both rescarch and evaluation,
While this has bten most characteristic of the National
hititute of Fducation, the severad other auencies we
mterviewed are also heginning to tuen in that direetion
to the extent that thev are developing an interest i
cducation, In vach case, one zenses there i almost the
expectation that” anthropology will somehow provide o
rescarchl paradinn which will erase the tong tradition of
wnoring  the social context of education, In large
measnre, s eesults from the fact that studies in
cducation have tended to foeus on the individual as
learner to the exelusion of social context until the Civil
Rights Movement forced such attention. But even then
cducation faited to look at the social orguization of
education ax a natnral selling for learving, and most
organizational theory and methodology in education =till
comes from a concern with administration and manage-
ment and sointerseets with the sociological literature on
formal orzanizational analysis. As a cesutt, >chooipeople
tend to question the fit between the formal analy tic
and  the
social  reality  of  dheir own selwols, And what s

models displayed by educational rescarel

operationally more portant, they can’t see how they
can get from their “here’ to the orgamizational analyvst’s
“there:” many are not certain they would want to make
that trip. This iz, we think. one of the major ceasons for
the growing movement to apply the technigues and
coneeptual methods of anthropology o cducational
research, We hope this new look may (and probably can)
provide better data on how schocls actually function, as
well as serving ax a tool for developing models for chauge
in educationad systems that earlier methods conld not
provide,

Nonetheless, despite this new interest, conventional
research and evaluation procedures in education con-
tinue  to exploit  arbitrary  environments,  statistical
measures, atd Cproblems™ in seeking information (often
hasic) about what goes on in educational encounters and
i building knowledge of edveational processes and
structures, Anthropology  does offer a considerable
expertise to traditional educational research in this
egard, One distinetion often made for anthropotogical

inguoiry i that it deseribes “natural™ environments aned
sround-tevel heluvior, Phos, the deseriptive activity of
anthropology shonld coneern what people are obaerved
to do. not simply what people =ay they are doing or
what they elaim ought to be done, Certainly it would he
dilficult to argue that anthropology is not a discipline of
considerable worth to the study of edueation. But, given
the curerut problem-solving  emphasi= in edoeational

researeli there s <ome question as o whether anthro-

pology s preferred style ol the solitary fickl worker who
peeforms every step in the research proces a~ an
tndividual and = resistance to large-ccale team research
are valuable and. if ~o, how much, Thongh the eraft of
anthropological tnquiry mway apply - 10 educational
research, it s also true, howeser, that a ercat deal of the
anthropotogy of cducation <tlt answers mosthy to the.
prolession of anthropolog . Many anthropologists whose
primary sterest = the anthropology of education: still
have a marked tendeney 1o assess their work  as
anthropology: they have, in their view, a prior and fised
commitment to the discipline and to whatever will
advance disciplinary interests, theoretical or practical,
Thi= is. of conrse, an important and worthwhile nage-

Utaking,  particalady sinee the history o edueativaal

mnovation and, judeed. all recent attempls at soctal
retnediation indicite so clearly that when soctal action
progrims do not grow ont of and re-inform some hody
of theory, they seldom produce any in=titationad change,
Woanthropology is to realize it value o education, it
must also apply its attention to questions of hoth theory
arch utifity in education. Most rescarca adininistrators
reatly don’t see any immediate utility of asthropolog
to problenrsolving (as contrasted to probleme-defining
and problem-deseribing) strategies in edueation,

To some extent, this attitude results from the nature
of anthropological inquiry which is holistic, situational,
descriptive, non-analytie, and geserally  designed to
result in a statement of system characteristios rather
than of the inevitable association of the elements within
the system. Eventually we produce a typology of
svstems and any  generalizations which can inform
practice are dependent upon the ahility to identify the
operationat system with one of the model system types.”
Schoolpeople, socialized in schools of education to a
tradition of educational research whiclo was highly
anadytic and which purported to present interrelation-
~hips among clements of a systemn which were coneep-
tually independent of any given situation, want state-
ments of law-ike regularities from research, Thus, when
ethuographic aceounts of schools are presented to urban
school principals, they cannot (and probably shoubd not)
proceed to make operational changes in their schools
bused upon these data. Most educational administrators
stll regard anthropological studies of schools as insight-
ful empathetic deseriptions whicl they do not trust
becanse they are so understandable: inevitably, they

i
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serd ane stiddies on to the social stadies teachers for
Lassroom nae, So, the problem is ot just a question of
introducing anthropalogical methods or peespretives in
edncational researel, hut of convincing both rescarch
administrators and other educational researchers that
anthropological researeli amd it interpretation and vali-
dation operate within a different but equally reliable and
valid elimate from other disciplines,

W of this stpeests that the current ssage of
anthropology by educators, and partiendacy v educa-
tionad research, does not mect-the real test of adeguiey
i~ there a clearly denoted area of interest and compe
tenee within educational rescarcl which s subject to
control Iy anthropologist= Onr answer s no Tor a
mimber of reasons which we delimit later in this report,
For now. it snffices to say that anthropologists are sl
ipvolved o education as individuals, and usnally as

consultaits on wajor research and < valuation projects.”

Government ageneics explain this by citing the individ-

“wadistie stvle ol anthropologists (Cone experience is that

anthropologists nol outy pcfer e work adone, they are
actuadly diseuptive it vou mix them with other social
seientists or educators™) but that team research s
impossible in anthropology (“we seldom ask more than
one anthropologist to work on a projeet hecause they
seldom agree with eacle other™).

Certainly some of the reservations of research admin-
istrators abont the uses of anthropology (and of antiro-
pologists) in educational research are realistics Onr own
experience in team research, for example, convinees s
that if the old axiom-the problents encosnt c-d in team
research inercase mnmeri ally with the nwmber of scien-
tist~ involved- is teue, the problems seem to inereise
seometrically when those scientists are anthropologists
aned exponentially when they are anthropologists mixed
with that as it the
inportait question is not so much one of the adequacy

other social ~cientists, Be may.
of anthropological inguiry for educational rescarch but
how well researelt administrators and other educational
rescarchers comprehend hoth the perspective and  the
methods of anthropology . A we conditeted intesviews,
we became convineed that what is essential is to provide
sothe consistent, < lerent information to agencies on
what anthropology i and i=u’t, and what the potential
of the field s and 't for edneational research, Not
only is there o tendency to overlook some of the
potential uses of anthropology, there is an even greater

tendeney to expeet too much too quickly in the form of

instant ethnogeaphiics, lwo-week Uraining courses for
participant observers, and any number of other requests
which indicate a fack of familiarity with the style and
mernod of anthropology. Because there is nota consist-
ent and eoherent approach on our part, cach ageney
deals separately and individually with anthropologists
and with others who propose “an anthropological
approach.”
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From our intenviews, we see four major issues refated
to the gestion of anthropology's adequaey as a sonree
for method and theory in educational researeh:

which
witt @ product rather than
knowledie, well served with a high-risk. fow-yicld
venture resslling in more hy potheses raised than
resolved, a charasteristic of most good ethno-
sraplic studies?

(1) Are the needs of educational research,
today  weneraily

(2) Conversely, wonld the process of adaptation to
sovernmental needs be dismuptive to the healthy
srowth and nurtere of what s still @ developing
field?

{3 Would it be pu.\silnl«' (aned profiti bt to develop
within edocational rescarch e and among

SOVernment program man:ieos anoappreciation of

the essential unity of a thee, clogical style—as

distinet from  other  $vipiines—so that  there
might be & gennine acoption aad wlaptation®
rather tam the present piccemead borrowing?

~—

(1 I~ it possible to mesh e individnabistic, ighly
pecsonadized  styie of anthropologists with the

vrowing tendeney to develop faree

ale, multi-
dizeiplinary team research and evaluation ventures
i education? -

What is the Relationship between Anthropology
and Social Policy Questions in Education?

From onr interviews ad frome prior experience, it
becie obvions that poliey researeh is not only a major
interest among govermment agencies but s the most
productive and timely means of fluencing educational
decision-mmaking, Most research in this area has come
from  ecottomics and, wore recently, systems analysis
techniques, and s ievitably founded on the input-
output model, the basis of most policy rescarch,

Yet mueh of the debate and many of the p()li("\'
questions which  enrrently  produce tensions in the
educational system are actiadly the resndt of unrecog:
nized or, at least, nnresolved confliets in valnes, Ques.
tions about whether schools should be inmtegrated or
segrevated by race, by religion, by social class, or by
intelligence are obwious valie guestions, But many other
issttes such as the financing and orzanization of schools,
their management and staffing, and the deivery of
educational programs are less obvionsly bat probably
even wore fndamentally gronnded in valne guestions,
Present approachss to policy ‘stady in education have
usually tended to ignore the question of values and their
role in structuring policy questions.dn part, this results
from-the intellectual origing of mbsh policy seientists,

who have come frovn ceonowics, political scienee,

systems analysis, or operations research backgronnds,
While the concept of “vales™ is present in some form in
cach of these arcas, it does not have the eentrality which

it does in anthropotogy.-More importantly, there is no
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tradition of research methodology designed to deal with
and inform the concept i these areas, as there is in
anthropology. In
anthropology),

cach of these areas (but not in
there ix a real or assumed Jack of
precision in dealing with qualitative issues such as values,
so current poliey analysis has tended to develop out of a
quantitative methodology. Neither are the elients of
policy studies in edueation particularly attuned to the
kinds of feedback they are likely to obtain from
qualitative anthropological incuiry. As a result, there has
been virtually no invelvement of anthropologists in
p()li(‘\' re

areh, and there is even an implicit assumpti n

in most ageneies that “sinee anthropology i deseript v
rather than analytic,” there is no potential role for the
anthropologist. It will be neeessary for anthropologists
to convinee government agencies and the public of our
relevance and usefulness o that other federal project
administrators will learn not to make the statement one
“Well, T don’t think we would
have much use for anthropologists. You ~ee, our office is

didd during onr interviews:

concerned with matters ol public poliey.” T'wo import-

ant issues emerged in our interviews:

(I) Are there important contributions which anthro-
pology ean make to policy research (a rhetorical
||m'~tmn obviously), and what is the best mech-
anism for furthering anthropological involvement
i this important area?

(2) Other than iwvolvement in research, are there
other means of insuring that anthropologieal
concerns and interests are represented w poliey-
and decision-making in edocation”

Who Speaks for Anthropology?

Finally, there is the question of who speaks for
educational anthropology. Phrased differently, this ques-
tion asks to whom goveenment ageneies will turn in
making  the

decistons which st

inevitably affeet rescarch related to anthropology and

kinds of policy

education. To give some notion of how important this
guestion is, some experiences during our interviews are
mted by the distinet
nature ol anthropological inquiry. During the course of

indicative of the problems pres

interviewing staff members of the Experimental Schools
Prograrn at the National Institute of Education, we were
asked for some help in thinking throngh a problem
which had arisen there and whieh i+ certair to arise
elsewhere, The Experimental Schools Program has been
actively courting anthropologists to work on its evalua-
tion programs and, in fact, probably has more anthro-
pologists under contract than any other agency involved
in cducational change programs. As part of the evalua-
tion studies, a number of fieldworkers are gathering
in-depth ethnographic materials on schools. their com-
munities, pupils, teachers, and, in some cases, on the
evaluators themselves, These data are typical of what
ficldworkers usually gather:

highly personal accounts
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which include information given in the field ju the
confidential relationship which fieldworkers establish
with the people they are stiudying, Scme of the materials
are not only highly persoral, they are potentially
damaging or at least embarrassing to the people under

study. [t is impossible, of conrse. to give anonymity to

the principal of a4 school, to g teacher who is 50 fully
described in field notes that pxendonyms are preposter-
ous, or to student activities which contravene sehool
rules or even violate the fuw. The specific problem for
the Experimental Schools Program involves the eonfi-
dentiality of field notes. Shoubd all fiedd notes from
Experimental Schools Evaluations hecome part ol a
general data bank, available to all rescarchers in the same
manner as resalts from more traditionad edoncational
rescarch? Can anthropotogists (citing Seetion 51:370
[1949] or subsequent sections of  the March 1967
Statement of Ethies of the American Anthropologieal
Association) refuse to turn over raw field notes (are
these the swne as the educational psychologist’s “daia™)
to the government agency supporting their researeh? The
questions streteh out beyoud these, particularly when
one remembers how paranoid many of us are about
letting anyone see our ficld notes, The point of this
ancedote s that, while similar questions dealing with
research by educational psychologist s would automatie-
ally be referred by the ageney to the American Eduea-
tional Re
who speaks for the sub-diseipline of anthropology and

earch Aszociation, there is some question as to

education, There are at least five organizations that we
know of which might lay some claim to representation
here: The American Anthropological Association, its
component Comneil on Anthropology and Eduneation,
the Division of the American Educational Rescarch
Association, the National Academy of Educations
Committee on Anthropology and Education, and. con-
ceivably, the Society for Applied Anthropology as well.
This is not a question of jurisdiction, but one of the luck

of a clear voice in speaking to and with government
agencies on matters affecting anthropological rescarch

related to edueation.

While such questions as research ethies and standards
are important, there are other issues here as well, There
is still some feeling in government agencies that anthro-
pologists who have inade major commitments to educa-
tion are somehow less than first-rate. This attitude,
characteristic of the carlier attitndes toward edueational
psychology and educational sociology, stems partly from
the common thrust of govermment agencies to get
beyond the eurrent level of rescarch in anarea by luring
in “the best minds™ in the field. Realistically, however,
it is also present because there is as yet no established
ficld of anthropology iy editeation as there now s in
educational psychology and educational soeciology. One
of the usual armiments for the development of sueh

sub-disciplines is the inadequacy of existing disciplines
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to deal with the compiex of problems the nuanees of
the utility
schemes in some domain of lnnnan beluwior, Certainly

interpretations,  and of implemeatation
thi~ can be demonstrated o be true of the area of
anthropology and cducation, But we wonld argue that
the development of o coherent sub-discipline of educa-
tional authropology tilt vequuves: (1) the prior devel
opment of a coneeptual franmework ont of which
problems cunc be identified and questions posed: (2) onee
these problems and questions have been phrased, there
ant=t be some cousistent methodology or methodologicos
which are compatible with these questions and which are
capable of prodocing the Kinds of data which can inform
huowledee seneration and decision-making o that area
of specialization: (3) that onee the knowledge and
snbeequent policy  Tomiulations are placed into oper-
ational vsage. some scheme of appraisal mirt accompany
them which promises to re-inform researelizand theory in
that arear and, finadly, D) sinee we subseribe 1o
Yedfield's notion that the real haloark ol an academie
disciptine is that it has it owns mythology and Kinship
strnetire. that sonte provision for the systematic training
of new perzonoel be an ntegral part of the overall
~cheme, '

Our own experience, reinforesd by zathering data for
this report, i~ that none of these conditions prevail in
anthropology and education today, s a resnlt, enconnt-
er= between anthropology and educational research tend
to be episodic and highly stuational, Despite the Tact
that there has been a consistent development over the
kst few years of ethnographic’ materials on schools,
there o= hittle aeenmulation of knowledue sinee cach nes
study profits litthe from previons studies, The issue then
i~ one of developing the Tield both conceptually awd in
et of new students, There are still, a= far as we know,
only two institutions (FYeachers College and Stanford)
which offer formal  programs v anthropology  and
education,

Two major issues require statement here:

(D 1= it possible to identily or establizh ~ome loens
for coentivning concern with the fichl of anthro.
pology and education which van deal aunthoritas
tively with the important policy and rescarch
guestions beginmiing to arise and in which anthro-
pology s inteiests may be quite different from
other disciphines?

(2) Are there means by which new progam threasts
felfowship and traineeship funds. career =eientist
funds, and other means of noneproject funding-
cant be establizhed in government agencies in order
to give to the new fichl of anthropology and
cducation the same opportimities for systematic
development enjoyed by more established disei-
plines in the past? '

Theee ares of course, any number of other issaes

which might be cited- but these appear to s to be the
wost important ones which cwerged during the inter.
views, Like all isnes; they fead to a nmber of possible
courses of action for remediation, From our interviews

Cdnd subsequent diseussions, we conchuded that the

I
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sooner sueh keues are dizeussed and recommendations
developed by the CAE for zome action, the sooner some
consistent development within govermment agencies vis
asvis the anthropologicat study of edueation will take
place, Left to their own deviees, government whminis
trators. with the hest of intentions, will continne to deal
piceemeal with the ficld,

Notes

b This = anabridged version of a report prepared for
the Committee on Anthropotogy and Education of The
National Ncademy of Fducation. Craig Jackson Cathoun
and Elizabeth Reuss-lanni assisted in gathering informa-
tion from federal agencies,

20 I the oviginal version of this report. specific
program coucerns, funding patterns, and rescarch inter-
eats in cach aueney were detaited here but have heen
exchided from s version doe to limitations of ~pace,

3. Franeis Ao [ Lanni and edward Storey, Caltural
Relevance and Educational Issues: Readings in Anthre.
pology and Education, Bostow: Little, Brown, 1973,

APPLIED ANTHROPOLOGY INTERNSIHE
VT UNEVERSETY OF SOUTH FLORIDA

With o wrant from the National Tostitute of Mental
Health, the University of South Florida, Tampa, recently
institted wn internship project as a part of its master's

progrinn in anthropology, The purposze of the project s
to develop internships as a method of training applied
anthropologists to work inanental health and refated
fickds, The NIMI grant provides stipends for students
during the periods of internahip (usually with a local
anman serviee ageney or institndion) and thesis prepara-
tion in the urban and wedicat areas of the Anthropology
Departiment’s MA program focusing on the applications
ol anthropology. The project director is Alvin W, Wolfe,
Coordinator of Internships for the department, Other
facuity members include Michael V. Augrosino, Ailon
Shitoh, aud Curtis W, Wicnker (medical). aud Gillert
Kuslwmer, ) Jeronte Smith, Pateicia Waterman,  and
Robert M. Walff (urban), Gilhert Kushmer is department
chairperson, aud Ailon Shiloh i~ director of graduate
studies,
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THE INVOLVEMENT OF ANTHROPOLOGISTS IN CONTRACT EVALUATIONS:
THE FEDERAL PERSPECTIVE'

Raymond T. Coward
Purdue University

Pardeipation in federally contracted evaduation: e
seateh s by definition, o unique experience for most
academically  based  soequl scientists.” Bernstein and
Freeman (1975). i an extensive review of fedecally
sponsored eviduations for fiscal year 1970, noted that
only 317 of the awards for evaluation studies went to
persons in universities or university -alfiliated centers,
Forthiermore, these authors reported that of the awards
to university-affibated scholars. only H were con-
tracts. as opposed to urants, The funding patterns
deseribed by Bernstein and Freeman noted that as
budget size inereased. the pereentage of awards that
were contracts inereased, and the nomber of wuiversity -

based suholiars involy ed decreased (see Tabile 1),

Fable |
BUDGET SIZE AS A FUNCTION OF
“TYPE OF AWARD

Budget Conlract Grant

$10,000--19.000
(ndY)

2005 (10) 200 (1)

S50.000-99.000 35040 (20) 0L (37)

(nH7)

S100.000- 119,000 LS9 (2 55.3% (20)
(7

S150.000) ¢ O8.3% )y STy
(u()())l

Yhirteen cases omitted beeause of Lck of information.
Note: X2 2301, p 001

Perustein and Freeman charaeterized two types of
individuals involved in federally sponsored evaluation
studies, They weret (1) Acadenties characterized by
university-hased academicians awarded granty, projes s
with sl budgets and extended times (lasting two y ears
or more), stafl members who define the wajor audienee
of their efforts as academic, and projects giided by some
formal theoretival framework: and (2) Entrepreaenrs
characterized by profit-making corporations awarled
contracts, projects with large bndgets but refatively
shorter lime spans, staff members who pereeive themn-
selves ax seeving the government and thus defining the
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spowsoring ageney as the major andicuee for their
efforts. projects usnadly  employing persous with fess
advineed degrees. and projects that are esx likely to
evalate  programs guided by some theoreticad frame-
worh,

Given this characterization of the dichotomy existing
in Tederad evabiation stidies, iU is not surprising that
those few academie types who June winedered, by
cluiee or by choice intes the word of fargescale federal
contraet researelt and evalnation have expressed concern
about elarifying their roles (kverlaret, 1975)0 ~ome have
even expressed g meastire of Cenltural shoek™ (Nelson,
Giannotta and Loandin, 197 1),

hideed. this dichoiemy hetween acadenties avd entre-
prencies may he useful in placing o perspective o -aine
of the difficulties currently facing anthropologist- parti-
cipating in federal educational evaluations. Despite tie
boam in evaluation  technology in the 196050 the
tangible results of evabnation studies had fallen far ~hort
of the expectations of practitionees, rescarehees, ad
poliey -makers. At the heart of wneh of the eriticism was
a rejeetion of the dmplistic input-output evaluation
models in vogue at that point. Reformists called for a
sreater Muntnation of variables that deseribe the “pro-
cess" of edbeation instead of only the “outcome™ of
education, The methods employed by anthropologists
seemed o hold ont the prowise of that illomination,
Federal ageneies proposed that an inereased vndeestand-
the
interpreting the impact, or laek of impact. of the

ing of context of instruetion  would  assist in
movative edusational progranes they were sponsoriig,

Unfortunately. when federal agencies, in the cardy
19705 sought anthropologists experieneed in educational
reseiveh, and at least famibiar with the world of federally
contracted evalnation, they found an almost complete
voul. The pool of prospective anthropologists wis almost
exchisively hased i universities, Those Tew who could
b attracted to join such “new breed™ entreprenenrial
efforts soon Tomind that they were ill-equipped and
itl-prepared by their aeadenie experienee for the realities
of federally contracted evaluation.® After a relatively
short perod of participation, this frustration inevitably
ed hoth partoers in the relationship @athropologists
and federal officials) to question the degree cF congra-
ence Letween the traditional federal petterns of conduct-
i evaluative research and the principles, premisesad
traditions of the discipline of anthropoiowy .

Fvertart (1975) has urged modification of traditional
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federal stratecies ol contract  evalnations 0 as to

aceommnodate the “fiddwork™ orientation of anthro-
pologists and sociologist~. That is, indeed, good advice,
A= ilbprepared as aunthropologists were Aor federal
rn'~l‘.||‘\'h.

sontracl the federal  ageneies. partionfarly

cdocational  research md development ones. were

caally alb-prepared to teraet with and understand the
anthropolozical perspective. Though the Everhart pro-
posal has merit, th

are nevertheless real imitations to

the amount ol nodification federal ggencies can tolerate
and =Gl remain alive i the volatile political watris of
Washington,

The Responsibilities of Federal Agencies

The uniqueness imposed on evatuation studies ~pon-
sored by federal monies is. for the most part.a funetion
of the responsibilities assigned to the federat agencies,
There are three main elements directly refated to the
evadnation eftort=: (1) to foster socially relevant rescarch
and development programs: (2) to provide timely input

for policy-makers: ad (3) to maximize the returns ol

efforts condueted with imited fiseal resonrees,

These aims represent the formal “charter”™ of govern-
ment agencies, Colleetively, they Torne the framework to
which “agencies are held accountable, To remain polit-
icathy workable, federad agencies have very dittle flexi-
bility to make compromises which would be in direct
contlict with then. T the real world ol federal researeh
and development. these responsibilities are constanthy
tempered by political feetations as well a= by nter-

ageney rivaley, Nevertheless, they do_represent the hasie

premises againal which all research and development
efforts most be judged,

Probably  the elearest Congressional commission to
the federal human resonree sector was the mandate to
sponsor research and evaluation stndies with ~ocial
poliey implications. Vhe recent finaneial traumas exper-
jeneed by the National hustitnte of Fdocation cleardy
indicate that Congress i~ requiring federal ageneies to
explicate their social relevaney (Holeomb, 1971, K-
oni (1971 emphasized that poliey rescarch, in contrast

to basie rescarch, s

much less abstract, much more elosely tied 1o

partivular actions Lo be wndertuken_or _avoided.

W hile basie research aims chiefly to uncover truth,
poliey research seeks to aid in the solution of
fundamental problems and in the adrancement of
INAjor programs.

The second elear responsibitity ol federal agencies i
to provide timely input for policy makers. Fvaluative
data presented after a policy decision has been made can
have itde impact on the decision, Again, Etzioni (1971)
bt~ emphasized the difference between basic research
cuterprises and researel comdneted in the lederal sctor:

For the basie researcher. science is an open
enterprise. There are no intrinsic reasons for the
completion of a study at any particular deadline,
and the dictum “until proven otherwise™ is always
at least implied. For the poliey maker. there are
specified times when fundamental decisions will be
made and the decisions made then will become the
basis for more detailed decisions. The  policy
researcher must schedule his research so as o
produce conelusions by that point. . .For the basic
researcher to conelude that the data at hand are
too thin to warrant ccnelusions is both  fuily
logitimate and in line with self interest. . For the
poliey researcher to reach such a conelusion unless
the data are extremely poor. is an abrogation of
his responsibility.

Lasthy. i i elear that. within the Tederal steneture,
progrims operate in coustant competition with each
other, particutarly Tor fiscal resonrces. Contract evalna-
tion efferts are often nitiated to geonerate data for
making decisions about the relative merit ol competing
With

address a virtnally unlimited array ol social concerns,

progrions, imited  fiscal resources available to
policy makers expeet agencies to provide evaluative data
on proggant effectiveness for usze in making decisions 10
manimize returns on federad investinents,

Charged with these respousibilities. federal ageneies,
whe have considerable latitwde and flexibility in this
arca. then seek evaluation efforts and stragtegies consist-
ent with these mandates,

The pleas by Fverhart (1975) for modifications in
traditional  federad operating practices are reasonable
only to the extent they don’tviolate these responsibitic
ties, L suspeet that major nodifications with probubly not
ovenr: thi> may wnean that if the eelationship hetween
anthropologists and Tederal agencies = to continae,
modifications will  be required i some traditional
anthropological research technigues,

Crities sngpest that the responsibilities of federal
agencies are jutrinsically incongruent with the anthropo-
Jogical research mode, Others snggest that comprontise
and accommodation will salvage the refationship and
produce a productive partnership, Before any modifiva-
tion~ are made. cither by federal officials or by
anthropologists, the degree of congruence between the

federal  agencies” responsibilities and  the  principles,
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premises, and traditions of anthropology needs to be
examined.

Congruence Between Federal Responsibilities
and Eduneational Anthropologists

The federal responsibility to sponsor research and
development efforts with social policy implications has
fed to an ereased relianee ‘on awarding coatracts. ln
federal

strihing contrast 1o the  crant

government defines the problem to be explored. not the

=) slen, the

14
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rescarcher. For zocial scientists accustomed to doing
rescarch i academic settings where seholirs are given
wide-ranging antonomy i defining research problems,
this strategy is often a “hard pill to swallow.” Since
most, il not all, of the anthropologist: now participating
in cdircationad contract evalimtions are former  aca-
demics, using the phrascology of Bernsteinand Freeman
(1975), it may he diffiewdt for them to aceept this
modus operandi, ,

Furthermore, this funding pattern may indeed be in
basic conflict with the traditional anthropological ap-
proach to rescarch. Everhart (1973) has amply charae-
the the the

“taking” and the “‘taking” of the problem. That is. it is

terized conflict as difference between

generally accepted that anthropologists enter the field
void of preselected problems amdb. therefore, “make™
the problem as it emerges i the licld, Jackson (197-1)
noted  that a distinetive featiere of anthropological
rescarch is:

the absence of formal -hypotheses as guides to the

inquiry, Typically, the person condueting a natur-

alistic study does not start with an elaborate
theory from which he has dednced hypotheses
that are then to be tested. Instead, at least in the
early stages of his work, he tends to meander,
looking about the school setting with a nuive eye,
letting the natural flux of events guide his vision.

In short, he follows his nose,

The federal government's attraction to the contract
system wag, i part. a step toward inereased aceount-
abitity. That is, lederal agencies wianted the ability to
speeify where the researcher’s nose should go hefore the
research started, The contract allegedly inereased the
probability that the final product woudd have social
poliey implications and not be just another esoterie
contribution to some abstract discipline’s literatuee, I
anthropological fidldwork i~ most applicable to geoer
ating problems, as singgested by Everhart (1975). then
one inevitably  questions the degree ol congrnence
between  that approach and the federal system of
contract evalnation,

The second responsthility. timeliness, has been a
particudarly  (rnstrating experience Tor anthropologists
involved in federal contract evahtations.® AW evabiation
efforts, regardless of their approach. have anaximim
fluenee only when they provide data consistent with
decision-making  deadbines. Yet the task of meeting
pre-specified times may - be pacticularly  diffienlt for
anthropologists, given theie cousiderable immersion in
the field. the type and quantity of data coileeted, and
their typical modes of analyzing data. tdeed. Wan
(1971 stated in ker ook on feldwork that it i~ a
horeid hut inescapable Taet that it usially takes more
time to organize, write and present material well than it
tiehes to gather,”

Federal ageneies attempting to comply with the fixed
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times of poliey-makers simply may not have the loxury
ol waiting until the anthropologist has heen able to bring
the ficklwork to a close. Agencies place themselves in
highly vidnerable pozitions in the federal climate il trey
sponsor evahtative research efforts which are unable to
provide data under the constraints imposed by poliey
deadlines, Pragnnatists in the research conmmmity have
heen willing to provide less-than-perfect data rather than
allow  the decision-making process to continue in a
lfactial vaenum. 1t = still wnclear, however, hecasse of
the relatively  short Gime anthropologists have  been
engaged i such research. whether anthropologists can
accommodate  this fact ol life and are willing to
compromize the ideal. Federal agencies can modily their
traditional adherence o report dates specified far i
advance: however, they have very little flexibility to
provide open-ended times with no consideration of
poliey-ntaking requirements,

Finadly, it is the responsibility of federal agencies to
sponsor  evaduative research stiudies which sl hedp
determine the effectiveness of varions progeams: o
peting for limited fiscal resonrces, e exsenee, the entire
evahtation network was ereated tonaxinize the returos
ol lederal investuientz. The ability of the antheopolog-
ical approacht to contribute to thix responsibility has not
yet been demonstrated. Indeed, proponents of field
stuehies have noted that the strength of anthropology s
approach i~ in it problengencrating aspecls, nol in
program verification. lannaccone (19735) proposed that:

The field studv by its verv nature cannot be
adequate for verificational research. Its strength,
instead, lies in the wav in which its characteristic
research process, the reiterative exele of data
collection and analvsis throughout the study,
results in identifving, clarifving and restating
problems often as conceptual  hvpotheses for
Juture verificational studies.

ftois not elear. at this pointe exactly  how  the
problem-generating strength ol anthropological and ~o-
ciological fieldwork can aid o evalnating competing
programs. Camphiell (in Salasin, 1973) noted the fack of
good examples of nsing qualitative approaches in evak
nation research (the two stadies he does meation were
condneted by a sociologist amd a professor ol faw--
neither deals with education). There does not exist an
explicit statement of just how  the anthropological
peespective. will contribute to evatuation. Lmnaceone
(1975) and Nebson and Gianuotta (1971 advaneed the
notions of fieldwork providing “richunes" ol data, a
contextiad backdrop for quantitative data, and a field-
grotnded set of hypotheses to he crosseheched with
other evaluative data. Al these are creditable proposals
for increazing the quality of any rescarch effort. but do
they lead to evalutive statements? The  trditional
anthiropological perspeetive ix o deseribe what s, and
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not to make judgments about what should be. Jackson
(1974 noted that anthropological studies:

do not provide answers as mueh as they delineate
the conceptual framework within which the search
for answers must take place. In this sense they are
more closely akin to critical treatises than to
mannals of stxle. In short, they reveal in concrete
terms what has been done. 1t is left to the reader
to deduce what he, in his setting, must do.

Jackzon wondd have researchers just present dataz e,

deseribe the situation and then wllow the reader o
dediee what nust be done, Traditional definitions “of
evaluation ave placed far more responsibility on the
eviduative rescarcher. For example, Alkin (1972) <tated
that “the evaluator’s role requires that he make judg
ments about the refative worth of varions courses of
action,” The abifity of anthropologists to assume this
Judagmental responsibility within educational evaluations
has not been demonstrated, Furthermore, if the respous

sibility of making jodgments about the relative wortdy of

variot: progriamns is not cougruent with the canons of

anthropology, then anthropologists need to seriously
reconsider their involvement in federally contracted
evaluations.”

Summary

The purpose of this paper is not to wdvocate the use
of quantitative versus qualitative inethods, Contlicts over
the nse of “hard™ data or oft™ data are ierelevimt,
Rather, this paper attempts to eritically assess the degree
ol congmence hetween the anthropological perspective
and the respousibilities inherent ina narcoswly defined
tvpe of rescarch - federally contracted evaluation, The
i~ue, Hereflore, becomes that of determining the effect-
veness of a particutar methodological approacl Gathro-
pological ficldwork) 1o o particalar type ol research
(federad contract evaduations), Many vears ago, Homans
(1949) expressed a very pragmtic perspeetive on this
issre, He said:

People who write about methodology often forget
that it is a matter of strategy, not ol norals, They
are neither good nor bad methods, but only
methods that are mare or less effective under
parlicnfar circomstances,

The qualitative field approach has repeatedly demon
strated it~ ability to contribute 1o one understanding of
socid phenomenon, Indeed, this method has demon-
strated it utility by illuminating the complexities of the
vdhucational process throngh the works of Smith “and
Keith (1971, Cusick (1973), Barth -(1972), Jackson
(1968). awd Rist (1973), However. Alkin (1972) pre-
vionaly noted that evaluative research may necessitate
quite different methodologies and analyses than ““those
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which might be employed if the purpose were mnder-
standing the education process per se”*

Whether the techniques of anthropological rescareh
are appiicable to evahiation studics is still nndetennined,
Wolcott (1975) has taken us a-long way in defining,
from the licldworkers perspective, the eriteria necessary
for creating a milicn in whieh anthropologist= can work.,
fmplic:t in Woleotts eriteria, and stated more cxplicitly
by Everhart (1973), is the need for reform of the
nnner in which federal agencies conduet evaluations,
This plea for reform ix not new and has been expressed
by others (Beenstein and Freeman, 1975 Wholey et al,,
F970: Williams, 1971, Reformists must reali
ever, that there are certain systemic claracteristies that

1N ll()\\‘-

constrain the ability of federal agencies to modify their
modus operandi. Mozt notably. because they are wholiy
dependent on Congress for faancial support, the agen-
cies must comply with eertain responsibitities mandated
by the political matrix in whiel they exist. To violate or
wnore  these responsibilities s politeal suicide andd
certain destruction,

Federal agencies at present bave some fatitnde to
change their operating procedores without violating their
mandated  responsibilities. These  changes should be
mztitnted to facilitate the potentiad contribution of
varions methodologicad teehniques, Nevertheless, at the
point  where federal agencies hav niade naximmm
effort= to compromise, it may =l be necessary for
anthropologists to assess whether their continned involve-
ment in this type will
compromise the ideals and norns of ther discipline as to

particular of  research S0

nithe it unaceeptable,

Notes

L Portions of this paper were presented at a sympo-
sium spopsored by the Comeil on Anthropology and
Faucation at the 1975 Annual Meetings of the American
Anthropologicad Aszociation, San Francisco, December
1975, 1 wish to thank Dres. John Singleton, Hal Nelzon,
amd James B, Watson for their insightinl comments on a
prefintinary version of this paper,

2 distinction between the federal v stem of award-
ing contracts (as opposed to grant=) = crucial to the
theme of this presentation, Bernstein and Freeman
(1975) noted that

contracts are provided when an ageney, either on
its own or hecause of executive or legislative
instructions and influence, deems it important to
undertake a piece of research. Under the contract
system, the general rule is that the ageney ...
drawes up a set of project specifications which state
in vuryving detail the research they wish to aceom-
plish and thus will support,

The contract system provides tess latitude for change
and ~pontapeity during the course of the evalnation
elforts because the research activities have been specilied



O

ERIC

Aruitoxt provided by Eic:

in the contract. Contracts also requive considerably more
contimions Tederal monitoring to insiré that the con-
tractor ix complying with the terns of the contract and
to insure that the goal of the evaluative rescarch as
defined by the sponsoring ageney will be accomplished,
Bernstein and Freeman (1975) deseribed basic differ-
ences in the contracUsystem and the grant system, which
included (1) the process wherehy the research i ini-
tiated, (2) the process of reviewing proposals, (3) the
wonitoring process, and () the implementation provess,

3. Using the characterization of Bernstein and Free-
mun (1973), federal agenzies found that anthropologists
are trained to Minction (and acenstomed to funetion) as
academies and got as entreprencurs,

1 should be noted that ethnographic: deseription
was the primary mode of anthropological research
sponzored by the Experimental Schools Program of the
National Inztitate  of  Feducation, Undoubtedly, this
biases certain perspectives presented here, Fi';*r“'\-,.\'unlplu,
Singeton (1975) noted that the vse of certain other
anthropological  rescarch teehmigues wonld pose ne
partienfar  difficultics in refationship to the issae of
timeliness,
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ETHNOGRAPHY AND EDUCATIONAL POLICY:
LOVE AND MARRIAGE OR STRANGE BEDFELLOWS?'

Robert B. Everhart
Northwest Regional Educational Laboratory
Tacoma, Washington

For the past four years 1 have lived in, worked in, and
studied one ~choot district in the state of Washington.
Daily | have interacted with my neighbors, teachers,
administeators, mnd especially with stndents, a routine
which has totally immersed me in a microcosm of
American schooling, Working under the auspices of a
federally-sponsored  Experimental Schools Program
(ESP) has made this sojourn worthwhile beeause 1 have
been able to monitor continually the heartheat of not
only the actors in the local setting but also the
mysterions and sometimes chisive prlse of officials in
HEW/NIE, who have been carrying ont what was onee
heratded as a major new concept in federal educational
policy. _ i ’

While doing a study of student life in junior high
school (as well as performing inmunerable other chores
that a¢~ part of working on an evaluation team), 1 kepta
note  file o what the experiences of fildworkers
evaluating an educational  program reveal about the
relationzhip between ficldwork and educational policy.
All the while, 1 have been waiting for the excuse Lo
compose these thonghts: when | owas asked of my
interest in presenting a paper on this topic, 1 was, of
conrse, delighted 1o aceept.

My paper addresses the relationship between ethinog
raphy and cducational poliey. | have chosen that topic
for a very straightforward reason: these are the areas
closest 10 my work.? The applicabitity of the paper
conbd, | suspeet, just as casily pertain to ethnology, life
fislories, case stndies, or ethnosewanties as o medical,
mental health, enviroitnental, or transportation policy,
The specific applicability, be itsome unit of a culture or
a variety of institutional settings, is not important. What
i~ important are the techiiques of anthropological and
sociological fiddwork as they have applicability to and
inform major issues of public policy,

In addressing the wider issue of the interface between
policy and anthropological fickdwork, we ave to admit
that the direet contribution of fidkdwork enterprizes lo
policy making has been spotly, indeed, though notable
exceptions exist, The Cornell-Vicos project, hegun in the
carly 1950~ under the direetion of the fate Allan
Hombers, attempted to apply knowledge about com-
munity change and modernization to development work
in o previonsly impoverished area of Peru, The even
carhier work of Alexander Leighton and others in the
Office of War nformation added valuable information
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about prosecution of the war with the Japanese and
helped determine surrender and ocenpation: terms. of
conrse, many anthropologists and sociolowists do-field-
work related to poliey issues, or which coutd be applied
to public poliey, but the direet utilization of snch
research to shape or reform public poliey is, untortu-
nately, too rare. At best, we have the making of policy
with an ex post facto rationddization for it tied to a
selective search of relevant literature: at worst, we have
policy being made with no direct effort to nse anthro-
pology (or any other discipline, for that matter) to
inform the policy-makers.

| propose to explore why so littde of what ethnog
raphers have done is nsed in making cducational policy.
In order to discuss this topie, | think it would be first
uselul to review some major characterstics of cthnog
raphy as they apply to poliey issues and policy formula-
tion. Having discussed these points, VIE next review
ethnography and its utility from the perspective of how
prblic (educational) policy is made, Pl also disenss the
defensibility (or lack thereol) of a very pessimistic
pictre of what ethnography can offer. Mucl as we'd
like to think otherwise, ethuographers aren’t always the
aiys i white hats, and PIEpoint ont the responsibilities
they must consider if their work is to have an impact
beyond that of the readers of csoterie journats. Finally,
I'H offer some thoughts on reconeiliation,

Some Crilical Llements of
the Ethnographic Approach

Numerous efements are perlinent lo condneling an
cthuography it any selling, be it remote Java or the
focal school around the corner. These dements tend to
differentiate ethmography from otlier modes of researeh,
The first of these  distingmishing  elements cevolves
aronnd the definition of the problem to be investigated,
Not all ethnographers are anxions te ontline in program-
natic fashion their “research design,” hy potheses to be
tested, or samples o be drawn, nor do ol of them
conceplualize their study by the stmdard sceientific
hierarchy of treoretical, conceptual, and  operational
isses, This is not due 10 laziness or fack of adequate
training in gradnate school, hat rather to tie simple faet
that cthuographers, nnlike most sociologists, political
seientizts, or psychologists, prefer to decide after rather
than before the fact which rescasehable problem war-
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rants investigation in a particufar setting. o this sense, it
is difficult for cthnographers to enter any one endtnral
setting and =ay in advanee what they are going to
examine, or that théy will examine only sibling rivaley of
the Balinese or the effect of modernized enrriculnm on
secondary  school children in Awmerica. They find it
cqually impozsible to predict that they will nse a certain
battery of interview questions or projective technigies
to wel at this information, - and  that following the
collection of these data they will feave the research site
and begin: analy=

i=. Delineation before the fact presents
diffienlties becanse it makes the assumption that the
problem stated a priori in the fieldworkers (or funding
ageney’s) mind is the problem which most cleardy and
definitively deseribes and defines the exsence of any one
cuftnral setting.

Problems arvise whan fieldworkers interact with others
not acenstomed to such an opev-ended approach, My
own work oceurred snder the acgis of a federal project
supporting individiadized niEtenetion™ in a school
district. As | was doing fieldwork ina pmior high school,
projeet officials contimally pressed me for answers to
the question of “how well i individualized instruction
operating?” My initial response was to state that my
problem for investigation was “what is individualized
instruetion as students experienee it27 Ax | contitined
my fickdwork. | zoou saw even that gquestion as too
foeused and substitnted instead the question, “what is
the process of sechooling as students experience it?”

AL this s not to say that ethnographers go into a
setting without some  “foreshadowed  problems™ to
examine, nor does it say that they do not carry with
thein some conceptial baggase from theie diseipline,
There is no sieh thing as a tabula rasa, VU does mean, on
the other hand, that ethnographers “make™ rather than
“take” the problem and that they enter die seene, as
Turubull (F972) savs of his own work, with neither

specific hopes nor any spesifie fears. and this was
as it should be. I is 400 easy Lo go into a fichl
situation expecting or hoping 1o find this or that,
for invariably vou come oul having found what
you wanted. Selectivity ecan do greal things in
blinding one to a wider reality. I was interested
rather in a very general comparison between two
hunting and gathering societies (Pygmies and k) in
totally differoent environments; it was more a fact
finding mission than the testing of some theoret-
ical point of view;. ..

Part of the reason for ethnographers deriving the
research problem from the field relates to - a secowd
characteristic of an ethnographic approach, that of
scope, Individuals using an ethnographic approach at-
templ to cast a wide net as they picce together the
complex interweaving of people, events, conditions, and
meanings interacting in a speeific setting or sub-ealtnee.

They do this bevause of their belief that, just as tife itself
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"analysis:

is a complex gestalt shaped and formed from a variety of
pr'c:;\'snr('s acting in myriad ways, so mst the fuvestiga-
tion of any research problem ascertain the degree to
which  wide-ranging  factors come  to bear on that
problen.

Augain, V{ound the necessity to trace eelationships and
to contrast perspectives important jn oy work in the
school distriet. Working on an ethnographic approach to
provide an acconnt of juior high stndents, T was first
satisficd with describing their b and perspectives in
school bt soon found | neceded to acconnt for the place
of sehool in their everyday tife, Then Treealized that one
cannot understand  the stndents’ views of schooling
unfess one understands the view of others in one’s role
sct—the teachers and administrators. considered inefud-
ing  parental dife histories bhut Tound that oo time
conanning to carry ont,

Attaining an expansive rather than a restrietive seope
is naturatly tied to the issue of problem definition. An
expansive scope prevents isolating variables for intensive

instead, it pre-supposes that ethnographers will
investigate the degree to which actors are influential ina
tapestry being weaved, The research problem will then,
in all probability, be described and analyzed as o
complex rather than a simple =se, a point which feads
up to the third and last characteristic of the ethno-
araphic acconnt,

An ethnographic account is meant o be o detailed
and rich chroniele of o given setting or sub-enttisee, In
thiz sense, it anust describe enough to provide ontside
readers with a sense of what iUis like to be a member of
the group being <tudied. Tudeed, the information <hould
be rich enough and comples cnongh so that the reader
could act out a role in the setting heing described - not
nndike taking a seript Yor a play and learning the lines,
anes, and movements, Ethaographers. ‘therefore, must
write what actuath happened and how people actunally,
pereeived theie birger environment, despite the et that
such detail may appear, at first blush, o be exeessive
and commonplace. Ethnographers must deseribe the
cotiimonplace as it happens i the daily lves of people,
and tren expand that deseription by pointing ont the
stmificance of what has been described. Their task, ax

Richardson (1975) has =0 cdoquently stuted, 35 to tell

about people in the manner of an epic poct:

As teller of the human story, the anthropologist
cannot falsify what we are. He seeks to find the
full range of human variation, the cruelty, the
magnificence, the love that is inus all and in all of
onr cultures, But the anthropologist is nol a
pussive recorder of human datas he searches for the
human seeret.

Such detail and drama cannot be transmitted abstractly
or in smmmary form bt rather inost couvey, as hest as
possibile, the affect of the man condition,
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1 will have occasion in the material helow to return to
. ' . * . A
thix disenssion of an ethnographic acconnt’s charae-
teristies.

What Poliey Makers Need and
What Ethnegraphy Provides

Untit recently, the subject of how policy research
shoutd be condueted has beena topic talked aronnd bt
seldom Trontally addressed. Three years ago, however.
James Coleman (1973) tisted what he calted “Ten
Principles of Policy Research.™ Among the points which
Coleman made are: (1) That poliey variables ace those
which are subject to poliey manipnlation. Those which
are not manipulable must be treated difterently: (2)
Policy research shonld bhe defined within poliey miide.
fines rather than heing deflined by the investigator
himselts and (3) The ultimate produet of any policy
research must be a social poliey modified by rescarch
resilts, 1 these are faie characterizations of the eriteria
for policy rescarch, then we can envision a seenario
depicting the ideal type and process of policy rescarch
aieh as:

BT e N
A government ageney is to make a chotee on whether
to commit funds to educational option A" whicl iz a
fmrding of schools throngh a system ol categorical
M .s s . . 0
srantz, or option "B which 5w svstem of money
dishursed Tor general purposes with sehools deternining
how to spend il The sovernment calls Tor individuals
and agencies 1o devize o rescarch design meant 1o test

“these options in a variety of setlings, Vhe research tean

concludes that while controls are tighter in the case of

option "\ expenses are redneed in option "I dae to
fewer administrative costs. Abso, recipients approve of
option "B becanse it gives themy greater diseretion to
ase the money as infltenced by locad conditions, These
restbls are reported to the govermment ageney. Option
B s altimately chosen becanze it seems aceeptabie by
~hool administrators as a practical and sensible way of
aving some say abont how money shonld be spent. 4t s
abso chosen because it avoids the expansion of Tederal
agencies Lo process and monitor grant applications and
contriacts,

A simibe scenario for “good™ poliey rescarch conld
be devetoped by following the wnidelines deseribed by
Muthauser (F9735). hooan article dealing speeifically with
the applicability  of  ethnography  to
Mudluser

the domain of

cducational  pohiey, outlines  four  bhasie
“wivers" of the poliesanaking process which ethnog-
raphiers need to nnderstand s they apply theie work to
cureent socil isaues, First, he echoes Colenran’s coneern
that what policy mahers need from any research s the
“immediate identification of politically viable Tevers of
action.” He goes on to point ont that the poliey maker is
ustnatly

fooking for information o ~ome “oundane

. . .. -
comparisons mnong a restricted set of instruments” and
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not broad relationships. The former are seen as Tmanip
wable,” the latter are not. Second, he points out that
thiz stanee is realistic in that legistators and administra-
tors can seleet only within a small range of choices. In
this sense, data are needed on the effectiveness of
choices within these constraints althongh, as he goes on
to admit, these data may by no means speak to the
“most important probdem™ or are the key to any
complex set of problems,

In disenssing why this is the case, Muolhanser sheds
some light on the intricacies of making pablic policy and
notes some constraints on its operation. Hhs thied
“uiven” i that legistative bills are not pieces of “national
fife,” It rather are diserete efforts which paraliel ines
of committee, ageney, and administrative jugisdiction
and turf, a point reaffiomed by Merrow (1971, 1 this is
the case, then the poliey provess will not be concerned
with far-reaching cfforts but ather with the availability,
ol information to ilhiminate the treacherons spath of
narrow fegislative acts as they proeced throngh  the
committees of Congress. A Tourth “gwven™ centers on the
sheer nmber of players who are involved n the federal
edneational poliey  process. There are multitndinons
fevels throuwgh which any picce of Jegislation st pass
and, ax Muthanser points ont, "o actor or organization
reatlly “owns" a problemt bnt must negotiate from the
outset the definttion of the probleny and the eelevant
actors to help inits solntion,™

Retuening to the short scenario presented carlier, the
comditions wentioned by hoth Coleman and Molhanser
seem, then, to have heen et Fiest, poliey makers rather
than rescarchers defined the problem to be investigated,
Second, the problem ag defined fits into what coubd be
considered “manipulative variables,” that is, factors that
contd reasonably be expeeted to ead to poliey action,
that
conditions s such that all actors in the policy process

Finally, we may asume information on these
conld be expected to take a defensible and reasonable
position on it to insre approval. Such choices within a
relatively narrow range permit the art of compromise
with neither the sureender of eritical values nor the
necessily to assnme a radical position.

Research on the subject of choice between one of
two Nmding options wondd. in Coleman’s and Mul-
banser’s lerms, be considerad good poliey researel,Zand
given their teems there is-no dounbt that it lits the need
to implement public voliey. 1 ignores, however, the
consideration of any information to inform public
poliey--to provide policy with a different direetion or to
foree it to consider the roots of educational issues rather
tan just the tips. Tlos the principles for poliey
cescarch as stated by Coleman and Mhdhanser are both
narrow and parochial. What i option "B is not more
expeditions than option A What il neither of them s
found to make one hit of difference in anything that
mahes a difference? So monies are Tonded from the
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federal level directly to the schiools rather than by way
of a specific and definable program: how does this fit
into the entire climate by which school districts make
decisions, min schools, educate students? How does it
relate to the ongoing dynamies of the adiministration and
organization of American schools? The type ol policy
rescarch we have been discussing will tell ns little abowt
those issues whereas an ethnographic stady of a district
central office could not only inform policy makers
about funding options It, more importantly, describe
the culture of administrative offices and the role of fiscal
management within that culture,

1 can speak from experience on the subjeet of
whether  policy  research is broad or programmatic
because some of my colleagnes and 1 spent considerable
time evaluating a federal education projeet on this very
isne, Receiving severe criticism from our own parent
organization for not looking solely at “outcome vari-
ables™ and for not basing our entiee five-year effort on
how every action had implications for projeet objectives,
we argned that the project had to he examined in its
context, that is, as a “‘transplant” of sorts into the living
organism of the school district, This “illaminative™
approach (Weiss, 1966: Weisx and Rein, 1970) focuses
on how things work rather than simply how well they
are working, We attempted to examine a school distriet
holistically, not only in terms of its place in the
community and the everyday activitics of school person-
nel and clients but also by identifying forees responsible
for moving the program in a direction, “Program
objectives™ and “ontcomes”—aspects ostensibly erucial
1o good policy research--were found to have little
importance in the lives of most school persounel when
placed i the context of _their daily lives and the
regulanties of schooling and the community,

But we can see that any attempt to examine a setting
holistically and, more specifically, to condnet an cthno-
graphic approach on some aspeet of that setting, creates
a disjuncture between the precepts o ethnographie
studies and the ostensible conditions under which sach
studies are said to he “nseful” for the making of pablie
policy. Earlier, 1 describied what | saw as some character-
isties of an etlmographic approach and | ontlined those
characteristics in terms of problem definition, scope, and
detail. In terms of policy studics, then, an ethnograpliic
approach runs into considerable difficulty, First, the
problem for investigation is frequently altered or even
determined after the fieldworker hds been on the site for
some period of time, While it may he legitimate for
policy makers to guide the ethnographer i certain
directions (such as examining the ethicational processes
in a miven community and schooling in that context),
few cthnograpliers would find it tenable o conduct
ficldwork where they were foread o study “alternate
ways to tax and subxidize, to regulate organizations and
individuals, ind to channel funds through one or wnother
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set of administrators at federal, state, and local levels”
(Mulhauser, 1973)—issues supposedly crucial for educa
tional poliey.

The sezond place ethnography muns into readblocks
i the area of pablic policy deals with tiw refated area of
scope. Not only do ethnographers peefer do pursue their
definition of the eritical problem but, once defined, they
want to investigate the broad " parameters of that
problem. My own work on junior ligh vouth has
followed in that direetion, although it certainly i< not as
holistic as that which might be done by some colleagues
who are more anthropologically oriented than 1 am. But
my work is considered hy some as “irrelevam™ hecanse
it doesn’t foens directly on project goals and objectives.
My response is that while sneh objectives mean some-
thing to technocrats and policy officials themsclves, they
have less eaning in the ongoing experiences of junior
high students or even their teachers,

Finally, ethnographic work tends to he dense and
riclh, posing a critical--problem for poliey makers wlo
don’t have time to read snch voluminons material. As we

have scen, policy work needs to be erisp and to the
point, The color and emotions portrayed in an ethno-
graphic acconnt are seen as excess baggage that gets in
the way of “the facts.”

ln reviewing what policy makers say they need from
the world of research and what it is cthnography
provides, there is an obvions disparity or “mismateh™
(Mnlhauser, 1975). Policy makers want quick and simple
information on a focused problem in order to provide
information on variables that can survive the admitistra-
tivelegislative process, Ethuographers provide broad and
not be
considered to he policy issues, o looking at eriticisms of

dense studies on arcas which may or may
ethnography and its effect on the making of publie
policy, 1 am struck by the emphasis on expedienee and
pragmatics adopted by those in policy circles. This is
certainly wnderstandable, for in the wordd of action and
setting things done, long-tern gains are usually surrend-

ered and compromised for short-term effects.

Yet, 1 have little sympathy with the eriticism that
cthnographies do not define some readily identifiable
lever whiclt a policy maker can pull in order to change a
social  program, What many policy makers fail to
recosmize is that policy itsell is a coltural phenomenon,
subject to standards and values that are constantly
changing and which are meant to he altered 1o fit a
varicty of circumstances. George Herbert Mead said that
men ercate their own world and their own view of that
world: s0 do they come to form and Lo aceept variots
views on what constitntes a lever for social action, Pablic
policy then is not east in conerete, molded by policy
makers who have objectively determined where policy
chuanges can be affected and where they cannot. Pablie

poliey is a political process, and the political process is as

much symbolic and  ceremonial as it s a tightly
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ratiotalistic system. Becanse of the nowdinear dimen-
sions ol policy making, poliey i> meant to be pushed and
expanded, informed and debated, h this sense, it need
not be a “winor variation” dealing with some relatively
“mundane problen,” but can and should be expansive
and ithiminative. o our own country, for example, we
bive come to aceept a five to siv percent rate of
umemploy ment a~ permissible, while in Seandanavian
countries such a rate wonld be the canse of swift poliey
action. n this country, we have come to tolerate an
eddncationad sy stem which allows a full twenty pereeut of
the population to be unable to exhibit any modicnm of
basic survival skills, y et we imore numy - factors which
ethnoeraphic  approaches, such ax those by Cosick
(1973) and Rist (1973), ideatify as contributing to that
condition. Those lactors are said to he “not ma-
nipulul)lv.3

Thus, the eritiques of ethnographies raised by mny

policy wakers are also critiques of theie own fack of

vision on what the paruneters of publie poliey are and
condd be, Both Coleman and Muolhauser seeny coutent
with attaching all policy research that does not it a
tarcow,  pragmatic, and utditarian model, They want
policy rescarch to predefine the problems, to deal with
politically expedient variables, aml to be brieft every-
thing else ix peripheral. Their obsession with pragmati-m
aud the statns quo explaios the policy makers™ call for
ethnography to adjust to the practical demands of the
policy  process, white they refuse at the smme time to
examine the veey provess by which poliey i made,

The Needed Contribution of Ethnography
to Educational Policy '

Thus far, 1 have discussed how edocational policy i
made and some eriticistns cthuography and it~ n=e in
making educational poliey, 1t i clear that 1 have little
svmpathy  with some of these criticisms and 1 have
fanbted policy makers for making the assamption that
policy i as it is and demanding that ethnograghy adapt
toits <tandards,

Yet. 1 think il

reflection of oursebves which s aot a» hright and

we Jook in the nirror, we see a
uncormpted as we wonkd fike to believe, Indeed, in this
section, 1'd like to maintain that ethnographers are not
the hojghits in shining anmor that they think they are
(Kimbadl, 1975), and that they, too, need to examine
varefully  their own work visg-vis the formulation of
that
ethnographers do not feel that their work shonld have

edncational poliey. 1 =houkd note here many

poliey implications, and b wonld not be o daring to
stigrgest that all should: 1 do, however, elaim that many
wore conld,

One limitation of many ethuographies is that they Ll
to tie the rich and casespeeific data to any develop-

wental literature that could add considerable insight to
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the case heing deseribed. Certainly, they oftew cite other
anthropological Hterature to support (and sometimes
refute) a variety of points being made, bitt this i~ not the
type of developimental approach of which Fam ~peaking,
Instead, 1 see that ethnographiers are either nnwilling or
mable to consult il digest the variety of literature
exnisting ontside of (as well as within) their own field and
bring it to bear on the speeilie phenomenon ey have
exained.

Let me offer a case in point. The series, "Case Studies
i Education and Colture,” edited by George and fLonise
Spindler and initiated almost 10 years ago, contains
sonte very interesting and readable ethnographies dealing
with education in a varicty of settings. 1 have read many
of the books in this =eries and find them commendalde,
Bul they lack any systenatie attempt to tie the findings
to literature so that those in policy circles could take the
findings,
aninformed judgment about how  policy may he
reconceptuatized to acconnt for those findings. Most of

compare them to similar findings, and areive at

the books in this series deal, inone way or another, with
such lopies as acenltueation, the nexus between the
conmmuity and the school, edncation and the cconomie
order, the school in its political context, the relationship
between the sehool and the state, classroom dynies,
or modernization, Yet seldom do these ethnographies of
edueation attempt to inform the reader o what studies
in not onty anthropolog hut political ~cience, soviol-
oy eeonomies, history, indeed, even literature, have to
sty abont the findings and interpretations ceached. A
best, these ethnographies treat us to a short, oue- or
two-page conclusion which informs us in some general
way it the school i part of the largee society in which
it i~ imbedded.

Of course, the studies in the Spindler series were not
originally conceived to have policy implivations, ~o it is
difGenlt to fanlt them for a sin of emission. On the
other hand, is theee any reason why ethnographers conld
not incorporate o wide hody of findings from any
wnnmber of ficlds to better place the <tady in some more
seneral and broad perspeetive? This approach o holistie
mode of analysis to complement the holistie nature of
the fieldwork--contd make cthnography more inflnential
ininforming sienificant educational issnes,

A second limitation of ethnographies in their rele-
vance to public edncational policy is the ethnographer’s
penchant for a functional approach to deseribing sovial
phenomenon, 1 don’t see this as a problem naigae to
ethnographies hut they share the eriticism with any
number of research modes and thus most e held o
~ome of the snne limitations,

1 don’t want to indict struetural funetionali=neas an
inappropriate way to look at some social phenomenon,
for | feed it does deseribe a great deal. Yet, a funetional
approach is often wsed simply to - deseribe why a given
social or enftnrad setting maintains itsel e the mamer
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whieh it does. with Ftile consideration for patterned
inequities, institutional power, ideologics, or the internal
dynamics of fow a system works and for whom the
system is not functional. Sociology journals were filled
with such eriticisms aud rejoinders a number of yvears
aro. Davis and Moore (19-43) posited o functional model
of social differentiation to explain how society allovated
rewards and  distineuished wnong its members, Crities,
on the other hand, were quick to point out how a
systent of stratification, ax analyzed by Davis and Moore,
had its dy functions as well, In te snie vein funetional
angivsis places schools into o svstemic equilibriam and
shows how they are part and parcel of the eative social
Avacenn Frnetional anatysis too often cads there, with
fitthe consideration for or opinion on whether =uch an
equilibanm G it exists) is desirable and how it might be
altered, for whom, and at what cost.

T thin!, tiat ethonographers, although they may find
. tional analy Sis to be nsetul at times, ~should attempt
io cither wse it more creatively (Gans. 1972) or be
encouraged to use other modes of walysis. There is a
tendeney, when deading with systems and analyzing a
setting holistically, to fall hack on functionalism as the
most obwions mode of anadysis, But this need not always
be the case and there is nothing inherent o any
examination of education and its context stating that 4
functionad approach must he used. The work of Jules
Heury  was anything but o functional by sisg some
recent work by British sociofogists ol education using a
sociology  of  knowledge  perapeetive (Keddie. 1971
stiggests the uses ol an cthnographic approach in other
than functicnal anabyvsis. The point then s, and stionkd
be, that ethmographers have a variety of leversge points
so they e deseribe not only how a svatend fits together,
but how it does not. |t think ethnographers conla
examine social phenomenon in terms of disaensus as
well as consensis, thus offering a wore specific and
particular poiut of coneern for policy consideration,

Another limitation of the cthuographic approach aud
its goodness of fit with policy research is its failuee to
consider how  patterns deseribed® aud - perspecfives re-
counted conld tave any relationship to Jarger order
qrestions involving public poliey. This pointis related to
the first paint on the incorporation of relevant findings
in other fields bt some additionat foci are still in order.
Oue focus centers on what i~ a fwlore to apply
cthnography 1o policy issues, the othier onwhat seems to
be a fear ol apply g an cthuography to policy issues,

Untortmately, too many cthnographers fail to take
ethnographic stidies to the next step to be able to

answer ina detailed fashion the “so what™ question,

Pechaps this is and has been all part of the “scholarly

tradition™ wherein academicians have found it more
comfortable to talk to each other rather than place their
insights on the fine before the geneeal public, thereby

being stripped of the jargon and sometimes pretentiouns
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analysis behind which they stand. Feansypathize with
this feeling, for indeed | bave found my mest difficult
and embarrassing monsents to be not whew | present a
scholarly paper hefore my peers but when battenipt to
describe what 1 do to my neighhor, who isa member of
the Teamsters Union.

1 thivh this is too bad. 1 we can’t translate onr
ficldwork findings into any thing other thao <uch goh-
bledyzook statements a~ “the most hasie problen that
arises_ i conneetion with knowledue utifization may be
those that stem from the social and  oranizational
then we can
the fact that our
voluminous ethinographic studies are not highly regarded

charaeter of - educational institutions,”
blime no oue but ourselves for
by wany outside onr own litthe elob, T general. and
where appropriate, there s no reason why studies on
socialization or aeculturation patterns cannot address
issnes of publiv poliey, or why studies of commmity
values aud receptivity to change camot be equally
applied. or why cthuographic studies of studeat eulture
cannot be applied to the entire subject ol dearning and
cultnral transmission v a particular society. They can be
but aren’t, and | sometintes wonder if we as soviologists
or anthropologists are o limited in our perspeetive that
we simply don’t hnow how to consider the jmport of
our work bevond the debate of theoretical frameworks.

Some ethunographers exhibat a fear or hesitiuey (o
tohe a stand and state how they, the ethuographers, see
the particular <tudy relating to w poliey e, The
arrnnent is often advanced that deseription, and des
eription alone, i~ what ethnography i all abontand it i
not  the ethnographer’s responsibility 1o offer any
what certain data mean i
terms of judgments about what conld or should be done

substautive conuments on

differently. nor are ey capable of doing so. | suspect
this stanee ix rooted in the notion of endtural relativism
and the accompany ing beliel that the ethuographier’s job
i~ only to sy how a system does function. uot how it
might operate. Some have evenargued that a statenrent
of judgment on hiow something should work preeludes
objectivity in the stidy of fonnan behavior and that
those who feel compelled to “eall shots™ are ta he
accorded less than futh inembership in the cluly (Woleott,
1975h).

I personally fied this to be s nnrcalistic assesstnent
of not only how cthnography i~ condneted hut how the
funsan mind functions, To helieve that by not ~tating
opinions or tmaking judgments somchow purifies the
data that have come before and makes thew “more
objective” is naive, We all go into any sitnation with our
own preconceplions and our own biases, Ethnographic
deseription itselt is biased, for the ethnographer bis had
Lo mithe decisions about what events to portray and
which to leave out, what to emphasize and not ta, By
pretending that tese factors are not there makes the
deseription no ore valid™

M 1
than by stating one’s



Q

ERIC

Aruitoxt provided by Eic:

framework befordlund and then atteampting to compen-
site for that biid as moeh as s possible, Similarly,
making judgments and n';ll“ug'.fur poliey reeommenda-
tions after dispassonate Meseription makes a study no
fess ethnographic, anthropological, or pure than docs
merely providing deseription alone. 1 don’t think that
the involvement of cthnographers in the making of
educational policy necessarity cormpts the discipline and
makes it less respectable or seientifie, A= Hymes savs
(1972), One shonld react to the atteranee ol "that’s not
anthropology ax one wonld o an omen of intelfectual
death, For that is what it i~.”

Towards Reconciliation

The question we now face i whether the application
of cthnogravhic approaches to the making of educa-
tional policy i~ possible or whether there will alway < be
an v.~lr;|n;1t-||n'nl.4 While we may expeet some degree of
think it would be ourcazonable to
expeet blizstud marriage, Like it or not, [)()“('_\ N

reconciliation, i

s=tadly not made using the information policy makers
Bave about the meritz of one approach or the other bhut
o the bargaining and compromnizing between individuals
representing varions interest~ and interest groups, s
Redman (1973) ha~ =0 vividly portrayed. poliey tegisla
tion i~ a danee which responds to nany cues and which
moves in many divec tions before it is completed, Sueh s
no dess the case when poliey s mude by adininistrative
rather than legislative decision, 1 this i~ tened it is not
onhy ethnographic data which are vieteally mmsed gand
nnabie) but most scientific data a~ well, The political
process often precludes the use of “seicutifically ra-
tonal ™ data in mneh of it operation, 1 such were not
the case. then how could the findings of the National
Conmis=ion on the Ganses and Prevention of Violenee
and other <imitar hodies g0 nnbecded (Pt 1971
Romarov=hy, 1975)7

Given think

responsibilities bath ethnographers and policy makers

these hmitations. | there are certain
have it there i~ a potential for reconciliation and it
wdeed, more definitive information is w be used as the
basi~ for educational poliey. Some have elaimed  that
cthnographers, indeed. social =cienti=tx in general, have
no place in the making of publie poliey. Moy nilian
(L908). lor example, eritivizes the preteationsness ol a
sadl gronp of soviologists interested in problems of
deviane. for wiving the impression that they had the
answer, for cowvineing the govermnent to adopt their
Smewer, and  then watching the whole effort fuii,
Nizhet (1973) accuses social scientist~ in general of
“eiving and demanding the right to give adviee as siants
while we were Sl pyamies” He coes o to say that
~ocial scienee in general should stay ont of public poliey .
~tating that the “purpose of scienee 1= 1o scarch for
trith wot to advise sovermment=c ~ave nanhind, nake

public poliey. or huikt einpires.” Scienee, in Nishet's
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view, should remain in the elesstered halls of the campns
and seientists shoubd speak to themaelves,

1 don’t think  that
scienbsts have to quit dealing with policy isues but I do
think they have to do a better job at it, Certainly. we
bave to recognize that our knowledpe i fragmented and

cthnographers or any  ~ocial

~omewhat sperfeet It as Cotenan (F973) himself has
stidd, Partial information at the time an action must be
taken is better thau complete information after that
time,” Ethnographers must be willing to grapple with
the hard realitics of the imperfection and generality of
iheir information bt this shonbd not dissnade them
from mwaking informed judgments after having presented
a deseniption as aceurately and as objectively as possible,
We should not fead people to think we haye the forees of
prediction in our grasp but we shodd’t se afeaid o
venture a probability,

b this respect. ethnography . ke any other scienee or
art. for thai watter, might be akin to Stretton’s (196Y)
matogy of the practice ol faw. where anthropologi-ts
and sociologists deseribe, expdaing and even interpret

behavior “rongldy bt welt within tocal limits. and

iventively when required,” He goes on:

the Law has principles, no Grand Theory, Its
principles are maoral, political, admonitory, Bul the
ceneral principles themselres are rarely reliable for
deduction, and they clearly never should  be,
Lawvers do not dream that a few parsimonious,
overarching lwes may one day subsuwme all others,
They know the difference betwoeen Locke’s subject
matter and Newton's. They neither suppose their
seienee fo be vounz, nor sit industriously under
apple trees.

i cthnographers on the one hand are to be more
willing to snggest what their deseriptions mean and how
they apply, then poliey makers on the other hand
m=l be willing to open some doors and allow ethno-
graphic approachies to become working tools for the
informing of educational policy. Coward (1975) ~tates
that “hecanse the agencies are wholly dependent on
Congress for finaneciad support. the agencies must comply
with certain responsibility paranicters mandated by the
political matrix in which they exist.” Drey fus (1970)
argines that Congress iz inited 1o summary action rather
than to the implementation of major poliey directives, a
roie peserved 1o the execntive branch, Yet this line of
reasoning suggests that the federal svstem of poliey
mahing and  policy  implewentation i~ o given and
somehow cannot be altered, 1 abso disguises the fact
that there is enormous dizeretion in the political process,
and that o the arca of
sppozediy

cducation many
“mandated by Congress are ,wlvn'li\'(-l)

programs

enforeed and  implemented by
urphy. 1971,
Unfoctunately. b othink that the refusal ol policy

governmment agencies
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mikers to look at their own side of the fenee as well as
the other sde indicates a lack of vision and a too great
willingness to aceept what is rather than to =peak out for
what could or should heo We need a greater seuse of
intelleetal climate in the area of public poliey - not just
a search for answers but. a~ Richard Hofstadter once
sticd. the ability “to tarn answers into gquestions.” In this
respect, policy has to become dess concerned  with
pragmatics and more concerned- withe the problem at
hand. o

Finatly, and related to an eardier point, 1 think we
need to make the distinetion hetween ethuography as a
wiy of assessing the elfects of a program lnked to a
peliey and it nse fuassessing the very poliey itself.
Clearly. 1 think. ethnography and  possibly - applied
rescarch in general -5 more suited for assessing a poliey
amd i less valnable asoa way of assessing ouly the
progrim. which i~ part of the poliev. i this respect,
ethnographers e and should be witling to relate their
findings to the basiec premises and objectives of a
particalar policy. In the same light. policy makers and
implementers shondd weleome this conteihation becanse
it adds to what Cohen and Garet (1973) have termed a
“discourse ghout sovial redity -a debate about social
problems and their solutions.”” This 1. | think, what we
ueed more ol -a fornm for discussion, not just on
answers but on the questions o whiclt proposals are the
The
context. to deseription, to the meanit
that
conunitieent «.1 e cthnozeapher to enter the diseonrse

WEW T, commitment of the ethoe apher to
. everyday life
can contritee anan corably to discour~e. The
aed the commitment of hoth parties to be informed by
the discourse can hielp remove from peliey research ithe
stigma which Henry Brooks Adams once laid on phiios

aphy - unintelligible answers to isoluble problems,”™

Notes

. This paper was presented as part of the svimpo-
s “The Wider Applicability o Anthropological
Methodology.™ at the meetings of the Awerican Asso-
ciation Tor the Advancement of Science.  Boston, 21
February 1970, The paper benefited from the eriticisms
of Raymond Coward, Wavae Dovle, Toby  Edsou,
Wilkiam Do
Wolcott.

20 AL the ontset. fet me say that my training has been

Firesten e. Messerschmidt. and Harry

in sociology and education. not anthropology. 1 have
long haed an aversion to the preoccupation of most
sociologists with social struetare and urvey analysis,
thus my natoral attraction to mtthropological ficldwork.
Neither do b want to clann that the work | have been
doing the past three vears is necessarily ethnograplie:
rather. it ix possibly what Woleott (19750) has termed an
ethunographic approach to rescarch in education,
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3. Here s where the ethsographer should he at his
best, He should be able

practice, examine  the assmnptions anderlying it and

to deseribe an educational

then relate the findings to a broad body of comparative
data, e shondd be able to outhiue the cultaral assumyp-
tions in both poliey Tormation and implementation and

“n show, il necessary s that these assanptions may be
changealde il viewed in the proper peespeetive,

4. Some reasons for this estrangenent are onthined in
Merton’s (1968) discussion on the role of the intellectual
in public bureancracies,
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ON THE ETHNOGRAPHIC PROCESS IN ANTHROPOLOGY .»\;\'Ii EDUCATION!

Allan F. Burns

Abt Associates, lne.

Aunthropology and edueation a~ a field of tuguiry has
inherited many things of value from anthropoloay . Like
the  wider disciphine  of anthropology . educational
anthropolouy o a crosscultuiral or conparative froe
work. it places a high value ou contex tmd situational
vartables, aud for the most part. it demands that
hiowledue ahont selools and education be wained
Hirough intensive lield study. But anthropolosy and
eduieation has also inherited some traits ol anthropoloz
that may not be quite =0 powertul for nuderstanding
education. One such trait = a lack of thought about
what niahes up an anthropofogieal <tudy of education,
While it i~ common to read about e teehnigues il
activities of fieldwork, participant obsenation. ane the
dilenimas ol being a stranger and o fricnd to the snbjects
ol rg-carch, fitthe has been written about rescareli design
and the writing up ol a <twdy. o anthropology . thi-
narrow range of lopies in the developing self-conseion--
nes" (ONashe and Winteoh, 1972) of the diseipline has a
listorical base. s etlmographers felt to stady exntie
cudtures in far-off lands. it was necessary ouly to record
“uas el as possible " abont the unstndied society. Such
an approach wis beneficial in that anthropology devel:
oped as the most general of the social seiences and the
diversity ol the e condition beeame the fudlnark
of the fickl, In the old day~ anthropologists were sent
out on “expeditions"" to the frontiees of the planet or,
nore olten ~sent 10 a stall community by thepiaelves
and 1ol to “learn the coalture.”

Times have changed. Today the problems of sefecting
a fickd site where o project can be carried out invohv e the
willigness ol to be studied, the

availability of funds. and the applicabitits of a theor or

the host ~oriety

hy pothesis to the focation. There s weed 1o be nore
explicit about the hind of knowledge to be gained from
a partienfar stndy . Serions Hionght has to be given to the
format. andienees, and utility of study finding~. Un-
Tfortinnately . educational anthropology has continned to
follow the parent discipline of anthropology inignoring
these topies in fivor of the wore exeiting aspects of
doing the ficldwork, But people are not transported into
a school svatem fike the crew of the Starship Enter.
prise:® studies. films and other products of rescarch do
nol magicalls appear at the close ol a study, i my
purpos¢ here to take a comprehensive loak at rescareh in
anthropology and edueation, [ will not be reviewing the
varions models ol rescarch design implicit or explicit in
te literature of the fiedd. but rather will propose a
model o henristic paradiznn for an anthropological
study of education. T order to exemplity the content of
thi= model, Twill draw upon a study | hine been doing
with Abt Associates of the ~chools and community of
Willeox. Arizona, But the wain point.of this diseussion is
the stenetare of  the enterprise. The whole of uan
anthropological stndy - from deciding who, what, and
where to study to publicizing result=—can be terned an
“ethuographic proces”” Within this proeess. four major
rescarch  conditions,

components can be ddentified:
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rescarch lesign, rescarch oplementation. and produet
creation, AL first glanee, these four components appear
to make up a temporal sequence: indeed, the limitations
of prose support this appearanee. But in real dife,
especially  the lite of o field study, these four com-
ponents are it constant motion. The conditions of
rescareh change, as does o study desizn and its imple-
wentation. Freduets are assembled at the end of a study
andd perhiags edited oF rewritten but their ereation i a
continuing acbvity,

Before | torn o a disenssion of each «-umpn:urﬁl ol

the process. b wil Sest evamine some of the dangers

inherent inignoring tiis process. dangers which ean timit
the contribution anthropology van make to edueational
policy . theory, and practice. Following this, T will
outline sonte of the harriers that have kept people from
loohing at educational anthropology in a comprehensive
hght.

Dangers of lgnoring the Ethnographic Process

The hasie danger facing educational anthropology
should the whole of an anthropological “ludy be ignored
i= the vnnm-plﬁul condensation of the discipline into the
idea of ficldwork, Doing fieldwork or participant obser-
vation s not anthropology, Becanse of the inordinate
attention u=ually given to fieklwork in the hiterature,
cducational anthropology is in danger of heing equated
with it. [t i~ important to note that the refationzhip of
ficldwork to educational anthropology i not reeiprocal.
While it i= difficutt to imagine an anthropological study
which does not inelnde fieldwork. it i= certaindy possibie
to do fiekdwork without doing anthropology.

It the problem were merely the mistabeling of

rescarch (how mush more exeiting a study sounds if
8 ¥

it is called "unlhrupnlin,ri(-ul“). then it would bhe eazy to
send ont warnings and admaonitions to the perimeters of
the dizcipline and hope that the researchers stealing the
mune and some of the thunder of anthropolagy would
take heed. But the problem mos decper. There s a
danger that those commissioning stndies of education by
anthropologists will take the Talse eguation as seality.
Some signs of this possiblity have already emerged as
shown by Clinton’s (19755 portraval of the anthropol-
ogist as a Chired hand,” I sneh a0 trend continues,
anthropologists of edueation may become the “instru-
sments” of the many sister disciplines stndying schools
and their contexts. Too be recognized only for their
ahility to elicit extensive information from sehool
people in nnobtrusive ways, anthropotogists would be in
danger of becoming personified gquestionnaires roamng
the schools of the world,

An additional danger in equating educational © hro-
pology with fieldwork is that development of other
components of the ethnographic provess will suffer. If
carcful attention is not given to research design and the
evolution of research implementation. then educational
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anthropologizts will not be recognized g~ authorities in
educational research planning and poliey, Educational
anthropology will be put in the position of veacting o
the proposals and plans of others rather than generating
problems and new wavs of tooking at schooling them-
selves. Likewise, il the ereation of research products is
not tahen serionsdy. then it i= very likely that the time
the support, and the editing of e prodocts will be
refesated to a residual category inoa study, Writing up
monographs, ereating andiovisual materials, and in other
wavs pulnliriiiug research findings, are loo important to
be el to chanee, Wax (1071) has noted that a study’s
write-np generadly  tabes maore time than doing the
ficldwork, a point Toreibly seconded v Weleott (19750
But

tenined in the tradition of old-time ethnography, whieh

because  nrany  edocational anthropologist>  are
emphasized a separation of ficklwork from the writing
of an extensive monograph, writing a report s ofter
thoaght of as something that ocenrs alter a stndy, A
more prudent approach wonld be to recomnize that an
anthropological study of education seldom telis yon
onty one thing about schools: nor does tie knowledge
wained 1 a stody wait gtit the end of o periad of
fiekdwork hefore it hecomes visible, The component of

report preparation mist be considered as a major and.. .

continting part of an ethnographic stndy. A practical
resuft of funoring this atare, one that many of us have
faced in the fietd, o= finding that for political. economie,
or policy reasons support for produet preparation is
kicking after fieldwork has been completed,

A third danger in not looking at an anthropological
study as o comprehensive operation involving several
equadly Aimportant components s that futuee students
going mto the field will have o distorted idea ol
educational anthropology, There has heen a lot of tath
tately about the need for preparing graduate students in
“t al., I‘)T;.’y) aned edneation
(Zddy, 1970) for the uncertain joh markets of the

anthropology (D Andrade

futnre. While most of these reports stress the need for
adaptability among the scholars of the future, it s
inportant to note that any anthropological stidy of
education has the potential for teaching students the
diverse skills of the trade, It would seem to he the height
of folly to earicatnre educational anthropology as the
“problems of fiekdwork™ white akso attempting o
convinee new stiedents that they need to adapt to new
frontiers.

Anthropology has abways been a risky and dangerons
business, When my family and 1 andertook rescareh in
Yucatan, Mexico, several vears ago, we were warned that
tropical disease could ewsily claim epe of onr lives,
Cutting short o fiekl sy beeanse of illness or death is
not wicominon in the wistory of the discipline. Today in
educational anthropology new dangers confront students
of the fickl: while they may not be as physically
threatening as the ague, they ean severely retard the
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development of anthropology and education. moring
any of the components ‘of an ethnographic stedy of
education can lead to the Talse impression mnong poticy
makers that anthropologists of cdueation dun’t know
quantitative technignes™ and are best Vleftin the fiekd.”
At the fevel of

wmoring the complexity of the cthuographic process

an individual study. the danger in
manifests itsell” in the fack of time or support for
adequate coneeptualization, analysis. and writing, or in
the inappropriate use of research technigques in the field.

Burriers to Examining the Etlmographic Process

At the
anthropology has shied away from discussion of sueh
things

outset, 1 snggested that the discipline of

as researck desime and report preparation for
historical reasons, sl that educational anthropology has
followed suit. This harrter raised o front of a eritical
examination of the ethnographic process i a barrier
built on tradition. Three other barriers have obstrueted
the dialogie on the provesst the difeinma of anthiropol-
oy as arl and as scienee, the fack of compelence amonyg
~cholars in the fickd, and the lack of a vocabulary for
these--the lack of
vocabulary is: of conrse, the topic of this exsay. While |

discussing the issue. The ast of
rake no claim that tee particolar tems Dam osing heee
are the final words on the subject, I do hope that they at
feast open a dialoge,

Whethier

anthropology 1= an art or a science is a

question which continnes 1o be posed by practitioners of

the diseipline. Educational anthropologists are not im-

mine Lo the imphications of the question, .]lllllnll"ll t
vet they
have characterized the debate in anthropology. | prefer

seemt 1o have been spared some diatribes that

not o think about anthropology-as-art-or-science ax o
question with a right and wrong answer hut rather as a

dilennma, The discipline deals with human beings.
such. it is faced with all of the vagaries. contradietions,

and Tidden motives that humans have developed over
tie past few mitfion years. SGH, it seans possible or at
effort to
similanties from the human condition,

bn the past. “either/or”

least worthy  of abstract regularities and

rather than “hoth/and™
thinking has charaeterized discossiong about the art o ul
science of anthropology. The editors of the monumenal
and inspiring Handbook of Method iw:Cultural Anthy -

pology (Naroll and Cohen, 1973), for example, st s

that they wonld Like to “see unthr()p(')l()\ﬁrg'rl‘u'('um(- i
progressively more rigorons and seientific branch of the
social seiences in general.” Partially in response to this
and to other calls for more science n anthropology,
Honjgmann (1976) recently proposed a retuen to the
“personal approach”™ of the discipline, Thi~ debate over
wienee or art tells mors about the way anthropologists
think i it does abont the stndy of people i
crossenltural settings. Binary thinking based on polar

opposites has long dominated many debates in anthro-

pology. most of them related to the seience/art difemma,
Powdermaker (1900) tatked about the anthropologist as
“stranger” (Le., seientist) and
Most introduetory

(i.ev humanist).
texthooks make a distinetion be-

friend ™
tween “real”” behavior (what people are observed to do)
and ideal”™ behavior (what they say they do). Trans

formed by some of the ideas and vocabulary  of
lingitisties, this division of the wordd into real and ideal
categorics hecame the basis for a debate over the study
' s PNy . LA
of "etic” or Memje

1968).

(Paredes and Hepburn,

behavior (Berreman, 1966: Harris,
A recent discussion in Current Anthropology
1976) has suguested that the
related to the
different hemispheres of the braine While it iz possible

“ealture and  cognition paradox” s

that the right or the lelt side of the braiw is responsible

for people being “intuitive’ or “analytical.” there is
srowing evidence snggesting that the two halves of the
“left” thinking
dominance is only a poputarized notion (Harnad and

Steklis, 1970).
The res-on that the science/art dickotomy has served

brain work concert, and “right” or

as a barrier Lo a reaistic assessment of the ethnographie
process s that the combatant= on both sides o1 the
battte-line have made ddieulons demands. Those who
hold an “artsy ™ view of anthropology reeoil from the
thought of setting down a rational model for what they
do, There is a fear that by stating exactly what will take
place diring a stdy one limits the intnitive, often
random, activities that are needed to maximize the
anthropological way of knowledge, There s a sense
amonyg the wore hnmanist anthropologists that some-
thing of the “heanty

I am remtinded of a remark an ethno-musicologist said to

> of a study will be Jost in this way.

me onee about the place of analysis in the disciphine:
“yvou anthropologists take apart enlture fike a biologist
tahes apact a butterfly. You never see the beauty of it
fight.”

Ou the other side of the coin, anthropologists fooking
call for explicit
discovery procedures (Tyler. 1909) and
firmation of all ethnographic statéments (Moerman,
1909). Naroll (1973) bax suggested that anthropological
knowledge s nothing more lh.m a stochastic probability

for more seienee in the dizcipline

careful coun-

chain,

The barrier of the science/art ditemmna in anthropol-
ogy needs to be dismantled quickly. Taking the stand
that an anthropological study is mysterions and per-
sotal, and thus not amenable to rational dialogie, is as
bad as asserting that the intaitive and aesthetic aspeets
of the enterprise be banned from the diseipline (Werner

and Fenton, 1973). i~ time to take heed from the
wrilings of science and art (Ghiselin, 1963) ane admit
that intuition, inspiration, and plain hard work “are

characteristic of the search for knowledge, Although it
may appear diffienlt to propose using “insight based on

~serendipity” in a research proposal, such an attempt still
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hould be made,

A more downeto-carth hareier has kept the disenssion
about the ethuographic process hmited - the barvier of
~cholarly  conpetence, Although  anthropologists of
education would like to see themseh es as reincarations
of the proverbial Renaissanee men and women: in actial
fact. all of the skills involved i the process, including
organization, planning, fickdwork, wind writing ~kills, are
~cldom Tound vuder one hat, Some people are very good
SLdesigning o rescarch project but not well equipped for
putting plaus into operation and gathering data. Others
iy be sensitive fieldworkers bt poor writers, Still
others may be thoronghgoing rescarchers and excellent
writers but have no sense about how to pick a field site.
The Tolkore of anthropology and education i~ replete
with tudes of scholars who have cither exeelfed or fallen
oun their faces while careying out a study.

The barriers to examining the ethimographic process as
it applics to educational authropology lunve sot senved a
vseful function. Instead, they have served to channel and

fimit the exploration of what an anthropological <tudy is

inlo the rit of writing ahout ficldwork expericnees or
into the debate of - =cientism versus humanizm,
practitioners of anthropology and cducation feel at a
liss to deseribe how they write or how they plan a
stiedy, it s probably due as nwieh to a lack of attention
to these topics as to ther ability as ethnographer..,

Condiuons of the Ethnographic Process ,

The conditions nnder which a study i~ carried out
range from the highly personal preferences one has 1o
refationship> with other prople (some researchéns stidy
principals, others study Kindergarten stdents) to the
tstititional sctting of the research, For the purposes of

thi= esaay, | will not dwell on the highly personal aspecets

of rescarch conditions exeept to note that they, too, are
athjeet to elange thronghont a project. The disciplinary
intereats of o rescarcher, the focation of the projeet
wder study, and the institutional context of the study
will be considered here,

The interests one has developed in the diseipline of
anthropology of education form the basis for the whole
rescarch enterprise. I this essay were in the tradition of
ontlining the formal steps of theory testing-statement
of problent, development of hy pothesis, by pothesis
testing, and  analysis—then  the disciplinary  interests
wonld belong with a discussion of problem statement.
Honigmann  (1976) noted  that the coalignration of
factors influencing the choice of what to study often
depends on such things as the popularity of a topic ora
rescarch teehnique or the availability of funds for certain
kinds of rescarch, It shenld come as no wurprise that
academic fads or trends have a geeat influence on the
research warketplace, The importance of Honigman's
observation is that the statement of the problem or the
rescarcher’s disciplinary interests are related to other
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conditions, It i thus necessary to exantne disciplinar
interests in light of the other eonditions of rescarch,

Tnmy study of o ~nall Sonthwestern community . the
diseiplivary intereats 1 brought with me inchoded an
interest in the ideational svstems of ddeas that people
created in order to get along and effect social change,
v view of eadture and society wis heavily inflisenced
v Wallaee's (1901) idea that people had different
“mazeways" (or confignrations ol the way they per-
ceived the world) which worked in g comnumity in a
way that made both social order and conflict a fact of
fife. Seenin terms of the study of a farge, compreliensive
project of educational clange oo smadl towa,
mtereat in the “euttural naps” that people carried
around in their heads was transtated into resciarching
how different actors involved with a Nationad Institute
of Education Experimental Schools project Tooked at
what they  were doing and how  the tatal project
appearcd  to them. Taken one step further, 1 owas
interested in how the several versions of the project
would affect the way students, teachers, and  other
community  residents cither aceepted or rejected the
kinds of cducational changes that were proposed.

A second diseiplingry interest was in the place of
contextval veriablb s as thes related to planned ehange.
Oue of the basic n-ights that anthropology has to offer
ix that prople do not abways a1 as their institutional
rodes might predict but, rather, approach every social
exchange  with o complex et of expectations and
strategics for behavior, o the specifie case ol Willeox,
Arizona, | wis interested in the place that a local or
regional identity might have in the implementation of a
federal change program, and whether such factors as
ethnicity, hoguistic pliealizm, or” kinship would infin-
ence the way the zchool system operated in general or
the federal project operated in particolar,

A thied interest. deriving from the discipline ot
anthropology and  education, was in the uaturalistic
stdy of =chools. Thiz interest bordered on the methodao-
logical in that it assumed that long-term obzervation was
uecessary to develop a model or deseription ol what
happens when a total school district attempts wide-scale
innovations, Does cducationad change follow a step-by-
step advancement, or are there carly and late changes
that don’t scem to coincide with an external measure
(such as the month or year of implementation)? Is there
something that can be identified as “the project’ in the
distrit or are there several innovations that beeome the
projecl ex post facto? These kinds of questions could
only  be anawered A suflicient time was given to
day-to-day observation of the school district over along
veriod of time. Although the partienlar educational
change.oceurring in Willeox had charac teristics of change
by diffusion, change by “cultural brokers™ or centre-
prencurs, and change by remote control through the
funding ageney in Washington, D.C., anthropological
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shepticism smggested that an analysis of the change
program in the schools had to wait nutil observation
took |)l:lt'('.

Other that the
research are related to the focation of the school or

interests mahe up conditions  of
community under study. The selection ot a rescarch site
where the problems one seehs to sobve can be reasonably
delincated i~ an extremely important task, Ideally. the
Jocale of a stndy should hold hoth intelleual and
emotional interest to a rescarcher-itis oo casy to allow
the dislike of a community or school to overcome the-
objective and intensive base of a study. Inmy stndy of
W ilrvg- L had Httde controb over the specific cemmmmity
["Wonld be studying: the selection Tor the ruril Expen-
mental Schools program sites was made by the National
Iatitute of Edocation. Ax a part of the smmmative
evalnation research team.? there were ten possible
comurunities that 1 might have had the opportimity to
stiudy . Dwis interested in going to Wille o beeaise it was
the onhy community chosen in the Sonthwesi, a region
where nny Tamily and Dwanted to bve, hnsddition, 1 had
completed a sociolinguistic study of several Mayan
comtinunities i sonthern Mexico, so the problems of
bitinguali-m and the influence of Mexico ona com-
nomity faseinated me. B tened out that Willeox: was
extrentely casy to Hve ineand our stay there was very
rewarding, Stndying a community that can be called
“home™ isa special pleasnee.

Willcon, Arizona, is focated close to the Mexican
border and i~ diverse in lgnrage, history, ocenpational
base, and emviromnent. This diversity: was reflected in
the school system’s proposal for educationat change. ~o
the local project provided an exeellent test case for
studving change destgned to make an institution more
sensitive  to its cnturral environment. This particnlar
emphasis in plan was especially amenable to being
studied by an anthropological approach which tradi-
tionally placed a priority on undeestanding the infln-
ences of emviromment and cultnre as applied o socia

change.

I was hired by AbU Associates, a private, applied
rescarch company. to do a case stndy of edneational
change in Willeox and to assistin several complementary
stndies carried ont by svey researchers. Suelroan
institntional setting is not that conumon in anthropology
and education, thongh there i~ a chanee it may be more
common in the future, The institntional conditions that
had a direct effect on my study inchuded the fact that
three major survey studies were being conducted in this
relatively small community (5.000 people) while the
schools attempted  broad  changes. Inaddition. the
contractiad arrangement between the National Institute
of Education, the school system, and AL Associates
diffientt to

understand how b eonld be working in the schools, an

made for a contusion of sortz-it wis

cmployee of the research firm (Abt). but somehow be
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receiving funds from the covernment,

The institutional conditions that proved most tron-
blesome were the “rescarch overkill”™ that focal people
noticed emanating from the company. the tendeney for
the

obsepvers to do their begveork in collecting data. and the

aievey  researchers to nse me and other on-site
ek of sapport and constitueney that authropological
had  hoth the company the

National Institute of Fducation.

~tudies from and  from
On the other hand, the institutional conditions of
Abt and the National Institnte of Education made it
possible to doa threevear fiekd <ndy of a small sehool
svelem, g cirenmstanee gnite rare i oanthropology and
edication (Firestone and Wacaster. 1970). I addition,
the rescarch project involved niste othier studies of small
communities that received NEHE funds for edneational
ehange. When the final reports are completed, it will be
possible to syvnthesize and compare the experiences of
these ten school svstems and  communities as they
participated in this hnge edneational experiurent.

Research Design in the Ethnographic Process

N good rescarch design wonld show the two basie
phases of domg an cthnographic study of edueation: the
explortory phase and the jutensive examination phase,
One of the power sonrees an ethmographic stndy bring-
to education is a comuitment to doing research whieh
explores a schoob svstem and commnaity nunencnmbered
by a priori assnmptions abont what i= most intportant to
ook at. It wonld be naive to snggest that a researcher
conld enter into a study with no prior assumptions,
nterests, or predelictions, but it i possible to hold these
i abeyanee diring the period of exploration.

Dlesigming an exploration period ina stidy serves two
functions, It first of all allows the researcher to devise
problems which take juto account the mique cirenm-
stanees of the stndy site. It allows for subaegqnent study
based on induetively gained knowledge of o school, a
district. or a commmuity. A time of exploratory research
provides investizators a chanee to “de-center” (Werner
and Campbell, 1973 a process by which tiwe symbols
and relationships of their ower cultioree are replaced by
those of the culture under consideration. He-centering in
a school svstem within the United States i a more
delicate and subtle process than the nsnal traunta an
ethnographer faces in nrecting people who share neither
Linnage nor experience with acadentic types (Woleott,

1971).

“The second function the exploratory plase serves is
that it allows the rescarchier to gather as much con-
textual and comparative data as possible before personal.
professional, or institutional limits are set on what will
be the foeus of a study. The exploratory phase allows
the rescarcher to seek ont and bring to light the
background of cultural and social forees which have
made the instibstion or community what it is. In some
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cuses, the information gained in such an exploration will
do little hesides set the stage for other parts of the
stdy. More often tun oty however, the historical,
enwvironmental, or other contextnal knowledge gained in
this  way

will prove to be central to understanding
whatever educational segment is under study,

In the Abt Associates project 1 have heen referring o,
the period of exploration was designed nto the rescarch,
It was expected to fast approximately six months and
the wigor product would be a “Site History and Context
Studv™ (Buens, 19735). o Willeox. the historical and
contextuad review of the commumity and schools gave ns
the idea of a “eargo enlt,”™ a system of people and
faciities whieh has the function of Taring urban riches to
this mral community, The fact that the schoof system
received a mithion dollars for five years (about 15% of
the total school budget for that time) to attempt
comprehensive change s a good example of how the
“earso cult” worked, Like the carzo cults of New
Guinea, the figurative rouway ~ leading to Willeox were
not as equipped to handle the cargo as they were at
enticing the planes to band,

The second phas

e of a study making up a rescarch
design is the phase of intensive examination of najor
topics, Levine (1973) has fabeled this the “problem-
sofving or hypothesis-testing phase.” The problem | sec
with hix term s that presumably some problems may e
solved in the exploratory phase, just as some hypotheses
might be tested. Puring this second phase a study s
brought into focus, I Willeox, the sceond  phase
concentrated on the way the government funds were
transformed iuto a series of local project components
sueh as bilingual education, carly childhood education,
community/schools, and ocal evaluation. The study of
project introduction and buplementation (ax opposed to
project impact) required careful observation of how the
varions components wers staffed, low the new staff and
positions were integratgd into the formal and informal
networks of teachers ;,uul adminstrators, wird how the
different

coordinators” of the compouents carved vut
places for themselves i the community, The funding
ageney, the National Institute of Edueation’s Fxperi-
mental Schools division, beewme a major research phie-
noemenon, a topic to he investigated along with the
activities of local people,

The formal resecrel design for the study existed as a
portion of the overall plan that AbU Associates had for
studving the Experimental Schools projects iu all ten
rural school svstems, The ethnographic studies were
referred to as “ease stndies,” and were described s
broadly-based ethnographies which would tell the pros-
peetive reader “what it was fike™ to five throngh the
focal  projects. Models for the «udics ranged  from

Aevi-Stranss’ Tristes Tropiques (o Hollingshead’s EKlm-

town’s Youth, the variety heing hmilt in to accommodate

the range of interests among the clevea ficldworkers
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hired to do the studies (Fitzsimmons, 1975),

It is difficudt to strike a balance o a researele design
whidh indicates hoth the dedoctive and inductive know-
fedge o rescarcher expeets to ase throughout s study,
deatly, a rescarch design showd be a coneise plu which
afows one to badget time and resonrees jnanch a way as
to achieve a good study, H the problems ace teo
carciully delincated at the ontaet, there is a danger that
in-the-field observations may prove the problem to be
non-existent, On the other hand, il aspeets of schooling
or edacition are not discussed in researeh design, there 1x
the danger that the investigator may never get aronnd to
studying them or that funds for studying them may be
clunneled elsewhere.

There were no requirements on the Abt project for
creating individual rescarch designs bevond the general
plan for the whole project. Each fiddworker  was
expected Lo design a study according to the standards of
the discipline involved  (anthropology, sociology, and
educational administration), but no formal docmnent
was required. oy case, b wrote up a design for the
stndy of Willcox =ix months after | had heguu fieddwork,
The design was an outiine for a final report—a grand
ethnography (in the traditional sense) that would cover
topies ranging from prehistory to cultural change, In
retrospect, the design memorandum i wrote was far too
ambitious to carry out, bot it did serve to bring some
order o the field notes, photographs, interview trans-
criptions, and community artifacts accumulating in the
office.

Anthropologists of education are not known for
writing comprehensive research designs, o the general
fiekd of anthropology, moere and more attention is being
paid Lo this activity (Spain and Brir, 1974 Spindier and
Goldschmidt. 1973), so perhaps the experience | Juave
related here is anachronistie, Broadly viewed, the im-
portant aspects of research design were still present: an
altocation of time and resourees for botds exploratory
and intensive topie study, a statement of porpose about
what was to he studied and how knowledge was to be
wained, an indication of the produet that would resuilt
from the study, and the relationship of the study to
other literature in the fiekd.

Developmenti of Research in the Ethnographic Process
Earlier, | mentioned the importance of paying atten-
Lion 1o the changes that fake place in the conditions of
research, Doing an antiropological study of education in
an institntion as complex as g sehool demands an
ineredible amonnt of “funcy footwork,” or changes in
the role of the investigator, for a study to he carried ont.
Not only do the
year to year with the vagarics of new administrations,

sendias of a school systemn change from

new fads in education, and wew federad programs to
compete for, but the wider conditions of rescarch
change as well. The study T odid of the Willeox
Lxperimental Schools project is a case in point. Between
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the first sndd wsied year of research, over twenty chinges
took plare in the stall positions of the tocal projects at
the Abt project level, fieldwork was shortened from five
to three years and the ethnographic case stidies were
refegated Lo part-time statns, The funding ageney, NIk,
underwent  several  near-erises and  the  Experimental
Sehool: program lost much of it early interest within
the ageney, As a result of these and similar changes, the
sty planned for Willeox fecame more Hemited o seope,
The goal ol a complete ethnographic deseription was
reduced to an account of how the local project operated.
the fieldwork the
constming, exhansting, and subject to the usual prob-

Doing {or sty was time
Jems that someone doing participant recording, docue
mentation, and observation of a school and comommity
might face. The only point that needs to be wade about
lieldwork i~ that changes i the fieldwork’s role should
be expected, l"rivnglsllips with hey actors in the drama of
education in a school hecome the basis for in-depth
“expert informant’ or field assistant relationships with
peaple. While a ficldworker may begin a study attempt-
ing to be a detached and neutral “objective observer.”
stieh a pose is @ften not functional when information is
needed on sueh topies as the hasis for inter-organiza-
tional conflict or the seeret lives of teenagers, The trick,
again, beeomes one of balance and the carefnl examina-
tion of the consequences each evolutionary change has
on the role of the ficldworker. 1t is here that prior
experience of ficldwork in an exotic setting is of value,
Such an experience usually has the effect of hunbling
anthropologists enongh to make it unlikely that they
will become known as “troublemakers”™ in the enltire of
schools through ontandish behavior,

Managing the ever-growing storchouse of data froma
study deserves serious consideration. Hoa study involves
the storing and manipulation of a large nmber of casily
codable data, then it s possible to take o portable
Rhey-punch achine to the fiell and trnsform notes
dircetly onto computer cardz, A far more common
practice involves keeping two sets of notes, one a
chronological log ol events, activities, and interviews
held with people, and the second a filing of relevant
portions of the chronological log nider the headings of
the proposed final study. As | began the study of
Willcox, | ased this latter method. § had different file
driwers for information on the schools and the com-
anmity, cach subdivided into categories that made sense
in Willeox. A sepamaie file drawer was reserved for the
short puapers, memoranda, and articles which would he
integrated into the final study, Bach file drawer also
contained notes from articles and hooks that pertained
to the topies | was investigating. In addition, a master
card file was started which fisted the materials for quick
reference.

By the sccond year ol research, it beeame apparent
that neither this system nor the form of the final
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product as 1 had envisioned it would suffice. The card
system was fine for noting the focation of the syn-
chrouic data that fitled the file cabinets but condd not be
easily adapted to referencing the chronological field
journals that had heen written, The idea of a “grand
ethnography™ ako seeized ont of step with the realities
of the study 1 was doitg The o project and
commimity were exteetely complex. Trying to integrate
some of the diverse aspeets of the study between two
covers seemed connter-productive to a goal 1 hield of
expressing some of this diversity in the report, decided
that the “ease study™ of Willcox conld best be written if
it contained a aumber of reports, One would be a major
report of the implementation of the local Experimental
Schools projects others wonld deal with specific com-
ponents such ax bilingual education or with methodo-
Jogical aspects of the study, )

As the stiundy changed in form and different sections
of the reports began to be written, 1 found that
edge-punched cards provided a means from moving from
the filex and journals of field notes and community
artifacts to written produets, These edge-punched cards
served the funetion of distifling. organizing, and recalling
information from the diverse sources of fidld data so
that  different reports conbd be written. The  edge-
prnched cards had the dizadvantage of being too small
for some data. In addition, data such as photographic
{iles contd not be entered into the edge-puneh system.

Product Creation in the Ethnographic Process

Muking the products of a research effort available to
the public is too important a job to'be left to the end of
a projeet. Although there is a long tradition of waiting
until fiekdwork is complete hefore the writing of a report
begins, such a strategy ean prove to he dysfunctional, in

many circumstances, Writing up a study must take place

while other means of making a living are porsued, sueh

as teaching or other research, By beginning the serions
task of writing np a study 4z z00n as one enters the field.
it ix possible to build up a kind of library of interim
reporls, papers, ad chapters from the study which can
be referred to. revised, and  checked against future
findings of the study.

Such an approach s followed informally by mast
ethnographers. The. tentative models, fetters to friends
and colleagues, and research memos make np a hody of
literatire which essentinly serve Uis function of prod-
et ereation in many studies. What 1 am calling for here
is a more formalized procedure in which sueh produets
would be written up with the express purpose of
disseminating  them among local residents, colleagues,
and perhaps even the poliey andiences of a study. Such a
strategy would scem especiatly useful on a ong-term
project where much anxicty arises from the lack of
visible results of an ethnographic study, In addition,
writing up interim reports serves the investigator by
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providing a chanee to pull back from the demands of
day-to-day data collection and review how the total
stndy s progressing, Tt also serves the investigator by
insuring that an andience or constitueney is developed
for the kind of study being carried out.

The  difficuity
mid-steean ix that the confidence of the comnmuity

with producing study  findings in

under study might be jeopardized. b the study of
Witleox, assurances wese made when the study began
that the summmative researeh findings would not be nised
by the Experimentad Schools staff of the NIE to make
formative decisions abont the local project, There are
several strategies one can take in such o sensitive poiicy
context, For example, the interim findings can be
that  they  dead
non-programmatic concerns sich as the soctal make-up

written  in osucha o way with
of a community, o “day G the life™ of @ student showing
the place and attitmde toward school i such o day, or
the network of communication in a school, A second
strategy is Lo write up the methodological problems=and
prospects of carly ficldwork inau effort o examine the
hind of objectivity hronght to the fiekd and alzo to
provide the discipline with some examples of new field
third the
historicabiantecedents of the sehool or school s stem and

techniques, A strategy i to write about
the place of historical trends in the present-day world, fu
all cases, from carly essays on fiddwork to final
anbstantive reports, focat <chool people, residents. and
other consultants shonld review and entique the prod-
net<, Not only does this insure that glarng oversights
will be corrected but it also maintains good relations
with the commumity under <tudy. 1 the future, the
diseipline of anthropology and education will turn more
and more to the restudy of schools aud communitics in
an effort to colleet a comparative set of studies which
could test hypotheses about the differences between
investigators or changes in education over time in one
setting, Such important work can only be done if
anthropologi:

< and other researchers of education are

carcful to maintain goed relations with the subjects of

their studies.

Written reports are only one kind of product that can
accrue from a study of education, o be sure, the
tradition of scholarship gives a high priority to written
resubts, and their ereation is facilitated by the chances an
investizator has of reading preliminary drafts at confer-
ences and meetings and sending aronnd photocopies to
colleagues for review and eriticism. But other forms for
research products are avaifuble as wells Rob Walker and
Clem Adelman have ust published o Guide to Class-
room Observation (1973) which shows the powerful nse
photography can be put to in edncational research and
teacher training programs, Video and andio recordings
have Jong been nsed as technological ids to- gathering
datae B the expertise in graphic design and somd s
available, these media could well be used for making

32

33

public the rexults of studies,
Even if the traditional medinm of prose is adhered to,

there Bties for publicizing resnlts

are - nuany

I’”‘\'i
Scientific Amercan and  Pyvehology Today are two
popular  jotirnals  capable of waching o wider and
different audience than are the more esoterie rescarch
journals of the trade, 10 an attempt is being made o
mthience poliey, then it woudd  prove beneficial to
publih =ummaries and articles on - researeh in those
journals that poliey makers are likely to read,

Rethinking the Etlmographic Process

Mueh of the tone of this discussion of the ethno-
graphic process has heen preseriptive. The ideas and
sugeestions § have presented here have grown out of my
own experience on g largesseate, multi-disciplinary proj-
cel ecarricd out by a private research company, The
experienee has indicated how litde the anthropology of
education is umderstood outside the bhoundaries of the
field, Part f this problem bas arisen from the fack of
attention many researchers have given o explaining te
nature of what 1 have rermwed here as the “ethnographic
process,”

P is much casier to Jook hack ona project and diseuss
what should have beey done rather tum ook forward
and plan for the future, Stk the exercise is uselud in
preventing futnre blunders 10 = for this ceason 1 used
tustrations of my study to taih about the ethuographic
process in general, The discussion of the conditions,
design, development, and product ereation of an cthno-
graphic study of cdnegtion presented here is meant to
begin a dialogie which will strepgthen the way research
is carried ot and publicized, This essay iz seant to be a
first word—-not the Last=in what | hope will be a ively
conversation,

Notes

b would like to acknowledge the support of Abt
Associates and  the Nationad tostitute of  Edueation
(vontract OEC-72-532.5) for the opportunity to do the
rescarch whivh forms thie basis of this essay, Without the
suppert of colleagnes and friends on the projeet stalf,
writing this would not have been possible, Terence Hays,
Harry Wolcott, and Homer Barnett made many useful
suggestions on earlier drafts, but the responsibility for
the interpretations  anmid shortcomings of  this paper
remain with me and not with these augnst consultants or
with Abt Associates.

2, The athssion to the popular TV series Star Trek
i based on a high school teacher’s remark about my
study when he heard we explain it soon after Larrived in
Willecox, He compared AU Associates with the crew of
the ~piceship whose mission it was to “find new kife in
these distant school districts but not interfere with the
aliens,”

3. This possibility fooms as very probably beeanse the
weliability of paper and pencil questionnaires is under




stady and response rates decline.

-k The Experimental Schools progeam of NIE made a
distinetion between local, formative evaluation of the
projects and the snmmative evaluation carried out by the
Abt Associates rescarch team for all ten rural school

systems funded by the ageney.,

5. Harry Wolcott first recognized this snmldrll) be-
tween Willeox and New (yunu.. his insight is highly
appreciated. .
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PRESIDENT'S REPORT

Three topics will be discussed in the present reportta
Dire Nted, an lmminent Achievement, and a Long-
Sought Union.

The Dire Need is for an editor of our Quarterly to
replace the distinguished incumbent, Juck Chileott, who
secks the flexibility for other endeavors (sce below) that
becoming a former editor will bring him. Jack will thus
leave his post after the

November 1970 issue, completing

a three-year term of office.

So—the scarch is on for the third editor of the
Quarterly (John Singleton was the first), The task is
demanding but has it attractions. Perhaps foremost is
the opportunity for central participation in the con-
timting definition of the subfield of authropology and
cducation: by what and how the editor solicits, com-
missions, and chooses to publish, e or she is telling the
world what educational anthiropology i< or ought to be.
The editor’s influence in this regard is more intense (four
times a year!) and sustained than that of CAEs officers,
who may shuttle throngh their posts several times doring
the editor’s maximum three years on duty. With the
editorship comes correspondence, tou, with producing
anthropologists and educationists throughout the United
States and the world and aceess to up-to-date informa-
tion about corrent projeets and publications in this
subfickl.

The editor is a non-voting member of the CAE Board
of Directors, and chairs a personally sclected editorial
board, There i hard work involved, too, sueh as cajoling
tardy contribuitors, proofreading, arranging for type-
setting the manuseripts, designing layouls, negotiating
with the printer, and so forth, Wonld-be tyros should
probably seek from their university or employer assur-
ance of released time (onesquarter to one-thied) and
assigninent of a professional typesetter, In these finan-
cially  difficolt times, perhaps this s an vorcalistic
expectation andalternative means of dealing with the
the time and skills shonld be
considered. If you are interested in assuming the

demands on editor’s
A . . . . .
editorship, we invite vou to telt s how you think you
will be able to handle the “production™ phase of the
pusition.

The

Seareh Committee members | have ashed to assist in the

wein the preceding sentence refers to the
selection of the new editor: Paul Carlzon, University of
Houston, Victoria Center: Paud Khileif, University of New
Hampshire: Frances Schwartz, Swarthmore College: aud
Richard Wareen, University ol Keatocky.

Adademic protocol formerly roquired aspirants for a
coveted position o Linguish demarely until someone
else had the extrasensory pereeption or blind luck to
nominate  them for the desiced sinecure. Well, CAE
certainly  dide’t grow  that way, and it guiding the
Quarterly through its next stage or stages of develop-
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ment appeals Lo you as a mceans of advancing e
subfichd, expressing your creativity, and making a mark
for yourself within the profession, for Pete’s sake, lot
one of us know right away! And if you have a friend
who seems well-qualified but just a bit bashful, send us
your friend’s name, too. We'll handle the rest!

I mentioned at the beginning certain “other endeav-
ors” that Jack Chileott hopes to attend to, is teem of
office completed. I part, these consist of research and
writing of his own, and in part of making appropriate
use of opportunities for the good Hife in hiz "tueson
home territory. But Jack also hopes to nndertake active
exploration of a CAE monograpl series, in which he has
a long-standing interest. Many members of the Board of
Dircetors hope that Juek can devise financially and
academically sound plans for such an enterprise. {t will
he a challenging assighment, flowever -witness the ups
and downs of AAA’s monograph series—for which the
continuons duties of getting ont the Quarterly provide
insufficient leisure. In leaving the editorship, Jack is
really  being unleashed, fact of which he scems
thoroughly aware, Thanks. Jack! ‘

The lmminent Achicvement, probably recent history
by the time you read this report but sl pending as |
write it, is essentially Bob Textor’s, on behalf of CAF.
am referring to the invitationat “Mozterer Conference”
(July 21-23) on the uses of ethnography in rescarch on
education. (The fornal titte of the meeting is “Work-
Qualitative/Quantitative
Methodology in Education,” a set of phrases worthy of

shop  Exploring Research
instant obliviow) As reported in the Felirnary Quarterly,
the Far West Laboratory approached CAE ast December
to co-sponsor such a meeting, to be funded inits
catirety by NIE, and the Board of Directors approved
the venture. Textor was appoiuted our representative
and negotiated (entirely pleasantly, he reports) through
the winter and spring. CAL ideas and perspective are
firmly enteenched in the final program.

CAE and educational anthiropology  will be repre-
sented by Ruay Rist, NIE: Eleanor Leacock, CUNY.
Brooklyn: Louis Smith, Washington:  Kred Erickson,
Harvard: Robert Herriott, Abt Associates: Conrtuey
Cazden, Harvard: Dell Hymes, Pennsylvania: Textor, and
me. Another main contingent witl be composed of
“wetrdvians,” o employ the babs useful neologism:
psychology, tests, and mimbers rescarchers, more eep-
resentative than we anthiropologists are of the education
rescarch comunmity. A third group  will consist of
foundation officers and government officials whom we
hope to “edneate™ about the potential of cthnographic
techaiques and findings for comprehending and =olvieyg
educational problems,

The strategy for this conference is to eschew the
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broad view and to concentrate, via prepared papers (one
by. an anthropologist, one by a metrician), on specific
substantive topies for which interdiseiplinary collabora-
tion may be illuminating. Topies chosen inelude A
ing Race Relations in the Classroom,” “How to ldentify
Effective Teaching,” “Next Steps in Qualitative Data
Collection,” “Why Do Demonstrations: What Can Be
Learned,” and “Assessing Langnage Development: Writ-
ten/Oral.” Our ambitions are high-—we expeet that the
Monterey Conference of 1976 will be as influential to
the growth of our fiehl as the Stanford Conlerence
(organized by George Spindler in 195:4) and the Miami

Conference (organized by Fred Gearing in 1908) were,

Oune direet benelit Tor CAE members will be receipt
ol a free copy of the conference proceedings as SDON s
they are available, a perquisite of membership in the
society. These will be published by CAE nnder the terms
of our agreement with the Fur West Lab and NIE, and
distributed widely to librarics and other professional
organizations i addition to CAE members. By this

weans, CAEs activities and interests will be made

known to a wide range ol potential members and

collaborators,

Finally,
fong-laid plans materialize) in Washington, November
17-21, at the AAA-CAE Annnal Meetings, when, for the
first tinte, high school aud clementary school teachers ol

the Long

Sought Union will take place (if

anthropology will participate in the Meetings in repre-
sentative numbers, Do yon realize that in 1974 there
were 2001 teachers of anthropology in American Trigh
schools (not all of them full-time in anthropology, of
course), 103 of them Jocated in the DCMaryvland-
Virginia area?

The major theust of my presidential year has been
and will continue to be the “bringing in” to CAE of
those high schoob and elementary teachers now present-
ing the subject in the schools who, for one reason or
another, are not affiliated with CAE or AAAL Some may
feel that CAE is the plaything of the university research
comnnity: others may feel that CAE cannot speak to
their specialized, instruction-oriented interestsea number
may aeticipate a patronizing attitnde towards them by
enrcent CAE members. 1t s most unlikely  that the
majority has not heard of CAE and it openness to
contributions of new interest groups, Certainly  the
participation  of farge mmmbers ol high school and
elementary school teachers in the affairs of CAE would
signily the advent of a new interest group! The Board of
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Dircctors and | hope to end this separation.

A significant beginning to tre end was made fast vear
in San Franciseo, with the invahable assistanee of the
Bay Area Teachers of Anthropology and Bay Arca
Archeological Collaborative. Yet the nusuber ol teachers
who came to the Meetings and participated in CAF
events was dizappointing, in Washington, we will have
additionad bait. Walter Watson, eo-chairperson of Com-
mittee 3 (Anthropological Resonrces and Teaching) las
arranged a display of clementary, secondary. and junior
college curricnlum materials (textbooks, tene, hut espe-
cially items other than texthooks) that will be focated in
speeiad space added to the regular hook exhibits for the
full duration of the Mectings. Quite intentionally, many
ol the CAE symposia included in the AAA Program deal
with

the teaching of authropology or subjeets of

potential dircet coneern to teachers in sub-collegiate

institutions, ax do many of the regular AN sessions,

To inform our school colteagnes of these and other
opportnities at  the Mectings, a regular blizzard of
publicity will zo ont in September and October. Somne of
this will be dittoed announeements: other parts will be
transmitted informally via the network of contacts in
the Washington area that we have assembled in the
months  since December fast. Our goal will be Lo
convinee these teachers that they are wanted at bot!, the
formal and informal sessions and that they will find
them helpful in improving their teaching effectiveness
and anthropological understanding, We hope that similar
efforts to reach local teachers will oceur at snbsequent
CAE-AAA Meetings (e.g. Honston in 1977

before long, CAE is in touch witle practicing school-

<o that,
people inall parts of the country.

A “Union™ with our scarcely known bretliren ofters
many potential advantages for all partics—kiowledge of
nstrnctional  techiiques  developed by high  school
teachers, opportunities for institutional end comnmnity
research, enrichment of the substantive background of
pre-collegiate teachers, further development of public
understanding of anthiropology, consulting jobs, partici-
pation i the expanding arena of in-service teacher

edneation, new members for CAE, commmication
among otherwize isolated instructors of our discipline,
andd many others. 1 hope that in the bag of tricks
planned for Washington we have inchided ones that will
be effective in bringing ns face-to-face with our separ-

ated colleagues.

John D. Herzog
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TUE CAE QUARTERLY 1973-76: THE LIFE CYCLE OF AN EDITOR

John H, Chilcott

Following the model of role theory, b omust admit
that | wias most uncertain as to the expectations for a
CAE editor” three the
editorship of the Newsletter (as it was then called). The
role of editor had not heen (and stilt may not be) well
defined, As iz true of any individual moving into a new

years ago when | assumed

role, | attempted to determine what the CAE member-
ship expected from their publication. Before | join that
contingeney  of happily smiling retired CAE officers, |
thonght | wonld like to share (with those of the CAE
readership who are interested) <ome of my frustration,
sense of accomplishment, and impressions of the fatare
of CAE,

One of my first actions as editor was to summarize
the previons accomplishments of the CAI Newsletter
(November 1973, p. 10). At that time | pereeived four
major areas of CAE interest: (1) An interest in the
cuttural context of the school of Amercan society: (2)
An the of cthme
particidarly iu the U3, and Canada: (3) An interest 1o
the role of the school in both macro- and micro-culturat
change in foreign conntries: and (1) Aninterest in the
use of anthropological data and theory tn the training of

imterest  in cducation minorities,

teachers. Al four of these interests have been continned
through the publication ol 4 wide variety on these topics
during the past three years,

One of my wajor concerns when | became editor was
“the apparent isclation between the anthropologist in an
academic setting and the professional educator in the
school. Eurly issues of the Newsletter consisted primarily
of conversations between anthropologists rather than
diglogues between educators and anthropologists. F'm
sorry to report that not mueh progress has been made in
thi= direction. To be sure, some recent issues of the
Quarterly have described the role of anthropologists in
nonaacademic settings, most of whotm express a very
high level of frustration: but there has vet to be much
concern  for educators struggling with  putting into
practice their anthropological training, The recent survey
of the CAE membership reveals that a farge number of
CAL members are not anthropologists, yet somehow
these individuals have not been adequately represented
in the Quarterly.

A collegguee of mine, the fate Edward P. Dozier, once
remarked in a faculty meeting that alt of anthropology is
applied anthropology. I would alter this statement
somewhat to read that all of anthropology can be
applied anthropology. Anthropology needs to be trans-
lated into action lor educators, not an casy task beeanse
it requires a fundamental knowledge of anthropology
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and a creative mind to make this transplntation. Much
of the anthropology | have seen’ eduecators attempt to
translate  has been most inadequate. This. 1 might
suggest, is not =0 much the fault of educators as that of
the anthropologists who have not provided much in the
way of a model for imaking this transposal,

This way, indeed, be a dead issue sinee none of the
recent candidates for CAE office have expressed this
concern. Privately. however, | have received a number of
fetters from individuals who are concerned about the
relationship between educators and CAE, and particu-
farly our parent ovganization, the AAA, Thiz division
became eminently  obvious at our meetings in San
Francisco where o number of interested teachers were
exchided from the sessions,

John Herzog, in his President’s report for this issue,
deseribes some movement at the forthcoming ANA
meetings in Washington to alleviate this situation. Our
attention will be direeted to the AAA registration desk
to watch John's sueeess in this endeavor.

The refationship of edacators 1o CAE may be more of
a political issue thai a publication issue.-vet publication
policy should follow political policy, Consequently, |
would like to make some suggestions to the Steering
Committee.

First, | would suggest that the location of the annual
meeting might be re-examined in terms of the continued
conflicts, both as individuals and as = group, at the AAA
meetings, I'm not suggesting s split from the AAA but |
wontd suggest that ouly the business affairs of CAE be
conducted at the annual meetings and that CAE papers,
symposia, and the like, be presented at the annual
meeting of the Society for -Applied Anthropology
(8fAaA). This scheme would permit anthropologists to
pursue their academie interests at the AAA, and allow
both educators and  antbropologists to pursue their
mutual interests at the SFAA, It has been my impression
that the SfAA has been more amenable to “outside”
participation in their meetings,

Far the anthropologists, this scheme would have the
advantage of permitting them to participate with their
colleagues at the annual AAA meetings in generating
new knowledge in the fiddd of anthropology, some of
which, no doubt, \\‘(')llllll be related to education. For the
educators, this scheme would permnit them to participate
along with anthropologists in the translation of this new
knowledge into educational practice, If the Standing
Committees condueted their meetings at the SfAA. this
would permit them more time and allow them to inehide
among their members more individuals who have an
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interest in their particular activities.

Finally, it oceurs to me that CAL members need to
move out ol the fricndly portico of their owu organiza-

tion into the “native™ world of teachers, aduinistrators,
and informal educational settings. We need to participate
in workshops. organizations, and cousultantships whiere
CALE s the minority. President Johin Herzog in this issie
deseribes some of  CAE attepts to perform this
function. To date we have, more often than not,
expected educators to come to us rather than our going
to them,

We uced to help organize and participate in the
activities of local educational organizations -uot ouly as
resouree people in currienfum development but as
speciadists in problem-solving at all fevels of edueation.
Care should  be exercised here, as there are some
probiens authropologists caunot solve,

We are particularly fortunate here in Tueson to have a
focal organization of anthropologists (Society of Profes-
sional Anthropologists) who all work in non-academic
settings. I've found participation in this organization
particularly interesting, for even though the members
may be working in public health, model eities, aleoholie
rchabilitation, or local television, they are all involved in
cross-cultural communication and education,

Accounts of CAE participation in these organizations
wonld provide models for other CAE members and other
educator organizations in translating anthropology into
educational  practice. Such activitics would he ost
appropriate material for the Quarterly.

Some years ago, Fred Gearing (May 1971, p. 17)
suggested that the wond of anthropologists and the
world of educators are different, particularly  with
respeet to their different reward systems, goals, and
ideologies: and yet there were points of overlapping
common interests between the two groups, T would
suggest that the four major arvas of CAE interest
previoudy acknowledged represent these common iuter-
(1N

During the past three vears, | have attempted to
incorporate all these interests within the framework of
one publication. The appointment of an editortal board
has been most useful in helping with this purpose.
Additionally, the appointment of two special editors—
one concerned with teaching anthropology at the college
fevel and another concerned with teaching anthropology

and education cou:

s—has proved to be most nseful in
broadening the interests of the readership. However,
there is still considerable coneern that the Quarterly is
teying to he all things to all members, There is still a
group of CAE members who wonld fike to see the
Quarterlv remain a publication solely for rescarch and
theory in anthropology and cdueation, while yet another
aroup wonld prefer to emphasize the applied aspects of

anthropology and education and leave the reporting of

researeh Lo other anthropological journals.,
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The Lditorial Board has attempted a compromise
between these two positions by developing a policy
which maintains the Quarterly wmuch as yon see it-a
service-type journal with artieles and news iems of
interest to the diverse CAL membership. We also are
currently  developing a monograph series which will
contain arti<les of significant research and thinkiug i
the field of anthropology aud education.

To this end, CAL is fortnnate in participating in a
workshop  sponsored by the Far West Eduncational
Lahoratory, the papers from which will be published as
the first monograph in this serics. As funds become
available, other monographs should fTollow. The August
aud the November issues of the Quarterly contain papers
which were originally designed for a monograph series
that remained dormant due to ack of funds.

1 have heen most happy with the special editions of
the Quarterly sponsored by the standing committees.
Next Febrary, the newly reorganized committee No, 3,
“Anthropological Resources and Training,” will edit an
issue of the Quarterly, and next May, committee No. 7,
“Blacks in Edueation,” will edit their issue. | hope that
this practice will continue,

Some topies | would have liked to address i the
Quarterly but didu’t, would juclnde the following:

Aun examination of some of the major edueational
issues confronting the public in the media, Can anthro-
pology solve the husing issue? If not, then what
coutribution cordd an anthropologist make? How would
an anthropologist explain the rise of couservative educa
tion —back to basics—in an era of rapid socio-cultural
clamge? Can, indeed, anthropologists train teachers to
become  “culturally  sensitive’™ If an anthropologist
could ercate an 1Q test, what would it be like? Finally,
why las the anthropologist, supposedly  trained in

“hnman biology, become so reluctant to relate hnman

genetics to luman tearning? 1o short, what 1 think s
needed in future issnes of the Quarterly is solntions to
cducationdl problems rather than descriptions of these
problems.

Aceording to Heary Burger, sociologist Phillip Foster
recently stated that no signifieant advaunces in theory
have been generated in anthropology and education
during the past five years, Is this true? Several years ago,
the retiring Dean of the College of Education at Harvard
stated that education had no theory. Is this also trne? |
iight snggest that both statements are true in the seuse
that any theory in anthropology aund cducation or in
education will be generie to a specifie discipline, rather
than to edueation itselt, since edneation is a cultural
process rather than a diseipline, Thus, any theory in
anthropology and education must come from anthro-
pology. Up 1o now, | have not seen specific anthropo-
logical theories apphied to education. I wonld like to see
an essay on how a “French structuralist’”” wonld view

«

edncation, | would like to sce an essay by a “cogunitive
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anthropologist™ on how that person viewed edneation—-
or a “neo-evolntionist.” or a “functionalist,” or 4
“wenerative reammar’ person, 1t is here that theory in
anthropology and education might emerge, rather than
in descriptive stiddies, most of which have litde or no
theoretical tramework.

Not that anthiropology and education i» without any
activity in this direction. During these past three years,
Pve attempted to provide reports on the rescarch
activities of such noteworthy persons as George Spindler
(Febesary 1974, Michael Cole (February 1971, Fred
Gearing (May 1975), Frances tanni (May F9TH). Marion
Dobbert (May 1973), Allan Howard (May 1976), and
Thomas La Belle (November 1973). T hope the new
editor will be more suceessfol than | was in updating the
work of Solon Kimball, Jacki Burnett, Rolland Paulston,
Charles Harrington, Lombros C«)lrlit;ls, Estelle Fuchs,
Fred Erickson, Mirrray Wax, and others,

At the same time, | attempted to provide a wide
variety of articles ~though primarily descriptive in con-
tent--in order to demonstrate the wide variety  of
interests in the field, The editonal board feels fortunate
that a farge number of scholars are now considering the
Quarterly for their publications. The processing of these
manuseripts ix the one area of my editorship in which |
feel a sense of falure. Too often, the reaction of the
review committee las been too lony in arriving, To those
individuals whose manuseripts spent weeks—sometimes
months—residing in my files (ome are still there), Toffer
my apologics. Perhaps the new editor will be better
organized than 1 was.

As ook back on what has been accomplished and
what might brcome some concerns for future Lisues, a
minther of ideas emerge. First, 1 would like to see a
reintroduction of . ross-eultural studies of child-raising,
am area which dominated the field of anthropology and
education seme 25 years ago when 1 fiest became
interested in the field and which seems to have disap-
peared with the demize of Frendian psychology. In this
rezard, 1 would sugrest some attention to child-raising
practices wmong minorities and  the cultural change
processex and influcnees upon young parents to raise

their children, 1t ocenrs to me that the results of this

cresearch will wways remain invaluable o teachers,

counselors, and parents,

Another area of interest might be the anthropological
study of power in education, with partienlar emphasis
upon the decision-making process. Some work has heen
initiated in this arca but fitthe has been published,

Additionally, 1 would suggest some work on the
subject of educators as change agents. To be sure, there
has been considerable deseription of education as a
cultnral change process, but fitde has heen accomplished
i developing guidelines for edueators who wish to
initiate change.

Fisally, am reminded that of the first textbooks in
the fickd of anthropology and cducation two werg
written by phitosophers~George Kneller and Theodore
Brameld  What has happened to the relationship of
anthropology to the philosophy of edncation? it is here
that anthropolusists

skills in ascertaimng cudtural goals
would make a major contribution to philosophy. edueca-
tional policy, and educational practice,

TEACHING ANTHROPOLOGY AT TUHE COLLEGE LEVEL

Dward A. Moore, Jr.
Special Editor

This section of the Quarterdy is devoted to an
exchange of ideas on the teaching of anthropology.
Course descriptions. philosophical statements. reactions.
and comments are welcome. Persons with material to
contribute are requested to send them to the editor,

Jamestown Community College, Jamestown NY {1701

|Ed. Note: The two articles which appear below indicate
the continning efforts of anthropology faculty to offer
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new expericnees to their students. Whitney and Dubbs
deseribe yet another individualized approach to anthro-
pology based mainly on Keller’s “Personalized System of
lustretion,” their modification of this structure indi-
cates its flexibility.

“liehavy presents us with ideas for offering physical
authropology as a faboratory course in whicl students
receive laboratory seienee eredit. This i an exciting idea
for expanding the traditional of ferings in anthropology,
especially at the twoeyear college level. |
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‘MODULAR FLEXIBILITY IN AN

INDIVIDUALIZED INTRODUCTORY

CULTURAL ANTHROPOLOGY COURSE
Danicl D. Whitney & Patrick J. Dubbs
San Dicgo State University

Teaching  authropology, like doing anthropology,
lends itsedf to a wide range of aceeptable approaches.
However, whatever approach i selected, instruetors
mnst give careful thought and consideration to at least
two important arcas of the edncational process: course
content and presentation techuniques. 1t has been our
expericnee that most new instructors have only recently
completed loug vears of schooling in which virtually all
conrse work was presyated in eithera Icvtnr(-/(li«-{\'ion
or seminar format, with the latter usnally reserved for
graduate level instruction. ln part, these technigues
result from the organization of instnietion into time
blocks of a specific duration, be they hours, quarters, or
semnester, and this system is then adhered to by most

new instrictors.

Recent artieles in the CAE Quarterly, however, have
indicated an increasing interest in altering the technigues
of anthropological instruction along the lines of an

Sindividualized, personalized, or Keller approach (Moore,

19712 Sanford, 1975: Steffy, 1975). That one of the
most |n(||v|(||l;|||7.c(| of disciplines is finally focusing on
indivichsalized instruction is, in our opinion, a belated
but healthy ‘
tional approaches in our introductory courses over the
past several years, we found ourselves tending toward
greater student flexibility, greater individualization of
course material, and an iereasing relianee upon methods
of giving students ways to

sign. After employing numerons instrue-

“experience” anthropology
while at the same time reading about it.

About two years ago we came across the Keller
and discovered that much of
what we had developed by trial and error was very
similar to the Keller approach or, as it has come to be
known, Svstem of lnstruction (PS1). We
then set out to see if and how the PSIapproach could be
adapted to both introductory cultural anthropology
material and, of u|ua| inportance, to the lock-step 60-
or 75-minute tmu"pcrlml one instmctor o one class,
administrative arrangement of elasses at San Diego State
University. We adify  the 1S
approach to fit both of these considerations and, we are
told by our students, with a good deal of suceess. The
remainder of this artiele describes some of our cary

instretional  approach

Personalized

have been able te

duuans, some ¢f the pe tl.\lruvlul problems we wrestled
with, and our latest modification of the PS1 approach.

An Barly Attempt

In our first individualized class, we relied heavily
upon Green's (1974) eompilation of PSI materials in
order to design our course. We then obtained funds from
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the San Diego State University
Conneil to

Teaching and. Learning
s:nd one of our gradnate students, Mr.
Richard Anderson, to a P81 workshop. When he retuened
with PS] information, we set about ascertaining the main
features of PSI and how they could be adapted to our
local sitnation. The nain featires are:

(1) The removal of the lecturing teacher as a major
source of course content and the organization of
the course material into self-instruetion units,
with a refated stress upon the written word in
teacher-student communication,

(2) The go-at-your-own-pace feature, which permits
students to move through the conrse at a speed
commensurate with their ability and other de-
mands apou their e,

(3) The mastery coneepts, or unit-perfection require-
ment for advancing, which lets students go ahead
to new materigl only after demonstrating mastery
of that which preceded.

() The use of proctors, whizlt permits repeated

testing, immediate scoring. almost unavoidable
tutoring, and a marked euchaneem«nt of the

pcrson.:l-snu.l aspeet o the educational process.

(5) The use of lectures and dewonstrations as vehicles
of motivation rather than as sonreez of critical
information (Steffy, 1975).

In principle, we agreed with all five features: however,
we determined we conld realistically implement only 1,
2.3, and 5. We decided not to employ proctors in our
initial attempt at PS1 primarily becanse we wanted to
sain first-hand experience with the technique ourselves,
and we could not envisage under our administrative
systetn a suitable academic reward for individuals who
with
Anderson’s J\\l\ldl\( ¢, did all the proctoring and tu-

. . . AU
might volunteer their services as proetors, Thus, we,

toring,.

For the basic core of our course, we construeted a
progressive series of twelve required modules (units) that
required nastery through testing. Those modules re-
guired mastery in the following sequence in order to
obtain, depending upon the level of mastery,-cither a B
or C grade in the conrse: (1) Nature of Anthropology:
(2) Fieldwork: (3) Culture, Social Structure, and Envi-
romment: (4) Language: (5) Enculturation: (6) Social
Strueture; (7) Midterm Review: (8) Econorices: (9)

Soeio-Political Control: (10) Re h;,mn (11) Culture and
Personality - {12) Change,

With the c.\ccptmn nf Unit 11, which required us to
write a brief essay as source material, we used stundard
texts (Taylor, 1973: Bowen, 1964: Powdermaker, 1960)
conpled with films or videotapes as souree material for
cach unit objective, To encourage variable grade possi-
bilitics and course expericnces, we designed and adde:d
seven optional units, with certain required units as
preceguisites, involving written reports about non-cluss-
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room activities. These **fiekl activities” were projects
involving the colleetion and analysis of data obtained in
the San Dicgo arca and resembled the type of projects
deseribed in Crane and  Angrosino (197:4), Marauda
(1972), and Schwartz, Soack and Cowan (1971). Believ-
ing that “enrichment” leetuwres would allow for a
profitable | group diseussion on  lopics given scanty
coverage inoonr unit sonree material, we also scheduled
four such lectures. Both an eady and o regulardy
scheduled Minal examination were optional.

Althongn most of our stindents were able to jump the
required twelve hurdles in the span of a 15-week
semester and believed the course to be a weleome change
from the usnal lecture/discussion course, we found
through our discussions with them and their written,
anonymous evalnations that the most frequent com-
plaint was a sense of mechanistic programming, i.e., two
must be done before three, six before seven, and 50
forth. Having been involved in lecture/ participation
courses both as students and professors, wesshared some
of our students’ concern abont the regimentation in-
volved in our modificd PSI course. Rather than com-
pletely abandon our attempt at individualization, how-
ever, we decided to re-examine our goals for introduc-
tory cultural antiiropology and the PSImethod as used
by us to sce ii we conld eliminate the mechanistic
features of the conrse.

Lecturing vs. Individualization

Oue of the most difticult steps in individualizing is to
accept the ego-threat involved in the abandonment of
siving lectures. We all like to think we are exeellent
instructors and stimulating lecturers. Even though ae-
cepting these gratuitous self-perceptions, we still need to
ask, “What do we teach in introductory eultural anthro-
pology?”: and of even greater complexity, “Why?™ More
often than not, we believe most introductory conrses
tend to follow a standard format of topics and the
subject matter conveyed, exeept for “war, stories” and
personal elaborations, is adequately available in diy one
of several dozen texis,

Why, then, de we as instruetors usnally lectire to
large groups of diversified students about material that
generally is available in print? We strongly suspect the
answer is that we listened to lectures as students and
therefore perecive this to be the proper medinm for
university instruction. Most university instruetors are
indeed, capable of delivering a mimber of lectures that
are both stimulating and informative and which may not
cover ground also covered in texts. Bul llow many can
sustain this high quality of leeturing over a period of 10
or 15 weeks? kst it common to feel that perhaps
one-third of the students is hored to tears by a lectnre
hecause they already know the material, that another
third is bored hecause it is over their head, and, if we are
Incky, the final third is really stimulated and interested
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in what we are saying? Is it possible to lecture to 50 or
mo= students and reach them all recognizing they come
from varions disciplines zad have a wide range of reading
and intelleetual backgroinds? We think the answers. are
self-cvident, at least from our experiences at San Dicgo
State University.

While an individualized approach nimimizes the per-
sonmal gratification or ego-enhaneement associated with a
lecture conrse, we believe that individualizing allows
excellent instructors to become even better, and stimu-
lating lecturers to be more interesting in student-teacher
interaction. Why? An individualized course coes not
necessarily change the instructors but it does change the
all-important relationship between the instructors ad
their students. Individnalization allows mstructors to
respond directly to the needs of cach individual student,
There is still ample epportunity to relate “war stories”
and personal elaborations but it is done ina context thag
is weaningful to that particular student, th: one who
will benefit from it. All stadents are individuals, with
mdividual problems and understanding, and astruetors
can take advantage of this in the numerons individual
conferences thronghout the semester.

Pedagogical Concerns

Analysis of our first attempt at individualization
convineced us that the Kellee plan’s “removal of the
|(~(rl|lring teacher as a nluj()r source of course content”
was not only viable ut better, so long as it inchded
carefully drawn and specifically writlen self-instruction
course materials emphasizing small, readily masterad
miits. But what of course content? How, could we
eliminate mechanistie tednum and oceasional procrasting-
tion so evident in our fiest attempt? Similar to Dobbert
(1972), we were committed to the notion that the wajor

soal of our conrse should, insofar as possible, reflect the

needs and interests of onr students. At our institution.
introductory eultural anthropology fulfills the general
cthication requirements, so the vast majority ol onr
students are not authropology majors, never intend te
become majors, nor engage in the study of another
enlture. Thus, in introductory caltural anthropology, we
hoped to instill in onr students a general anthropological
perspective similar to what Albert (1903) called the
“anthropological point af view.” Sueh a perspective
wonld be of value to them in understanding and
appreciating other peoples and cultures and therehy lead
to a better understanding of their own enlture and
themselves. As Albert so aptly wrote:

It is, then, not really venturing very far to suggest
that there are distinctive core conceptions of man
and of methods of studying man thal constitute
‘the’ anthropological pomt of view. ... [It] may
best be regarded as a developing conceptual
framework within which communication can oc-
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cur among anthropologists of diverse interests,
theories and methods—and, hopefullv, among stu-
dents of anthropology in_ India, Norway or the
United States.

While a formidable goal. it seemed worthy of pursuit.
thongh iustructors teaching anthropology majors might
well find fault with it sinee the “stadard ™ cthnographic
facts and other minutice are unnimized 2ad general
principles and concepts are emphasized. In our pre-
individuahized courses, we encouraged coneeptual under-
standing by having students codect and analyze cethnog-

riphie data rather than rely onany one of the mumerons

ethnographies available for instrnetional purposes, 1]

stndents wanted or needed other ethnographic data, we
helieved them capable of pursuing it on their own for

“whatever purpose.

We adhere to the belief that the introductory course
in eulturai anthropology shomdd expose stadents to the
subject matter, methods, and explanatory systems of our
dizcipline =0 that stndents might develop the “anthiro-
pologicat ‘point of view.” However, we do not attempt to
mass produce a covey of “miniature professionais”
(Bobbert, 1972), While Dobbert ogically armes thai
few students actually analyze @ societ: onee they finish
an introductory conrse, we feed te development of an
anthropological perspective allows stidents to analyze
thetr own =ociety and, more importantly, thei- relafion-
ship to that society. Suffice it to say that memorization
and eventual regurgitation of a bundle of ethnographic
facts ix wot our goal. We envision the diseipline as an
active field of study, with involvement as a prerequisite
for tearning and understanding. While one could pre-
stmtably tearn anthropology from a book or lecture, we
helieve one cannot snderstand anthropology (e, de-
vedop the anthropological perspective) by these media
done, So, owe that
enconrage acbive learning as wolerstanding as opposed to

searched for @ method wonld
passive learning as regurgitation, We came np with what

‘modidar flexibility approach,”

we call the

Modular Flexibility, Mastery, and Self-Pacing

Modular flexibility 15 a system of instruction with
two' essential components: (1) conrse subject matter and
materials are hroken down into smaller nuits (nodules)
capable of mastery with a few days stady or ontside-
the-classroom  data collection and  analysiz; and  (2)
sell-pacing, whereby students are allowed flexibility
both as to the modules they undertake as well as the
tinte they allocate o a module. The total course, Cren,
consists — of  numerons  individual  modules  which,
although self-contained, are part of o carefully thonght
out whole—the introductory conrse itsell. Students are
permitted to set their own pace for completing modnles
and furthier to seleec the order in whicht to complete the
modules, so fong as mastery s evidenced prior to

undertaking a new module,
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Modular flexibility. Although we had incorporated
the maodular approaets in our first PS1 course, hoth we
and one stidents felt the reguired seral progression
through twelve units resulted in a rather wechanistic,
unstintdating, learning model, The seriad arrangement of
varinus anthropological subjects was a “survival”™ from
onr cadier teaehing when we presented snbjeets in sone
hind of zeemingly logical order. s we analyzed this
p;lrli(:lllur aspeet of our course, we caite to (|m'.~lim| the
validity of sucht a serial, progressive  organization. A
cursory  eximination of anthropology textbooks and
cthnographies revealed that authors indeed varied in
their determination of what follows what within the
broader scope of cultnral anthropology. Virtwally all
possible permutations of arrangament seemed present in
the varous texts, For example, why does kinship come
before ceonomies? Language before political organiza-
tion? Change hefore religion? We.concluded that seriali-
zation was an arbitrary  process that might be detri-
mental to our conrse goal in the sense that it conld lead
students to a segregated understanding of anthropology
tnstead of an integrated nnderstanding or perspective,

To a certain extent, we were also the victims of
redving too hieavily on the PSE method as explained in
Green (1971, The traditional PSU approach seems to
fave been fist developed and used for those subject
arcas which lad a body of essentiad material that had to
be mustered in stepdike fashions for example, one
tstally does not attempt to solve algebraie equations
withont fiest nuastering the notion of equnivalency., Does
this apply to anthropology? We think not.

For two reasons, we felt it important to have a few
required  serial units. First, we helieved that before
attempting to nnderstand material on political organiza-
tion, . religion, and the like, stndents showdd have been
exposed to te concept of eulture and its ramifications;
texthoohs were nearly uninimons on this point, We also
believed the student shioudd anderstand the authropo-
Jogical method, ie., ficldwork and data amalysis: text-
hooks were somewhat Jess unamtimons on this point.
Second, since onr course materials involved o variety of
stndent aetivities—reading the book and being tested,
condneting research and reporting, viewing and analyz-
ing films, and so forth—we wanted stndents to sample
some of the variety eardy in the conrse so they could
decide whether they wished to continue in this conese or
try some other, more traditional anthropology elass,

Students in our revised course were required o
complete three units hefore going on. The required units
were the concept of cultare; the establishment of «
contextnal framework, and experience in collecting and
amalyzing cultural data, The first was nuastered by
reading the text and making 80% on an examination
(combined objective and essay questions): the second by
viewing a videotape on the Tasaday (Philippines) and
answering a specifie essay question: and the third by
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reading the book, collecting data in and abont San
Diego, and presenting a 5- to 9-page typed report. The

remaining topics conld then be seleeted and completed

>

in any order determined by the stndents,

That decision raised another question--need every
student proceed throngh all the remaining sub-areas of
anthropology” s each sub-area necessary or relevant for
a stndent not intending to major in anthropology? For
example, does it serve a real purpose o reguire a
religious  stndies major 1o master a nnit related to
economics? We decided that, while mastery of all the
conceptnal areas is indeed desirable, it needn’t be
required for us to attain our goal of imparting the
“anthropological point of view.” Therefore, we ex-
panded onr conrse units from 12 to 23, with more than
one type of activity often tied to a particular sub-area,

and allowed students to pick and choose those units

they wanted to complete. Modules were of four types:
testing of text materials: written reports based on ficid
activities (often reguiring text reading as weil): written
responses to andio-visnal presentations (combined with
material in the text): and setf-designed modules over text
materials. This four-fold feature was designed primarily
o aceomnodate the different interests and performance
abilities of cach student.

Mastery. We had. then, adopted the Keller Plan’s
maodular approach and extended it to allow for individ-
student
lock-step seriality so characteristic of familiar conrses.

ualized selection of  materials withont  the
Kellers “mastery concept or unit-perlection require-
ment for advancing” was modified to eliminate the need
to march in serial fashion. We did, however, retain the
general mastery concept. Al students were required to
master @ unit before undertaking another. Snecessful
mastery was evideneed by attaining 805 or better on the
work after a student-instractor conference. Students
attaining less than 80% were then connseled on their
weaknesses aud required to repeat the work at a higher
level.

Self-pacing and multiple exit. 1t was important, we
felt, that the students be allowed to set their own pace
for completing modules during the semester. Stndents
have varying time to work on a specifie conrse at
dif ferent times ina semesters therefore, it i~ important
that they be allowed some control over their allocation
of time, We began with the assumption that each student
was a mature adult, capable of deciding how wuch or
how little time to allocate to varions activities. Une
stndent may require a week or more to complete a
module, whereas  another may  complete  the same
module in one evening, So we imposed no deadlines for
module completion. We did, however, provide students
with a recommended plan for maintaining a relatively
steady pace throughont the semester, if they desired.
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A Turther wodilication was to institute a multiple
exit plan. Since students are not all equally motivated
towards, or interested in, things anthropological, we
assigned variable point awards for each nnit depending
on the level of diffienlty and type of anit, and then set
up an A-B-C grading scale based on the total aceumula-
tion ol points, The “C” range represented what we
believe to be the minimal anthropological understanding
nee

ssary o foster an anthropological point of view,
while the “A” range represented a thorongh ¢ommand

‘of the material. This approach allowed students to leave

the conrse afler successfully mastering sufficient anits to
acenmulate the points for their desired grade. They
could, in essence, decide carly in the senester what
grade they wanted and work towards that grade, being
assured of it onee they had enough points. Stndents
failing o get enongh points for a “C7 grade were given
“Is.” White contrary to the pure PSE approach, thix did
diminate procrastination and also solved the problem
created by the administrative requirement that conrses
be completed within one semester.

Lectures and Proctors

The Keller feature of nsing “lectnres and demonstra-
tions as vehicles of motivation” was dispensed with after
one semester’s trial. Attendance was extremely low.
Then, too, becanse of the change to stident zelection of
modnfes, it was impossible o design lectures based on
stndent progress—they were everywhere, Furtheemore,
student conments -indicated  a general disinterest in
lectnres. We found we can more effectively iinpart the
same information to students in the conferences when
they feel it is of more interest to them,

As wentioned above, we also dispensed with the
Keller feature of student proctors. We were able to
handle all testing, evaluation, and connseling ourselves
with the help of a graduate assistant. Our plan, thongh
simple in practice, is diffienlt to deseribe, Both of us
cach_scheduled two sections of about 50 students cach
(1 grand total of about 200 stndents). The classes were
scheduled conseentively in the same claxsroom. That
wave us almost 6 hours i the same room, two days a
week, Students were told they conld come jn any time
during those honrs to take tests or turn in projeets, and
have the work evaluated there. In this way, we were able
to ciremavent most of the restrictions imposed by the:
standaed time bloek for dlasses. Students were seen on i
first-come-first-served  basis. So far, this method  has
worked without nwdue clogging or long waits. We spend
anywhere from 5 mitnites to 30 mimtes with students,
depending on the nature of theie problem. Thus, while
tutors may be a shesiced featnre of the Keller plan, they
certainly aren’tindispensable.

Conclusion
ln sum, onr revisions produced an individualized
conrse that has: (1) A series of individual study units
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focusing on a variety of topies. These units explain the

“inportanee of the topie, the student goals for that topic,

and a suggested procedure for attaining the speeified
goals. (2) An optional, individualized, self-paced sched-
ule under which students decide what unit will be
completed and when it will be completed, with the
exeeption of the three required units at the beginning,
(3) A cumulative point schedule which allows students
to complete the conrse when they have achieved the
grade they chose, though any thing less than a C results
i an F. (@) All ¢lass periods devoted to individual tests,
projeet evaluation, counseling, or andio-visual presenta-
tions. Our implementation of modular flexibility and
individualjzation has been a suecess in the view of
students and in our own opinion.

Students felt they had participated in an individial-
zed introductory course designed to accommodate their
interest in anthropology  without saerificing learning
content, Though some students dropped the course after
realizing it would take more effort than lecture/discus-
sion conrses, the rest of the stndents felt it was a positive
approach because they assumed a large part of the
responsibility for their learning by controlling their work
schedule and the dates of completion,

From our point of view, the modular flexibility
addition resulted in. more stndents participating in the
field projcets: as a consequence, more were personally
mvolved with and rewarded by an “‘anthropological
point of view.” The variable schednles also removed the
Zedinn of talking to 50 students about the same test on
the same day. And because we don’t use proctors, we
became: more enthusiastic instmetors. We now look

forwasd to the diversity of diseussing a religion project
with one student, followed by discussion of an ceonomice

systeins test with another. It has been a rewarding

PHYSICAL ANTHROPOLOGY AS A LABORATORY
SCIENCE COURSE IN A COMMUNITY COLLEGE
Yeehiel M., Lehavy
Atlantic Community College
Mays Landing, New Jersey

Fhysical anthropology, or human biology, is one of
the sub-dizciplines of anthropology, As such, physical
anthropology is offered in most academie institutions in
the United States as a social seience study program in
the liberal arts and sciences, Most stndents who are not
anthropology majors and who take physical anthropol-
ogy usually fulfill part of the curriculum requirements
for the social sciences: the reason is that the American
Antbropological Association (AAA) maintains the gen-
cral integration of the sub-gronping despite centrifugal
tendencies that lead the discipline of anthropology into

experience, well worth the many long hours of prep-
aration,
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that in some
academic institutions laboratory science credit is given

narrow  subefields.' Despite  the  fact
to students who take physical anthropology, in the

United States, all sub-disciplines of anthropology are

traditionally  considered part of the social sciences.

However, if one looks at alinost any course deseription
of pliysical anthropelogy, one finds that physieal anthro-
pology is nearly always offered in conjunction with
laboratorv  sessions, regardless of the framework in
which the course is offered.

When we started offering physical anthropology at
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Atlantic Community College (ACC) we also offered the
course in conjunetion with lahoratory sessions, With this
practice, my  colleagne,  Louise Kaplan, thought  of
offering the course as an accredited laboratory science
course rather than the customary mere reading presen-
tation with =ome laboratory exereizes and demonstra-
tions. We do not claim to be unigue: we merel: offer to
share our experience with others. AU Atlantic Com-
munity College, we have always felt a need o offer
students not majoring in the natural seiences another
option to fulfill their laboratory science requirements
for gradvation. By that time. well-rounded, educated
studentz in the liberal arts and seiences shonld have
gained hasic knowledge of themselves, of their soeiety,
and the  physical universe in which they live. With
physical anthropology ax another choice (besides the
customary biology, chemistey . mathematies, and phys-
ics), we hoped our graduates would be able o make
personal and social judgements necessary for effective
participation in their complex socicty.

Therefore, in 1969, Louize Kaplan experimentally
offered physical antlropology as an aceredited labora-
tory seience course, The ex perimental course was suceess-
ml and beeame a permanent one at ACC. Physical
anthropology has since become one of our most popular
laboratory science courses. It grew from 09 students in
1968, with one lectore and one laboratory section per
semester, to 176 students in 1971, with three lectare
sessions and foor laboratory sessions per semester. We
have offered physical anthropology as a simmer course
twice (1973 and 1973): these also experienced a large
enrollment.?

At this point, it i~ worthwhile to note a side-effect:
offering physical anthropology courses has stimulated
student interest in other anthropology  courses, We
started with a part-tine anthropologist: at present, we
have two  full-time  anthropologists  who alzo  teach
overfoads (not including sunmer courses). Besides phys
ical anthropology, we offer two courses in cultural
anthiropology and one course in archacology. With the
exception of physical anthropology, all other anthro-
pology courses are purely eleetive,

Physical anthropology is one of the scienee courses
offered Lo [olfill graduation requirements. Historically,
ACCs first anthropology eourse was administered by the
dgepartmeni of biology and chennistry because it dealt
with human biology. Therefore, all anthropology courses
are administered by the same department—Anthropol-
ogy, Biology and Chemistry, or the ABC Departinent.
The other anthropology courses fulfill clective require-
ments i the social scicnees. Any one of the fonr
anthropology courses is a basic introductory course that
docs nol require a prereguisite. One course re-enforees
and iz complementary to the other ones.

We emphasize the unity of the field of anthropology
and wsually advocate that physical anthropologists “look

at the astors while the eultural anthropologists look at
the action™ (Benoit, 1966).3 We also stress the insepar-
ability between the cultire and the geneties of mankind.
We attribute onr student growth to the stress we put on
anthropology’s unity and its unique approach to the
study of mankind. Physical anthropology is presented as
a broad survey of the diseipline. Human  geneties,
biochemistry, anatomy and physiology, and primatology
and paleontology -are all linked together to demonstrate
how varions biological aspeets of mankind have evolved.
However, the course does not stop there: it then relates
how biological evolution and human culture wd behav-
jor are interwownnd,

We offer the course in two different formats. With
our day-time students, we mest for 15 weeks, 3 days a
week for one-hour lectures, and have 3-hour laboratories
once a week. For our night students, we follow the same
format for the laboratory sessions and meet onee a week
for a 3-hour lecture. Attendanee at laboratories is rigidly
enforeeds absenteeismn is not tolerated. Any student who
misses more  than  three laboratory sessions camot
receive a passing grade Tor the course. On the other
hand, attendance at lectures is highly reconmmended but
ix not rigidly enforeed, as long as the student’s perform-
anee is not below the passing grade. Course requirements
also inelude a rescarch paper, two h.uurly exams, and a
final exam. The paper’s topie has to be approved by the
instritetor. '

The vourse is divided into three units—the first unit
comprises the n=ual introduetion to anthropology and
its sub-disciplines, introduces the stulents specifically
to physical anthropology, and covers hasic coneepts amd
theories in hwnan evolution. The second unit teads the
students towards an understanding of the dynamics of
human evolution in micro- or macro-evolutionary pro-
vesses, Onee the students have been exposed to the
theories of evolution and have stadied the dynamies of
evolution and population gencties, we introduce them to
the time element. Now they are ready o appreciate the
third unit of the course: primate and haman paleontol-
oy and human evolution. The first and second units are
four weeks eachs the third uses the remaining seven
weeks.

The laboratory is designed to aid students to under-
stamd basic concepts of biological anthropology, 1o
enforce the lecture, and to allow students to have direct
contact with the hasie subjeet materials, Moreover, the
lab gives stidents an opportunity to investigate anthro-
pological and biological topies in laboratory sitnations,
Above all, the laboratory experience functions like any
other laboratory in the natoral seiences: it clarifies the
meaning and methods of seieneeby giving students the
opportunity to become a part-time seientist.

The Tfirst laboratory is introductory in nature, as is
the first leeture. The student is introdueed to laboratory
procedures,  the microseope, amd the metric system,
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During the seeond week, eoll structure, nritosiz, and
meiogix are stidied. The third weekh covers DNA and
RNAL in conpction with the fectire, By the fourth
weeh, the students are ready o work on population
geneties, The fitth week covers hiochemical varations,
aneh ax the ABOC Rhy, M&N, Sand U Bood groups, PTC
tasting. sichle celt anemia, and other polymorphiic traits:
thi- ~ession i> smitable for exercizes in Mendelian traits,
By the sixth week, we go into protein serum testing, =kin
pigmentation. and dermotogly phs. Geological time can
be introdueed either by the zixth or seventh week, An
introdue tion to the buman sheleton and anthropometry
are the subjects of the seventh week, After learning the
human skeleton o the eighth week, the studentx
experiment in anthropometric measurements of living
howo sapicns-they measure cach other. Age and sex
determination i sheletal remains s the topic of the
ninth  week, lu the tenth week, the studentz are
introdnced to primatology throngh a trip to the Phila-
delphia Zoo, In the eleventh week, we show (s on
primate behavior and do a short exercise in skeletal
The twelfth,
weeks are devoted to fossil remains of Anstralopitheens,

taxonomy, thirteenth, and forrteenth
homo crectus, early homo sapiens, Neanderthal, and
later homo sapiens. The filteenth week s a study of
dating and tool making, and we have recapitulation ol all
the laboratory sessions,

Of conrse, the above sequence is just a suggestion: we
ourselves  keep changing the laboratory subjects and
trying new ideas: if they work, we adopt them, At the

samg time, we. Keep purchasing more and more equips

ment for the laboratory —sieh as an extensive collection
of human skeletd remains (modern homo sapiens and
fossil man reprodiction=).* Our jnventory has beconte
guite extensive, which enables us to offer more sophis-
ticated Jaboratory experiments. Even with litde or no
equipment, fifteen suceessful luboratory e~ ous can be
offered.®

Near the 10th week of the semester, we hand ont
evahnation forms to the students. which also asks for
comments, Some typical remarks are: “Very interesting,
AU timaes makes me think a fot abont how tiangs came to
be as they are.” “Interesting learning about  your
possible ancestey,” “The sulject was very realistic to
iife, Held my interest,” “The thing 1like the most about
this conrse = the teacher, 1 also fike the interesting
things we learn about and the interesting things we doin
lab.™

OF course. not all comments are as favorabie as the
above, We alsa receive notes sueh as: “Was over my
head, 1t was hard to follow. I understood much better
the primates and wan than geneties.” “Disliked learning
alot of erazy names.” *“Foo much material presented.”
“Dislike 8:30 am Jabs" Overall, however, the positive
and constructive  comments outmunber  the negative
ones,
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To sum up, we at Atlantic Community College feel
that onr successful experience showld not be limited to
ns but hould he adopted by other commanity colleges
as welll There only a few colleges in the country that
offer physical anthropology as a laboratory science: this
mimber i= not enongh, 1 wonld like to quote one of my
students, a State Trooper, who approached me after the
final exam and said: “Me, Lelavy, 1 do not vare abont
my grade, | know Ldid better than merely passing, But |
want to tell yon that 1learned a great deal and thank
you Tor liberating my mind,”

SYLLABUS

Scope, This conrseis a broad survey of the discipline
of physical anthropolegy, Prithatology, uman geneties,
biochemistey, physiology, and anatomy are all linked
together to demonstrate how varons hiologieal aspeets
of mim have evolved, However, the conrse does not stop
here—it then relates how biological evelution i inter-
wonnd with human calture and behavior,

Format. 'There weeks of

leetures and 15 conseeunttive laboratories, Filims will be

will be 15 conseentive
shown, discussions will be conduneted, and o fiedd trip to
the Phifadelphia Zoo will take place,

Attendance. Al students should make every effort to
attend all classes and laboratories. Abzince from fabora-
tories will not be tolerated, Moreover, the students’
generad progress in the conrse, and the eefore their grades,
will reflect the stndents” attendanee and attention to
these matters sinee exams will be related o reading,
Jeetures, and the various elass activities, :

Keading. Clark I, Howell, Earlv Man, Life Nature
Library, TimedLife Books, New York Gity, 1973, AL [
Kelso, Physical Anthropology, An Introduction, ]. 1B,
Lippincott: Co., Philadelphia, 1974, Weiss & Mann,
Human Biology and Behavior, An Anthropological Per
spective, Litde, Brown, Boston, n.d.% .

Recommended Reading, 1. Fundamentals=). Comas,
Manual of Physical Anthropology. Springfield 1L, 1960,
1L Evolutionary Theory - Charles Darwin, On the Origin
of Species. John Murray, London, 1859, T. Dobzhansky.,
Mankind Fvolving, Yale Umv, Press, New {laven CT,
1962, k. Mayer. Animal Species and Evolution. arvard
Press, Cambridge MA, 1963, G. G, Simpson, The
Meaning of kvolution: A Study of the History of Life
and of Its Significance for Man. Yele Univ,, New Haven
Cr, 1949. 1L Human Paleontology —C. S, Coon, The
Origin of Race. Knopf, New York City, 1962, Kenneth
I, Galkley, Frameworks for Dating Fossil Man, Aldin,
Chicago, 1961, 1V, Pnmatology-W, L. Clark, The
Antecedents of Man: An Introduction to the Evolution
of the Primates. Quadrangle Books, Chicago, 1960, A.
Jolly. The Evolution of Primate Behavior. MacMillan,
New York City, 1972 5. 1. Rozew. Introduction (o the
Primates. Prentice-lluil, Engewood Clifts NJ, 1974V,
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Anthropometrics—A. Hrdlicka, Practical Anthropometry
(4th ed. by Stewart) Philadelplia, 1952, VI Geneties &
Races—8. M. Garu, Human Races. 'Thomas, Springficld
IL, 1961 1. Dobzhanasky. Genetic Diversity and
Human Equality. Basic Books, 1973, VIL. Ethology—W.
LaBane. The Human Animal. Univ. of Chicago Press,
Chicago, 1954 A wmore complete list s available from
the instructor,

In addition to these books, there are other useful
sources at the ACC library, These sources include the
following  periodicals: American Anthropologist, Sei-
ence, Current Anthropology, and Seientific American,
Other useful sources, not at the ACC library, inciude:
American Journal of Human Genétics. American Journal
of Physical Anthropology, Human Biology, Journal of
Human Eeology, and Nature. lowell’s; Kelso’s, and
Weiss and Mauns’ books will provide the basie thread of
continmity for the course, allowing the lectures the
frecdom to dwell on a number of issues not usually
covered in the introductory texts. Hlence. the studeuts
are expected to uaderstand clearly those portions of the
texts which are assigned: the lecturer will make no
attempt to re-hash and may not even mention some
contents of the text. Questions may be raised at any
time during the lecture, Diseussion is encouraged,
Background to Physieal Anthropology
and Basic Concepts e

Week 1. The field of anthropology: background to
physieal authropology: the uniqueness of mankind: and
the species of mankind, Week 2. Formal geneties:
Darwin and Mendel: and evolutionary principles. Week
3. Molecular and biochemical genetics: and DNA and
RNA. Week 4. Population geneties:
Hardy-Weinberg laws,

Mendelian laws: and

Biological Variation in
Human Populations

Week 5. The blood groups: the ABO & Rh systems:
hemoglobin vartations: and balaneed  polymorphysim,
Week 6. hmplications of human heterogeaphy: climatic
adaptations: and  genetic and  non-genetie factors in
chimati¢ adjustments. Week 7. Folygenic traits: pigmenta-

tions and some other morphological characters: and skin
color, hair color, and cye color. Week 8. Aunthro-
pometry.

Human Paleontology gnd
Human Evalution

Week 9. Evolution and time: geological time:and the
fossil record of the evolution of life. Week 100 Man’s
kinship with the animal kingdom: the divicion of the
animal kingdom: and man’s place in nature. Week 11.
Primatology: primate behavior: and primate evolution.
Week 12. Early hominids; and Miocene, Pliocene, and
carly Pleistocene hominids, Week 13, Homo erectus—
man the tool maker: and ways of life in the Middle
Pleistocene. Week 1. The Neanderthal man and the
Neandertholoids: classical Neanderthal and progressive
Neanderthal: and the carly homo sapiens, Week 15,
Modern man: and epilogue,

Exams and Reguirements of Course Fulfillment.
There will be two one-hour exams and a final exam, plus
aresearch paper and three quizzes in laboratory.

NOTES

L. Current Directions in Anthropology. Bull. of the
Amer, Authropological Assn,, Part 2, Vol. 3, No. 3, 1970,

2 Because of New Jersey's budgel euts, we were
forced to offer fewer sections in fall 1975,

3. As quoted by F_E, Johnston, 1970, p. 67.

. Lossil reproductions are available from the follow-
ing sources: Caroling Biological Supply Co., Burlington
NC 27215: University Musewm, Unive of Pennsylvania,
Philadelphia 19104 Wenner-Gren Foundation for An-
thropological Research, lne., 1 E. T1st St., New York
City 10027,

3. There are two laboratory manuals for physical an-
thropology available: Steegman, Physical Anthropology
Workbook, Random Honse, 1674 and Stein & Rowe,
Workbook in Physical Anthropology, MeGraw-1Hill. 1974,
Both manuals are good, at least to begin a course with,

0. Weadopted Weigs & Manus’ book in the fall of 1975.
It is as good as Kelso’s book but also includes the Lutest
finds,

SINGARA

Frank Salamone, Special Editlor
Department of Anthropology
St. John's Universily
Jamaiea NY 11439

[This is my first column as editor of the Singara department. The article by Claudia Lewis is superh hut not the
only kind of material I'd like to receive for the.column. In it, she has presented more than an outline of a course
syllabus; she has presented the context in which ihe course was taught as well as its purpose. Finally, she has
presented an evaluation of the course by students and her response to their evaluation. | would appreciate
readers’ comments on her article, some of which may be printed, for I'd like to turn the column into a

constructive exchange of viewpoints. |
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CROSS-CULTURAL PERSPECTIVES ON
CHILD REARING AND SCHOOLING:
TEACHING A FIVE-SESSION COURSE

Clandia Lewis

Bank Strect College of Edneation

New York City

How does one introduce graduate students te some
useful approaches to understanding chibd-life in families
and communitics unfamiliar to  themt in only  five

sessions? This was my preblem when the curriculum

committee at the Bank Street College of Education
asked me to organize such a one-credit seminar, and to
limit it to 12 students if T thought it best.

At Bank Strect College, all students working in
teacher education for an M.S. degree are liberal arts
graduates studying in a program that can be completed
in one year, The requirements include a heavy emphasis
on child development and three credits in minority
perspectives or bilingual education, My proposed “*mini-
course™ would satisly requirements in either of these
arcas,

The students are preparing for pre-school or elemen-
tary teaching or supervision, so their ficldwork assign-
ments ke them into New York City’s public and
private schools where they work with children of varied
backgrounds (mostly Black and Hispanic). Some of the
students  are experienced  teachers gaining ficldwork
eredit.

The faculty and the students are constantly reviewing
the program, weighing it, and attempting to make the
total offering of courses, mini-courses, licldwork, and
special opportunities a flexible one  that mects the
changing nels of students,

We hoped that o minicourse on Cross-Cultural
Perspectives on - Child-Rearing and Schooling would
accomplish st wlat its title suggests: offering perspec-
tives for students to followes independently: broadening
viltte perceptions in ethnie groups different from their
own: and sharpening their ability te caderstand child
hehavior to the total matrix of cultiral
influences, Such i course could not pretend to offer a

in refation

basic foundation in social anthropology, but its <cope
and purpose seemed appropriate, counsidering that al-
thogh some students Lick backgronnd in anthropology,
all of them are now involved o a program geared in
many ways to premoting insights into child and family
life in various situations,

I prepared an extensive general bibliography and a
smaller listing of four studies proposed for ciass reports,
I knew from experience that the more coneentrated
reporting we conld have, with three or four students
discussing cach study, the more profitable it would be
for everyone, O course, the option would remain open,
for individuals to follow their own strong interests in
their reading choices.

47

The studies seleeted for the general bibliography were
organized under the following headings: (1) A look at
children in some cultures very different from our own:
2) Studying socialization: (3) About Black familics,
child-rearing, and living styles: () Understanding the
backgrounds of Pucrto Rican children: (5) Changing
lsrach society today: (0) Emphasis on change: (7)
Schooling in transition: (8) The cultural context of

dcarning and thinking: (9) Teaching anthropology to

children,

The foflowing is the outline of readings and discus
sion topics:

“Family and Childhood in a Southern Negro Com-
munity,” V.H Young, 72:2 American Anthropologist
269, April 1970, Characterize the main features of the
child-rearing pattern deseribed here. How does this difler
from the common stereotype about Negro family life?
Some points to discuss (according to vour special
interestsy: (1) What is the course of speech development
and why? (2) Comment on the enltivation of aggressive
ness and assertiveness. Any bearing on ways children
might behave in school toward authorities? (3) Com-
ment on the non-verbal style of communication and
what we might learn from it. (4) What relationship does
Young see hetween childhood experience and the way of
life the adults grow into?

Learning to be Rotuman: Enculturation in the South
Pacifie. A. Noward, Teachers College Press, 1970 (espe-
cially chapters 1, 3,4, 6,8). (1) Explain the relationship
Howard shows hetween children’s sodializalion at home
and the troubles they may have at school. Are von
convineed? (2) What do vou see as some positives of the
“Rotuman character traitz™ The difficulties they lead
to? (3) Do you agree with the anthor in all of his
assumptions about what American education should or
might he?

The Ten Grandmothers. A. Marriott. Univ, of Okla-
homit Press, 1971, (1) Sibling rivalry—do you think it
existed when one brother was singled ont to be the
“favorite son™ Why or why not? (2} Babies not
babicd--implications for us, (3) What ways or heliefls
tend to persist even after years of schooling and living in
a white community? (1) Behavior of whites resented by
Indians.

The Mountain People. C. Turnbull, Simon & Schus-
ter, 1972, (1) Explain as fully as von can what led the Ik
into such tretiment of ckildren, Refer to Tuenbull’s
discussion on the concept of “family™ in the old hunting
life. Remember that in huating socicties children were
something of a burden. (2) Do you sec any possible
threads of relatiouship between early childhood exper-
iences and  the values of the adults? (3) 15 Tuenbul
convincing when he suggests that we may be heading
toward the Tk way of life?

Why these particular choices? First, | felt it essential
o have at least one study on childrraring in Black

48
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Gimilies because <o many of our students work with
Black children. The Youne study is one of the best for
breaking down stereotyped ideas and opening up new
dircctions tor thinking, The Howard study of  the
Rotmmans wasn't chosen hecanse it was about famnily fife
in the Sonth Pacifie, bhut because it scemed to offer
pertinent Jeads for nnderstanding  child hehavior in
school and hecause its discussion ol \merican education
was chalfenging, Marriott's ook on the Kiowa Indians
was selected for two reasonst (B cur students are
interested in Native Americans and their educational
problems, and £2) the book olfers a rich reading
expericnee s hoth anthropology and literature, As for
hook

presenting such challengimg questions and implications,

The Mountain People. 1 know ol no other
many of them relative to American family and social
li'.(f.

My students incladed ten women and two nen,
ranging in age from the carly 20~ o the middie Hs
Several were experienced teachers, The outline <cemed
immediately aceeptable to them, exeept that four
students aleeady  knew  they would want to choose
readings from the larger bibliography in order to parsue
their special interests, These choices included Children
of the Cumberland  (Lewis, 1910).
Cultural Dynamics: Dahomes and the New World”
(Nershovitz in Middicton (ed.)y From Child to Adult,
1970). Culture and Thought (Cole and Seeibner, 1973).
and readings from The Puerto Rican Community and Its

Children (Cordasco and Buechione, 1972),

“Fducation and

We agreed that the reports would be infonual and
presented as the students planned, Purged that we avoid
simply annmarizing the studies and ey to focus on
important isaues. whether or not they were the topies
srested in the ontline, Fanggested these points Je kept
m onind: BEffects of eardy home experiences and relation-
ships: Tmplivations for our child-rearing and schooling:
iy new insights for your Any disagrecmentsr Ny
unanswered guestions,

The reports were extremely stimudating. Al the
studentz were capable of independent work and were
expericneed in disenssion participation. The  readings
siggested guestions that a muuher of students hope to
pirsite on theie own, Ouly the study of the Rotumans
seemed a litde facking in substanee hecanse it didu’t
offer enongh details on clold ife in the family.

The written evalnations feft expressed great enthis
s and the hope tat the conrse coudd be extended.
But even five sessions accompiished some of the lasie
ain: Stadents wrote, tor instance, A ol it was

extremely useful and stinmdating. 1 had not been
exposed to the discipline of Anthropelogy and you lave
whetted my appetite. | plan to continne exploring the
bibliography . “Fascinating and fall of <haring, Efficient
in covering even more than in the master plan,”™ This

comment went rght to the heart of the conrse goud as

conceived it 1 have been really enjoying the course as

well as finding it growth-facilitating hoth personally and
intelectually,”

PROFESSIONAL NEWS

CAE PROJECTS FOR 1970
AAA ANNUAL MEETING

Symposia being sponsored by CAE at the upeoming

meeting are: (1) Cross-National . Approaches to Educa.
tion and Change, Thomas J. La Belie: (2) Sex, Class. and
Ethnicitz: Femo: - and the Edueative Process, Judith
Preissle Goetz: (3) Power Processes in Education: Theo-
retical and Empiricol Perspectives, Angic M. Guggen-
berger Nelzon: (1) Community-School System Collabora.
tion in the Development of Multicultural Education
Programs in Chicago. Eleoa Berez-Ahee Muleahy, Jean
1. Sehensal. and Maria B, Cerda: (3) A Study of
Funetional Language in the Classroom, Roger W, Slary.

Roundtable  Luncheon topics will ker (1) “The
Anthropology of Education: Fyvolution of an Area of
Inguiey.” Frederick: Erickson, Harvard (speakers: Solon
Kimball, George  Spindler): (2)  “Fthuogeaphic Ap-
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proaches to Evalnating Schools,” Woody Clark, UCB: (3)
“The Seope and Limits of Education in Producing
Development o the Third Wortd,”™ Thomas Labedle,
UCEA: (B “Bieulturalism: Efforts and Prospedcts for the
Spatisfespeaking in the o 8.7 Henry Torres-Trueha,
imois: (3) “Population lssues in Anthropology and
Education: A Discussion of the Economie and Demo-
graphic Perspective,” RKathleen )0 Adams, Central Wash-
inglon State: (6) “Commnaity Development and Educa-
tion: Edneation for What?” Thomas Labelle, UCLA: (7)
“The Teaching of Anthropology”™ John 1. Herzog,
Northeastern: (8) “Corericnlume Materiais Workshop,™
apamsured tv pubiist ers Tor Washington and East Coast
teachiers ot authropology in clementary, ~econdary, and
comunmity college settings.
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PLAY GROUP MERTSIN AVTLANTA

The Association for the Anthropological Study of
Play  (TAASP) held its second Ammual Meeting in
Atlanta, 31 March to 3 April, in association with the
Southern Anthropoogical Society and the Anerican
Ethnological Society, Brian Sutton-Smith, Teachers Co o
fege, Columbia, was selected as Publication: Fditor: and
three new membersat-farge, o sene two-vear terms,
were clected: Elinor Nicherson, San Ramon Valley High
Sehool, Danville CA Alen Sack, New Haven: and Helen
Sehwartzman, loztitute tor Juvenile Research, Chicago,
Officers continuing to servee for one more vear are
President, B. Allan Tindall,  Univ, of Califoruia -
Berkeley: President Eect, Phillips Stevens Jr., SUNY -
Buffalo: Immediate Past President, Michael AL Salter.
Windsor: and Secretary-Treasurer, Alvee Cheska, 1k
tnois - Urbana, Membership in TAASP s open to all
individials and institntions interested in furthering the
study of play. Information regarding membership and
publications (Quarterly Newsletter, Proceedings, and so
forthy may he obtained by writing to Elinor Nickerson,
Box 297, Alumo CA 91507, Fees are $10 Regular, 85
Stirdent, $20 hastitution, aad $200 Life.

TWO VACANT POSETTONS |N
PAPUA, NEW GUINEA

Audio-Visual Aids Officer. Salary is SU.S.18,500.
Appointment s to a headguarters position o the
national capitad, Port Moreshy, However, some travdd to
varions  centers and  schools is essentialy this would
require abseuces of one or two weeks at least four or five
times a year. Housing s adequate buat not lnxurions,
Cost of fiving io nationad capital is higher than elsewhere
in the country, (1) Duties: develop andio-visual aids s
support material from design through preparation and
trial stages, Expensive materials or ones that rely on
expensive equipment are not practicad in Papua. New
Guinea, Cheaply produced graphics, radio, and aids are

PYWEN

the basic arcas of activity. Priority activities are *he
community school corrienfum (primary) and provineiad
high schools (lower secondary). (2) Qualifications: pro-
fessional qualifications. experience in education. and
tertiary-fevel study inan area related to the development
ol audiovisual aids, Experience in a developing country
important, Abilits to identify needs quickly and to get
approved plans into speedy execution, .
Coordinator of Material Development and Fvaluation,
Salary 1= SU.S.23.500, Appointment is to a headguarters
position in the national capital, Port Moresby. However,
travel to various centers and schools will be essential, A
ot of thi~ will be by air as Papua, New Cuinea, a5 a
rugged mountainous country. Housing is adequate hut
not luxurions, Cost of fiving in the national capital is
higher than  elsewhere in the conuntry, (1) Duties:
responsible for reviewing and controlling the develop-
ment of all educational learning aids from Papna, New
Guinea schools, hut partienfarly the community (pri-
mary) schools and  provineial (lower sccondary) high
schools, Printed materials and, to a {esser extent, radio
programs are the major areas’of activity. The materiais
required have to be cheap, simply written, and strue-
tured to minimize the programming tasks of teachers,
Responsible for evatuating existing materials in terms of
internal ofl

ieney (comparison between materials) and
external efficieney (alternative expenditure items to
material production). One projeet for provineial high
~chools could he provision of student materials to
support integrated  generafist approach  to teaching,
Responsible for evalnating success of varions enrricula,
(2) Oualifications: very high fevel qualifications and
considerable experience (some ol which should be ina
developing conntry) in the development and evaluation
of educational materials and curricula. Able to learn the
details of existing systems and materials quickly and to
organize an cffective contribntion to further develop-
ments and reviews,

Apply to Denunis Donahoe, Superintendent, Curriea-
lim Unit, Departeent of Education, Konedoba, Papua,
New Guinea,

, DEMOGRETICS AS THE DETERMINANT OF DEMOGREMICS:
. A COMMENT ON HOWARD [Quarterly, May 1976]

1,

Is demographic sociafization important? 1 so, does it
investigation require naive (theory-dess) research? Alan
Howard has argued o “despecate need™ to observe the
individual Torming attitndes toward density, migration,
and other populationad anaivsis. | weleome his emplusis
hut that our
approach to it should be (1) berpothesis and theory, then

on this neglected  dimension stggest

5
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(2) codification of existing data toward those theories,
and onfy then (3) some sort of experimentation for
alidation, Space imits me to aspect one,

After 100 years of anthropotogy, we have no excuse
to begin any problem “cold.”™ Qur best present para-
digm—“cultural materiafism™--argues that o eulture’s
control of its environment nltimately decides its social
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organization, The latter fundamentally governs its ideol-
ogy, which in turn basically dircets its logie. 1 have
clsewhere! named these three stages as the Steward,
Taine, and Gladwin effeets, respectively.

The native’s viewpoint, often termed emics, is there-
fore ultimately delimited (thongh not neeessarily step-
by-step) by the broader techno-environmental factors
pereeived by the ontside comparative scientist--by what
is often termed eties. Howard has highlighted  the
insider’s  populational view, =0 let us chrsten that
component of demographic emies as “demogremics.”
The theory suggests that it must ultimately obey the
ceological-cconomic pressures on demography, which we
may name “demogretics.”

Now, a major cvolutionary trend is the increasing
conversion of inorganics to organics (to biomass). The
ongoing Darwinian/Malthusian rivaleies foree cach indi-
vidual and group toward optimal environmental adapt-
ability in a system called “agonennetry.”? No society
can long lower its reproductive rate seriously helow its
neighbors or it will siphon them in.® The current zero
population craze is but the interplay of improved
longevity throngh medicine plos the inability of the
automated Western economy to utilize human potential.

Much of the past decade’s enltural ecology fieldwork
has reported both the techno-environment and encul-
turation, although rarely intertwining them. Edncational
anthropological codifiers shonld correlate them, begin-
ning always with the techno-environment. We nay

Canticipate the findings: Ideas about fertility and other

demographics are not sell-generating but tend to obey

ceconomic opportunity. Thus, in the stagnant US.AL of

1970, undergradnaies on my campus celebrated Earth:
Day by distributing leaflets that snarled, “*On E-Day, the
UMKC Stndent Action Leagne would like to remind you
that pregnant women are ugly !’ Many sparse prehistorie
cultures, by contrast, glorified fertility, as we can see in
the lusty proportions of the Venos of Willendor( statue,

As with fertility, migzs<ic . behavior will be found to
obey densities and power politics: attitndes are a mere
mbricant. Thus, just tw. eonturies ago, a free 11,000-
mile ship passage to Avstralia wos offered. indeed
forced, on people convicted in London of stealing a gob

of bread. The expense cannot be explained by the thief’s
bouk-learning bat by the British industrialists” desire to
Anglicize a Pacifie colony.

Although the behavior flow is from survival needs to
ideology, the fatter is no mere mirror image. Scientists of
snb-cultures err in extrapolating from rat colony disas-
ters the densitics homans can withstand, But homan
cultare is a creative optimizer. Thas, the nlti-national
firns’ need for cheap labor, plus Bamboo Cartain
refugees, make today’s Hong Kong factories prosper.
The island’s compactness is 100 times that of New York
City: it is made tolerable throngh the cmergence of
seclusion enstoms snch as shunning a neighbor’s portion
of the common kitchen. So Hong Kong enjoys further
immigration, not emigration.®

Nor need these demographic orientations arise tra-
ditionally or spontaneonsly, “Ad-mass” is appearing
even in budonesia, where the Information Ministry has
infiltrated the rral ludruk folk-skit with songs advo-
cating forceful migration into West Irjan.

And so Howard is to be congratulated for annexing
thiz worthy subject to edncational anthropology. Folk
demographies  are not arbitrary  but  techno-coviron-
mentally obedient. As Malinowski (1920, 19-18) crowed,
myth “iz not an idle tale, but a hard-worked aetive
foree.”™ At this stage of our subdiscipline’s evolution, we
should harness *“demogremies,” not throngh naive oth-
nography but through cultoral-materialistic codification.

Henry G. Burger
University of Missouri

Notes

I. General Systems, volume 20, page 107, 1975,

2. General Systems, volume 12, page 209, 1967,

3. See “The Tragedy of the Commons.” 102 Science
243, 1968.

ko Urban Anthropology, volume 1, page LEL 1972,

3. Proceedings, American Ethnological Society, page

6Y, 1960.
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Becby, C. E. The Quality of Education in Developing

Countries. Cambridge: Harvard Univ., 1966.
Examines the implications for quality development in
educational planning, a problem largely ignored, the
author maintains, in the concern -with expansion of
educational programs in developing nations. Includes
analysis of the concept of quality in educational theory,
the roles of educator and economist in educational
planning, and factors related to education’s conscrvatism
in the face of social change. A model of developmental
stages through which educational systems must pass is
offered in an attempt to understand the nature of these
educational problems.

Brembeek, Cobe S0 “Edneation for National Develop-
ment.” Comparative Education Review, Vol 5. No.
3. 1902,

Some of the basic canses of resistanee o change and the
results of this resistance on educational institntions are
exatnined, Through the impact of technological change,
changing status relationships. and politieal ehange on
schools in Asia. the anthor discusses some of the basie
problems facing educators in developing nations and
makes some snugestions for implementing change, Also
included is a discussion of needs in cducational planning
in the arcas of instructional methods. teacher prepara-
tion and placement.

Teaching

Cover, Lois B. Anthropology For Qur Times. New

York: Oxford Book Co., 1971. .
Written as a text for secondary and coinmunity college
students, this book provides a broad inventory of
general anthropological data and concepts. Some effort
is exerted to relate the general anthropology to events
in modern tiines. At the end of each chapter is a
glossary of -terms, study questions, and a list of recom-
mended reading.

Rosenfeld, Gerald L. “Anthropology as Sovial Studies in
the Elementapy School.”™ 6Y:8 The Record 767, May
1968.

This brief paper foenses on the relevance of anthropol-
ogy to elementary education. Both the content on social
studies, and the fact that ehildeen may be viewed as new
enltural  participants much fike anthropologists — are
argued as reasons for incorporating anthropology in the
elementary social studies currienfum,

Catala, Pierre. “Education and Rural Development.” In

Prospects in Education No. 2, Paris: UNESCO, 1969.
Modernization and expansion of educational systems are
discussed in terms of potential problems rising from
long-term  objectives and changes in educational
methods. The expansion of Western industrialization is
suggested as pronioting a cultural orientation which may
conflict with economic realities. The importance of
careful educational planning is emphasized to reduce
uneven development.

Klineberg, Otto and Maria Zavalloni. Nationalism and
Tribalism Among Africar Students. Mouton, Parnis:
Publications  of the
Conneil, No. 12, 1909,

Shifts in attitudes towards allegiance from tribal to

International. Social Seience

national groups forms the basis for examining the
process of national integration in African states, Eme
ploying a sample of university students from throughoui
Africa. attitudes and behavior towards national or local
identity were surveved. Findings indicated a general but
uneven teend towards national integration. The artifici-
ality of national heundaries and die relative newness of
independent status were seen as contributing o this
pattern,

Anthropology

51

N

Thomas, Georgelfe, “Programmed Instruction for Teaeh
ing Anthropology in the Fifth Grade.”” 302} lonrnal
of Experimental Education 88, Summer 1908,

This paper compares achievement fevels of fifth grade

~tudents tanght anthropology nsing prograsuned instruc-

Gosal materials with those taught anthropology by

conventional classcoom techunigues, No significant dif-
ferences i achievement levels are found hetween gronps
in terms of race. sex, or reading ability. The author
sgests that Tess able readers may be no tess handieap-
ped in programmed instruction than in conventional
instruction.

Wikson, Paul. “World Cultures: A Matter of Method.™
43:8 The Clearing House 501, April 1969.
This paper foenses on the problem of over-specialization
in presenting material on enltures around the world.
Fonr procedures: the “Semester Approach,” the *Come-
parative Approach,”” the “Area Approach,” and the
“World Problems Approach,” are presented as ways to
structure the presentation of such materials,
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